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I.  Purposes, Goals and Objectives 
 
Philosophy has an impact on all areas of human life and intellectual endeavor.  Work in medical ethics 
helped reshape the way doctors relate to their patients; the neuroscientist Antonio Damasio credited 
Spinoza with having inspired his theory of human emotion.  As a discipline philosophy is central to a 
liberal education; it offers students the opportunity to engage in dialogue with the greatest thinkers in 
history on questions of values, knowledge and reality, and to reflect in a disciplined manner on these 
questions themselves.  It prepares students to meet the challenges of work and citizenship in a thoughtful 
and logical manner, and provides a perspective of understanding within which one can construct a 
satisfying personal life.   
 
The Philosophy Department offers undergraduate major and minor programs, a master of arts degree, 
graduate and undergraduate certificates in bioethics, and a wide range of courses which contribute to the 
University’s general education program.  The Bioethics Program comprises courses offered in all programs 
and at all levels—GenEd, upper-level undergraduate, and graduate.   
 
1.  Description of Programs 
 
General Education Program:  The courses in our GedEd program generally aim to develop basic skills of 
argumentation, logical analysis, critical thinking and writing, and to introduce philosophical concepts, 
issues, methods, and areas of inquiry.  The content of these courses may be broad (e.g., Introduction to 
Philosophy) or relatively restricted (e.g., Environmental Ethics).   
 
Two general education courses, PHL 215 (Engineering Ethics) and PHL 240 (Health Care Ethics) are 
offered specifically to fulfill program requirements for students in engineering and nursing and the health 
sciences, and aim to prepare students to take an analytical approach to real-world problems and issues they 
will encounter in their professional careers.   The Department also regularly offers courses in the Honors 
General Education Program and contributes general education level courses to the interdisciplinary 
programs in Classical and Medieval Studies and Women’s Studies (see Appendix 11). 
 
Undergraduate Major and Minor Programs:  The goal of our undergraduate major program (and on a 
smaller scale, the minor program) is to provide students with an inherently worthwhile educational 
experience that imparts knowledge and skills valuable to the individual’s future endeavors, whether these 
be a graduate program in philosophy or law or other professional school, or entering the workforce.  The 
program offers a full range of courses in the history and main areas of philosophy, and a number of courses 
in applications.  Courses are designed to develop skills in interpretation, logical analysis, criticism, 
argumentation and research and writing.  Undergraduate majors can choose either the Major with a 
Concentration in Ethics, with its emphasis on ethics and value theory, or the standard major which 
emphasizes the history of philosophy but also leaves more room for the student to pursue his or her own 
philosophical interests.  The former is particularly appropriate for pre-law (or other pre-professional) 
students.   
 
Many of the Department’s upper-level undergraduate courses satisfy University Writing Across the 
Curriculum (WAC) requirements.  Upper-level philosophy courses also are part of several interdisciplinary 
programs including Linguistics, Classical and Medieval Studies (CLAM), and Women’s Studies (see 
Appendix 4). 
   
Graduate Program:  The M.A. program aims to prepare students to enter doctoral programs in philosophy 
or professional programs in law, medicine and other areas; and to prepare them to teach at the introductory 
or community college level.  It also serves the needs of practitioners in health care and related fields who 
want to enhance their professional credentials, and those who simply seek personal enrichment.  It offers 
advanced courses in the history and main areas of philosophy, which emphasize the development of 
discipline-appropriate writing and research skills.  Depending on their goals and interests, students can 
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elect to fulfill the requirements for either the “standard” M.A. or the M.A. with a Concentration in 
Bioethics (referred to below as “MACB”). 
 
Bioethics Program:  The Bioethics Program offers coursework, and certification and degree programs, 
designed for persons preparing for or involved in the allied health professions, health care practice, 
research, administration, or litigation.   
(1) Undergraduates preparing to enter health care or health care related professions can take a single course 
at the 200 or 400 level to satisfy a requirement for their major or an ethics requirement for professional 
certification.   
(2) Undergraduates who wish to acquire a deeper and broader understanding of the ethical issues arising in 
health care and related settings can earn the undergraduate Certificate in Bioethics, which requires 12 hours 
of coursework in bioethics at the 400 level; 
(3) Established professionals in health care and health care related fields can take a single bioethics course 
to deepen their understanding of an area (and, if they choose, earn CE credit1); or can choose to enhance 
their professional credentials by earning either the graduate Certificate of Advanced Study in Bioethics, 
which requires 12 hours of coursework at the graduate level, or the M.A. with a Concentration in Bioethics. 
   
In addition to offering formal coursework and degree and certification programs, the bioethics program, 
through the Bioethics Center, aims to fulfill a mission of community outreach and public education.  The 
Bioethics Center was created in 2002, through a Memorandum of Understanding signed by the CSU 
Philosophy Department and the Bioethics Network of Ohio (BENO), a statewide organization of 
bioethicists (see Appendix 2).  In 2003 the Center received the first of three successive PIF grants to fund 
the Bioethics Center Development Project.  This award was used to support (1) collaborative activities 
among CSU bioethics faculty and faculty from other departments involved in related research, and among 
CSU faculty and bioethicists from other institutions in the community; (2) a highly successful series of 
luncheon lectures, open to the public, which featured national and international speakers in ethics and 
bioethics (see Appendix 3); and (3) curricular development.  Collaborations which initially were formed 
through grant activities continue today among, for example, CSU faculty and CCF bioethicists;2 the lecture 
series has been continued by a generous grant from the Dean of CLASS; and courses developed with grant 
funding are being offered online.3   
 The Bioethics Center has also partnered with other community institutions such as the Hospice of 
the Western Reserve, the Cuyahoga Library System, and the Cleveland Clinic Foundation in grant-seeking 
and grant-funded activities.  In 2002 a grant from the Ohio Humanities Council (OHC) with co-sponsorship 
from BENO, supported the Ethics and Pain Management Public Information Project.  In 2004 an OHC 
grant supported the Reflective Advance Care Planning Public Information Project. This project, which 
gained supplementary financial support from the Mt. Sinai foundation of Cleveland and BENO, included a 
conference and an outreach program to senior citizens in Parma and Cleveland Heights on changes in Ohio 
Law and palliative care.  Bioethics faculty regularly lend their expertise in consultative roles on ethics 
committees and in ethics discussion groups in the Cleveland area and continue to take a leadership role in 
the CSU philosophy department’s alliance with BENO.4  
 
2.  Assessment 
 

                                                 
1 Short courses covering bioethics topics such as Bioethics for Patient Advocates are regularly offered 
through CSU’s Continuing Education department by full time philosophy bioethics faculty.  
2 See Appendix 7, and in particular the CV’s of (now emeriti) Professors Joseph DeMarco and Samuel 
Richmond.  Professor DeMarco has coauthored a number of articles with Paul Ford of CCF, and Professor 
Richmond has coauthored articles with Professor Jennifer Alexander of CSU’s College of Urban Affairs. 
3Initial development of online versions of PHL 640 (Ethics) and PHL 650 (Social and Political Philosophy) 
were supported with PIF grant funding. 
4 Dr. Allyson Robichaud served as the editor of BIO Quarterly (2000—2008) and as the organization’s 
president since 2006 (re-elected and serving until 2011).  . 
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The Department uses a variety of methods to assess how well we are achieving our goals.  Student 
Evaluation forms are used for all courses.  Assessment procedures are in place for both the undergraduate 
major and graduate programs, which include the direct evaluation of student work and exit surveys to 
determine student satisfaction.  Assessment itself, however, is an evolving process and we continue to 
refine our assessment methods. Some additional survey data has been gathered for purposes of this self-
study.  At this time it appears that we are achieving our goals to a reasonable degree in all of our programs.  
(See Section IV, Q. 5; and Section V.) 
  
3.  Future Program Plans 
The Philosophy Department combines traditional undergraduate and graduate programs in philosophy with 
a bioethics program that serves the needs of undergraduates preparing to enter the health care professions 
and practicing health care practitioners.  The Department’s ability to meet its goals with respect to each of 
these programs is presently  
challenged by the current wave of retirements.  Our number one objective at this time is to be able to 
continue to offer, on a regular basis, a full range of courses in the history and main areas of philosophy and 
bioethics, and to do so without relying entirely on part time faculty to teach our general education courses.  
Achieving this objective will require hiring new full-time faculty to replace at least some of those who are 
retiring.   Our specific needs in this regard are discussed in Section III, Q.1, below.   
 
At the same time we are continuing to expand and develop our bioethics program to achieve the goal of 
making coursework for the M.A. with a Concentration in Bioethics (MACB) available entirely on-line.  
Beginning in 2003, students could complete the certificate program entirely online.   Achieving the goal of 
having coursework for the MACB available entirely online requires both the development of at least one 
additional course and having faculty available to offer the courses.  Thus, we need further support for 
course development and at least one additional faculty member in the area of bioethics, who would be hired 
with the expectation of developing and teaching on-line courses.  (See Section III, Q. 1, below.) 
 
Expansion of the bioethics program would be assisted by allowing out of state students to pay in-state 
tuition. 
  
II.  Curriculum and Program Quality 
 
1.  Major Features of the Curriculum 
 
The Philosophy Department’s curriculum is characterized by breadth and diversity of offerings.  It features 
(1) a full range of upper-level undergraduate and graduate courses in the history and main areas of 
philosophy; (2) bioethics courses at all levels to serve the needs of both undergraduate and graduate 
students in the health sciences and nursing, as well as those of practicing health care professionals seeking 
to enhance their credentials; (3) a broad range of general education courses including logic, two general 
introductory courses (one problem oriented, and one historical), introductory courses in ethics and applied 
ethics topics, nonwestern philosophy, and a basic history of philosophy sequence (ancient, medieval, and 
early modern); and (4) online delivery of all upper-level/graduate bioethics courses along with some others. 
 
2, 5.  Relation of the Curriculum to the Department’s Programs, Service Functions, and other University 
Programs.5 
 
General Education:  All 100-200 level courses fulfill general education requirements. 
  
Two of our applied ethics courses, Engineering Ethics (PHL 215) and Health Care Ethics (PHL 240), were 
developed in response to specific requests from the College of Engineering and School of Nursing.  Each 
year we offer 4–5 sections of PHL 215 (serving roughly140-175 students); and 7 sections of PHL 240 
(serving approximately 210 students in nursing and the health sciences). 
 
                                                 
5 See Appendix 4 for a complete listing of philosophy courses which fulfill general education requirements 
and requirements for other University programs. 
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The Philosophy Department has participated in the University Honors General Education Program since its 
inception in fall, 2005, offering at least one course each year.  Faculty members have also developed 
special versions of several courses for Learning Communities.  Ancient and Medieval Philosophy (PHL 
261 and 262) are part of the CLAM program, and in spring 2009, after a long hiatus, the department will 
once again offer PHL 253 (Philosophy and Women) in the Women’s Studies Program. 
 
Undergraduate Major and Minor Programs: 
 
Both the standard philosophy major and the major with a concentration in ethics require 32 credit hours.  
The standard major requires 16 hours of core courses in logic and the history of philosophy, and 16 hours 
of electives, 12 of which must be 300-level or above.  Upper-level courses which are available to be chosen 
for electives include courses in the main areas of philosophy such as ethics, social and political philosophy, 
theory of knowledge, and metaphysics; courses which apply philosophy to other areas of human endeavor 
such as philosophy of art; religion, language and law; courses in major historical figures and philosophical 
movements; and bioethics courses.  Courses in historical figures and movements are offered every semester 
(see Appendix 5).  Nearly all other upper level courses are offered at least every other year, and many are 
regular yearly offerings.6   
 
The major with a concentration in ethics was developed subsequent to our last review (1999).  It requires 
20 hours of core courses in logic, the history of philosophy and ethics, and applied and theoretical ethics.  
(The last is a 300-level course.)  Students also choose 12 hours of upper-level electives (see above), which 
must include at least one course from among philosophy of art, religion, law or social and political 
philosophy.   
 
Students in either major track can earn the undergraduate Certificate in Bioethics by taking Moral 
Reasoning and Bioethics (PHL 440) and two other bioethics courses chosen from among bioethics 
electives.  (See Bioethics Program description below.) 
 
Upper level bioethics courses fulfill an ethics requirement for students in the health sciences, who make up 
the majority of students enrolled in these courses.  (See Bioethics Program Description below for details of 
this important service functions.)  Courses in ancient and medieval figures and movements (PHL 405 and 
410) are part of CLAM; the new Ethics and Human Reproduction (PHL 446), to be offered in spring 2009, 
will be a Women’s Studies Course; and Philosophy and Language (PHL 377) and Twentieth Century 
Analytic Philosophy (PHL 432) are part of the Linguistics program. 
Many upper-level courses, including PHL 405, 410, 471, 440, 443 and 450, satisfy the University Writing 
Across the Curriculum requirement, 
 
Graduate Program:  Both the standard M.A. program and the MACB require 32 credit hours which must 
include at least one course in each of two distinct areas of philosophy (metaphysics and epistemology, 
ethics and social philosophy, logic and philosophy of science).  Both also require passage of a 
comprehensive exam, the former in the history of philosophy, the latter in the history of ethics, ethical 
theory and bioethics.  Thesis and non-thesis options are available to students in both tracks.  Nearly all 
graduate courses are cross-listed and meet with 400-level (or in a very few cases, 300 level) courses, so 
graduate course offerings coincide with 400-level ones and include courses in major figures and 
movements, and in the main areas of philosophy (see Appendix 5). 
 
Bioethics Program 
 
Although any student may enroll in a bioethics course, bioethics courses and programs at all levels are 
designed to impart knowledge and skills which will be particularly valuable to students preparing to enter a 
health care or health care related field, or to practicing professionals in these fields.  These include 
grounding in the essentials of ethical theories and their applications as well as instruction in the 
fundamental issues of bioethics, learning to recognize ethical issues and differentiate them from non-ethical 
ones, and developing the ability to analyze and assess concrete cases in terms of theories and principles. 
                                                 
6 The regularity with which we are able to offer many courses is jeopardized by current faculty retirements. 
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The case-study method of instruction is an important feature of bioethics courses, given the variety of 
situations, circumstances, persons, and professionals in the health care fields. 
 
At the general education level, PHL 240 (Health Care Ethics) provides a basic introduction to ethical theory 
and its application to practical decision making for students entering the nursing and health science 
programs.   
 
Our most popular upper level/graduate course, Clinical Bioethics (PHL 441/541), focuses on ethical issues 
that arise in the clinical setting.  Many graduate and undergraduate students take this course alone to fulfill 
a programmatic requirement.  PHL 541 is a requirement for students in the new Physician’s Assistant 
Program.7   
 
Both the undergraduate and the graduate certificate programs require PHL 440/540 (Moral Reasoning and 
Bioethics) and 2 additional courses in bioethics (a total of 12 credits).  PHL 540 provides a strong 
grounding in ethical theory and bioethical principles.  Since students may enroll in other bioethics courses 
without having taken PHL 540, other courses too must provide some introduction to ethical theory, but 
their main focus is on its application to their special topic.  Among the topics available are: Bioethics 
Policy (PHL 442/542), Bioethics and the Law (PHL 443/543), Bioethics and Biotechnology (PHL 
444/544), Health Economics and Bioethics (PHL 445/545); and Ethics and Human Reproduction (PHL 
446/546).   
 
The MACB has the same general requirements as the standard M.A. in Philosophy (see above), but in 
addition requires that a student take coursework in bioethics at least sufficient to earn the Certificate for 
Advanced Study in Bioethics (see above).  A student can choose the remaining 20 hours from the (online) 
bioethics curriculum and from the standard graduate courses in philosophy, according to his or her 
individual needs and interests.  In addition to bioethics courses we are now able to offer online versions of 
both graduate Ethics (PHL 640) and Social and Political Philosophy (PHL 650), two courses that are highly 
recommended for students pursuing the MACB. 
 
3.  Current Trends in Philosophy   
 
Within philosophy, the turn toward applied areas of ethics, which began roughly in the 1970’s and 
continues in full force today, is probably the most significant and enduring of any “current” trend.  Our 
curricular offerings of bioethics courses at all levels reflects this, as does the increased number of our 
faculty teaching bioethics courses, and the fact that the last four hires in our department have been in the 
area of bioethics.  This trend is also evident in our offering of Engineering Ethics, Environmental Ethics, 
and the generic Morals and Rights, an introduction to applied ethics.  Three of our full-time faculty have 
recently published work in bioethics or another area of applied ethics (Two former full-time faculty who 
have recently retired have also published in these areas.) 
 A second important trend in philosophy has been the diversification of the curriculum, and more 
recently, its globalization.  PHL 253, Philosophy and Women, and the new PHL 446/546, Ehics and 
Human Reproduction, both focus on gender issues and draw particularly on the work of women writers.  
All faculty are encouraged to include writings by women (as well as minorities) in their syllabi, and at least 
one faculty member who frequently teaches our early modern course has done this impressively.8    
Although we have a course on Black Social and Political Philosophy, in recent times we have had no one to 
teach this topic.  Several years ago we developed our popular Nonwestern Philosophy (PHL 255).  
Environmental Ethics also involves a global perspective. 
 The trend toward diversification (and globalization) of the curriculum in philosophy has been 
paralleled by an expanded interest in new areas of research and scholarship.  This trend is also reflected in 
our faculty’s recent research and writing, which include a translation of the work of an important 16th 
century woman thinker and research demonstrating her authorship of her work; work on current issues in 
feminist social philosophy; and a translation of a major work on Byzantine philosophy.9   
                                                 
7 The first cohort of 14 students, admitted in fall, 07 were enrolled in PHL 541 in summer 08. 
8 See Dr. Mary Ellen Waithe’s syllabus for PHL 263 in Appendix 6. 
9 See the CV’s of Dr. Mary Ellen Waithe, Dr. Sonya Charles, and Dr. Nicholas Moutafakis, in Appendix 7. 
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 Our full-time faculty reflects a growing trend towards diversification by gender, although not by 
race: since 1998 the department has included 4 women, who thus constitute a third or more (as men retire 
and our numbers shrink!) of the full time faculty.  
 Finally, as in many disciplines, on-line delivery of courses is another trend in philosophy.  In 
1999, our first online bioethics course was developed, and since then we have developed the entire series of 
bioethics courses in an online format. Seven bioethics courses and Ethics (PHL 640), and Social and 
Political Philosophy (PHL 650) have been offered on-line or are available to be offered on-line.  Both the 
undergraduate and graduate certificates in bioethics are offered entirely online; and we expect coursework 
sufficient for the MACB soon to be available entirely online. 
 
4.  Recent, Ongoing and Planned Curriculum Revisions   
 
Since its last program review (1999), the Department has developed several new 200-level courses: Health 
Care Ethics (PHL 240), Engineering Ethics (PHL 215), Nonwestern Philosophy (PHL 255), Environmental 
Ethics (PHL 213 and 213H), and Philosophy, Fantasy, and Science Fiction (PHL 220).  Health Care Ethics 
and Engineering Ethics were developed in response to specific requests from the Nursing Program and 
Engineering College.   
 
In 2007-08 we revised all of our 100-200 level courses to conform to the new general education 
requirements.  We developed a new logic course, Introduction to Logic (PHL 130) which contains a 
significant amount of material on inductive logic (in contrast to the old PHL 131, which covered deductive 
logic only); it has been approved as an Arts and Humanities course satisfying the skill areas critical 
thinking and quantitative literacy.  We plan to develop new 200 level courses that introduce philosophy 
through a particular topic or area, such as one devoted to the question of what makes life valuable.  Our 
generic “intro” courses have declined in enrollment and we believe that the development of such courses 
could be a means of increasing our course enrollment and so our number of majors. 
 
We are in the process of developing a capstone course for the major which will focus heavily on discipline-
appropriate research and writing skills; we will seek to have this course approved this year (08-09).   
 
In recent years several new online bioethics courses have been developed and approved:  Bioethics and 
Biotechnology (PHL 444/544, Health Economics and Bioethics (PHL 443/545), and Ethics of Human 
Reproduction (PHL 446/546).  In addition, online versions of (graduate) Ethics (PHL 640) and Social and 
Political Philosophy (PHL 650) have also been developed.  The new bioethics courses increase the number 
of electives available to students seeking either the undergraduate or graduate certificate in bioethics, or the 
MACB.  The online versions of Ethics and Social and Political Philosophy make these critically important 
subject area (theory) courses available online for students seeking the MACB. 
 
The MACB requires that students take at least one course outside the area of ethics and social philosophy.  
Hence, in order to achieve our goal of making coursework for the MACB available entirely online, we plan 
to develop an online course covering topics in metaphysics and epistemology that have particular relevance 
to bioethics issues. 
 
III. Faculty 
 

1. Faculty Expertise, Education and Numbers 
2.  

All full-time faculty hold Ph.D. degrees in philosophy. 
 
In order to sustain all the currently offered programs, and meet the department’s commitment to the health 
science programs, we must be able to offer, on a regular basis, 1) courses in historical figures and 
movements from antiquity to the twentieth century; 2) courses in the main areas of philosophy, e.g., 
epistemology, metaphysics, logic, ethics, social and political philosophy; 3) a range of on-line upper-
level/graduate courses in bioethics and 4) independent study and thesis supervision on specialized topics.   
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Until recently the department had 12 full time members;10 in 2006 we experienced the first of a wave of 6 
retirements that will end in May, 2009.11  Since during this time we have had only one new hire approved, 
we are, as of the date of this report, a department of 8.5 full-time members.12  In May, 2009, we will 
become a department of 7 full-time members, of whom 2 are full professors, 4 are associate professors and 
1 is an assistant professor.  (The next two presumptive retirees are full professors.)   
 
With respect to the question of how well the expertise of these seven full-time faculty matches the 
programmatic needs discussed in section II above, the following can be said:13 

1) Three faculty members have a specialization, and one has a competence, in bioethics; 
2) Four faculty members have a specialization in the history of philosophy, with both the ancient and 

medieval and the early modern periods represented; none, however, has a specialization in Kant or 
18th, 19th, or 20th- century or American philosophy, although one has a competence in both 19th 
century and American philosophy; 

3)  No full-time faculty have a specialization in any of the main areas of philosophy, although one 
has a competence in metaphysics and logic, three have a competence in ethics or social and 
political philosophy, and one has a competence in epistemology and philosophy of mind. 

4) Several faculty have other important and interesting areas of specialization including feminist 
theory, philosophy of law, Holocaust and genocidal studies, and women philosophers. 

 
With respect to the issue of numbers, for the past three years the department has run about 25 sections per 
semester, 16 at the general studies level (100-200), and 9 at the 300 level and above (see Appendix 9, Table 
1).  With seven faculty members staffing 13 of these sections, 12–nearly 50%—are left to be staffed by 
part-timers.14  We believe it is unacceptable for part-timers to staff more than 25% of our sections (6 out of 
25), even if all upper-level courses are taught by full-time faculty.  However, in order to staff 19 sections 
(out of 25) with full-time faculty we need 10 full-time faculty members.   
 
Both the problem of staffing the full range of courses required by our diverse programs and the numbers 
problem—too few full-time faculty resulting in overuse of part-time faculty—will be temporarily mitigated 
somewhat by the availability of faculty teaching on the 1/3rd option.15  But although these faculty can be 
counted on to teach upper-level and graduate courses in their area of expertise or general studies courses, 
they have no responsibilities for committee work and cannot be expected to supervise independent study or 
thesis work.  Furthermore, this pool of teaching retirees, which will reach its peak in 2009-10, with 4 
available teaching retirees, will begin to diminish the following year (2010-11), and disappear by May, 
2012.16   In addition, although no one has declared an intention to retire beyond May 2009, department 
demographics strongly indicate that at least two additional retirements will likely occur, in May 2010 and 
May 2011, respectively. 
 
The department needs to hire three new faculty as soon as possible.  As indicated by the above discussion, 
one of these should specialize in a main area of philosophy, and one should be an historical scholar of the 
18th, 19th, or twentieth centuries.  Finally, in order to meet the needs of our still expanding and developing 
Bioethics Program, the third should have a specialization in bioethics, or strong competence in bioethics 
with a specialization in another area. 
                                                 
10 The department reached this number in 1990, when it hired its first bioethicist. 
11 Four have already taken place; one is expected in December, 2008, and one more in May, 2009. 
12 One department member currently serves half time as the Director of Liberal Studies. 
13 Appendix 7 contains a list of faculty areas of research specialization and competence. 
14 The average number of 25sections/semester does not include independent study or PHL 529 (one credit).  
All philosophy courses except PHL 215 (Engineering Ethics) and PHL 240 (Health Care Ethics) are four 
credit hours.  Nearly all faculty have an assigned teaching load of 8 hours/semester.  Since the department 
chair receives one course release per semester, 7 full-time faculty including the chair can staff 13 courses 
(assuming that there are no other course releases and no one is on leave).  See table 5 in Section VII for the 
department’s recent increasing use of part-time faculty. 
15 See Table 2 in Appendix 9 which shows the availability of retired teaching faculty and the extent to 
which they are expected to augment the full-time faculty. 
16 See Table 2, Appendix 9.. 
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2.  Faculty Scholarly Activity  
 
All the full time faculty are engaged in scholarly research or other creative activity, and all are currently 
publishing their work as books, book chapters, and journal articles, and/or presenting it at refereed 
conferences.  They also author book reviews in professional journals, serve as editors and referees for 
journals, and contribute to the public dialogue on social issues through articles, letters and interviews in 
national and local media.  

Productivity is measured primarily by peer-reviewed and invited publication and conference 
presentations.  In the past 8 years, the faculty have published a total of 49 articles and book chapters, and 7 
books (see Appendix 7).  There is no comparative data available for peer institutions.   
 
3.  Support for Research 
 
There is little external support for research in philosophy, although faculty have received NEH grants to 
attend summer seminars for college teachers  Since 1998, our new hires have received (internal) start-up 
funds for research activities, and all faculty receive $1000 faculty development which they may use for 
research related activities.  The PIF grants awarded to the Bioethics Center were partly directed toward 
fostering research collaborations among CSU bioethics faculty and others in the University, and among 
CSU bioethics faculty and other bioethicists and health care professionals.  In fact, these collaborations 
bore fruit in the form of publications jointly authored by CSU faculty and others.17 
 
4.  Evaluation and Support of Teaching 
   
Students fill out Course-Instructor Evaluation Forms for every course and instructor, with the exception 
(until very recently) of on-line courses.  Student evaluation of selected online courses was done on a trial 
basis in spring 2008, and will be done for all courses in fall, 2008.  The department has a policy for peer 
observation of teaching which requires non-tenured faculty to be observed twice in at least one of their 
courses each semester, until they are promoted (see Appendix 8).  Department policy recommends that 
tenured faculty also undergo peer observation of their teaching.  Part-time faculty are observed by the chair 
or another department member during the first semester in which they are hired.  (Part time faculty are also 
required to do Course-Instructor Evaluation Forms in all their courses.)   
 
Other than merit awards and achieving promotion (and daily encounters with satisfied students) there are 
no rewards for effective teaching.  Several department members, however, have won merit awards based at 
least partly on their teaching effectiveness.  When teaching effectiveness is evaluated within the department 
consideration is given to course development activities as well as student and peer evaluations. 
 
5.  Average Teaching Load 
  
The average assigned teaching load in the philosophy department is 16.44 credit hours/year.   
 
6.  Average Number of Students in Courses 
 
The average number of students in three and four credit courses is 35.    (see Appendix 10). 
  
7.  Faculty Service18 
 
Philosophy Department faculty contribute generously to the life of the University in a variety of ways 
which go far beyond teaching and scholarship.  They have served on, and/or chaired, an array of college 
and university committees including the Institutional Review Board (IRB) and the Institutional Animal 
Care and Use Committee (IACUC), the Graduate College Review Committee, the Academic Misconduct 
Committee, the Admissions and Standards Committee, the University Curriculum Committee, CLASS and 
                                                 
17 See note 7, above. 
18 See faculty CV’s in Appendix 7. 
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the University PRC’s, the  Academic Standards Committee, CLASS, the E-Learning Committee, CLASS, 
search committees for chairs and deans, the CLASS Program Review Committee, faculty senate, faculty 
senate budget and library committees, the University Budget and Planning Advisory Committee, and the 
Equal Opportunity Hearing Panel.19  They have served on interdisciplinary program committees such as 
CLAM and Women’s Studies, and taught in the Honors Program, the Title III Learning Communities, and 
(now discontinued) First College.  They have contributed to the intellectual life of the University both by 
presenting papers and serving as panelists at in-house colloquia and, and by enlisting and making 
arrangements for outside speakers (see Appendices 7 and 16).   
 
Faculty have also contributed to their discipline in important ways, serving as journal editors and officers in 
professional organizations (such as the AAUP and BENO20), on program committees for conferences, as 
moderators and chairs of discussions and sessions, giving presentations at working discussion groups such 
as Cleveland Clinic Foundation Grand Rounds and other professional societies and groups (the MD/PhD 
program at CWRU), as  manuscript reviewers for publishers and referees for journals, and as external 
consultants for (other) university promotion committees.   
 
The community service of faculty (which is particularly related to their professional expertise) includes 
serving on hospital ethics committees, developing and teaching continuing education courses, coordinating, 
and presenting at programs aimed at public audiences, presenting lectures to community groups, and 
contributing to the public dialogue on current issues through interviews, book reviews and opinion pieces 
in national and local media.  
 
8.  Value of Faculty Service 
 
The vast amount of college and university service performed by philosophy department faculty supports the 
ongoing functioning of CSU in obvious ways.  Through their professional service individuals raise the 
profile of CSU within their discipline and within the health care professional community of the region and 
state.  Bioethicists also engage directly with health care professionals to foster common goals.  Similarly, 
bioethics faculty engage directly with the community through their participation in community-based 
groups for whose activities their expertise is particularly relevant.  The community service of many faculty 
contributes to the University’s mission to disseminate knowledge and to enhance the public’s 
understanding of policy issues ranging from terrorism to health care technologies.   
 
IV.  Students 
 
1.  Academic Advising 
  
The undergraduate advisor provides formal advising for all undergraduate majors and minors.  Other 
faculty and the department chair informally advise students, and all faculty post and hold regular office 
hours, making them available to students.  Undergraduate honors students and university scholars are 
assigned a particular faculty member with suitable interests/expertise to guide their selection of courses and 
supervise their independent study and final writing project.   
 
The graduate advisor provides formal advising for graduate students, usually when they first enter the 
program and thereafter as necessary.  Students are encouraged to meet with the graduate advisor frequently 
to review their progress and plan how they will fulfill the program requirements.  Once a year a meeting is 
scheduled for graduate students at which topics such as expectations for the comprehensive exam, applying 
to Ph.D. programs, and constructing a CV, are covered.  Other faculty and the department chair informally 
advise graduate students on particular courses, preparing for the comprehensive exams, and applying to 
Ph.D. programs. 
 
                                                 
19 The list is representative, not exhaustive. 
20 one faculty member has been a leader in forging and continuing the CSU philosophy department’s 
alliance with BENO, and has served both as the editor of BIO Quarterly  (2000 - 2008) and as the 
organization’s president since 2006 (re-elected and serving until 2011).  [Fix this] 
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The bioethics director often provides advising on bioethics courses and the undergraduate and graduate 
certificate programs. 
 
With respect to improving advising, we are not aware of any systemic problems arising from bad or lack of 
advising of our majors.  We do suspect, however, that more contact with majors might help boost both our 
number of majors and our number of graduates.   Students are able to declare a philosophy major and to 
register for courses without ever seeing our undergraduate advisor, and some declare their major nearly 
simultaneously with filing an application for graduation.  A procedure which required students to meet with 
the undergraduate advisor at the time they declare philosophy as their major would ensure some minimal 
contact between individual students and faculty members, and possibly thereby increase both our majors 
and graduates. 
 
2.  Rate of Program Completion 
   
We have yearly figures for the number of graduating majors (see section VII, below), but we have no way 
of tracking how many declared majors graduate.  
 
Among graduate students, the overall rate of graduation for those who entered with the award of an 
assistantship from 2004-2006 is 53%.  The rate for those who entered in 2006, however, is 83.8%.  Among 
the 8 out of 17 students who did not finish, three dropped out of the program on account of illness or other 
family reasons; 1 was dismissed for academic misconduct; and 2 have successfully completed all of their 
coursework and one part of the comprehensive exam.  (The comprehensive exam is a major, but necessary, 
hurdle for our M.A. students.  A significant number of students do not attempt it until they have finished all 
their coursework, thus extending the time it takes to finish their degree by one, two or even three years.)  
 
3. Honors, Awards, and Achievements 
 
Many of our philosophy majors have graduated cum laude or summa cum laude, but we do not have 
statistics on this. A number of our M.A. graduates have won fellowships and graduate assistantships and/or 
have successfully completed Ph.D. programs at major universities in the U.S. and Canada.  Graduates of 
our program hold positions of leadership in the greater Cleveland bioethics community and in other 
educational institutions in the region and nationally (see Appendix 12). 
 
4.  Internships 
 
Philosophy does not have an internship program. 
 
5.  Post-graduate Employment. 
   
Undergraduates.  A B.A. in philosophy prepares students directly to enter an M.A. or Ph.D. program in 
philosophy, or other professional programs such as law.  It does not prepare students for any specific type 
of work, but does equip them with the skills to enter and succeed in a wide range careers in business and 
public service. 
 
Of a survey sent in summer 2008 to 65 students who graduated with a major in philosophy from 2002–
2008, 12 questionnaires were returned.  Of these 12, 11 indicated the respondent had gone on to further 
education.  Six respondents clearly indicated that following graduation they had obtained a position 
“appropriate to their level of education,” while two clearly indicted they had not found an appropriate 
position.  The remaining four respondents did not give a clear answer to the question—some had held their 
position prior to graduation and some were still in school.  Ten reported that their study of philosophy had 
prepared them well for, or helped them somewhat, in their current position or in their subsequent 
educational pursuits.  (See Appendix 11.) 
 
Graduate Students.  A master’s degree in philosophy prepares students to enter a Ph.D. program in 
philosophy or to enter law or other professional programs.  It also prepares them to teach philosophy at the 
introductory or community college level, although the vast majority of such community college 
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employment for M.A. graduates is part-time.  Our graduates who have sought part-time teaching have been 
very successful, particularly in the Cleveland area.  Among the schools at which our graduates have taught 
are:  Cuyahoga Community College (all campuses), Lorain Community College, Lakeland Community 
College, Kent State University, Main Campus and other campuses, John Carroll University, Myers 
University, Ursuline College, Ashland University, Creighton University, 21  
 
6.  Assistance to Students Seeking Employment and Further Education 
 
The graduate advisor and other faculty offer guidance for preparing a C.V. and routinely provide 
recommendations for M.A. graduates who wish to obtain a teaching position upon graduation.  For 
graduates planning to enter a Ph.D. program, again, both the graduate advisor and other faculty offer advice 
and guidance regarding finding appropriate programs, writing personal statements, revising writing 
samples, etc., and, when requested, provide letters of recommendation. 
 
Graduates of our major program who choose to continue in a Ph.D. or M.A. program can (and do) receive 
similar guidance from the undergraduate advisor, the graduate advisor, or any of the faculty.  We encourage 
students who plan to embark on a non-academic career to consult with the CSU Career Services office at an 
early date.  All faculty are willing to provide letters of recommendation both for graduate school and for 
potential employers.  
 
7  Students Continuing their Education 
  
We do not keep records tracking our undergraduates after graduation; returns of the survey mentioned in 
Question 5, above, indicate that a very large proportion of our undergraduate majors continue their 
education in philosophy programs, or law or other professional schools.. 
  
Among graduate assistants who entered between 2004-2006, and who finished the program, 52%  have 
continued their education in a Ph.D. philosophy program, or law or medical school (see Appendix 12).  We 
do not formally to track our M.A. graduates after they leave our program, but informal contact indicates 
that for the most part they are successful in completing Ph.D. and other professional programs which they 
enter.  (See Appendix 12 for a partial list of M.A. graduates who successfully completed Ph.D. programs in 
philosophy.)  
 
V.  Assessment 
A.  Undergraduate (B.A.) Program 
1.  Philosophy has two primary goals for student learning in the undergraduate major program: that students 
attain an appropriate level of subject matter knowledge of philosophy, and that they acquire a certain level 
of analytical skills.  With respect to the former, philosophy majors are expected 1) to understand the 
philosophical positions of the main figures and movements in the history of philosophy and 2) to study one 
or more of the main fields of philosophy (such as ethics, theory of knowledge, metaphysics, etc.) in some 
depth.  With respect to the latter, students are expected to develop capacities for argumentation, analysis, 
and for interpretation and critical evaluation of philosophical texts.   
 
2.  In order to assure that students attain an appropriate level of subject matter knowledge, students are 
required to take either 12 or 8 hours in the history of philosophy (depending on whether they choose the 
standard major or the major with a concentration in ethics); and to take at least 12 hours of upper level 
coursework (which ensures a more in-depth knowledge of some main area of philosophy).  All majors are 
also required to take a logic course, which explicitly focuses on developing their capacities for 
argumentation and analysis.  Finally, nearly every philosophy course requires students to read and write 
about primary source material, thereby fostering students’ abilities for interpretation and critical evaluation 
of philosophical texts.    
 

                                                 
21 This list includes only schools which hired our graduates without or prior to any further preparation in 
philosophy. 
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3.  Faculty assess student learning in their courses primarily by means of exams and papers, and a number 
of other measures including classroom participation and presentations.  
 
The department assesses how well its courses are meeting the overall goals for student learning enumerated 
above (in #1) both by a direct measure—collecting an analyzing a random sample of student papers; and by 
an indirect measure—requesting completion of an exit survey by graduates.  See Appendix 14 for a detailed 
description of both of these measures. 
 
4.  The department has completed four cycles of its direct assessment procedure.  These yearly results 
indicate that generally its courses are meeting its goals for student learning described in #1 above (see 
Appendix 14).  Exit survey data obtained for the last two years indicate a high level of student satisfaction 
with the program (see Appendix 14). 
 
5.  The Assessment Committee’s report is presented and discussed each year at a department meeting.  One 
result has been the focusing of faculty attention on crafting assignments which are directed toward fostering 
student learning goals.  Another has been a re-evaluation of the assessment procedure itself, resulting in a 
modification of that procedure which will take effect this year (see Appendix 14). 
 
B.  Graduate Program 
1.  Philosophy has three goals for student learning in our graduate program. 
A. Advanced subject matter knowledge of philosophy. 
 All M.A. graduates must have a knowledge of the history of philosophy appropriate to entering a 
doctoral program in philosophy or teaching introductory courses in philosophy at a two or four year 
college, or at a university. 
B. Research Skills in Philosophy 
 (i) All M.A. graduates must be able to write papers that demonstrate competent analysis of 
arguments from a variety of philosophical primary sources. 
 (ii) All M.A. graduates must show that they can find relevant current scholarship and incorporate 
it appropriately into their research. 
 
2.  The department regularly offers graduate level courses covering major figures and movements in the 
history of philosophy. All graduate courses require extensive research and writing.  (See Appendices 5 and 
6.)  
 
Until recently, our program offered a course each fall specifically dedicated to developing the research and 
writing skills of incoming graduate students (PHL 689, Research Methods).  Due to the decrease in our 
full-time faculty, this course has not been offered since fall, 2006.  Although faculty members attempt to 
compensate for the loss of this course by giving more explicit instruction in research and discipline-
appropriate writing skills in their graduate courses, only time will tell the extent to which this loss affects 
our students.   
 
3.  Faculty assess student learning in their courses primarily by papers and exams, and, to a lesser extent, 
oral presentations. 
 
The department assesses how well Goal A (see (1) above) is being met by requiring graduates to pass a 
comprehensive exam in the history of philosophy, and keeping track of the passage rate (and first-time 
passage rate).  With respect to Goal B(i) and B(ii) (research and writing skills), instructors are asked to fill 
out a “Assessment Evaluation of  Student Term Paper” for term papers written by students who have taken 
at least 20 hours of graduate philosophy courses (see Appendix 15).  A compilation of the results from all 
instructors gives an indication of the degree to which students are meeting the goal of acquiring research 
and writing skills. 
  
We also request our M.A. graduates to fill out an exit survey.   
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4.  Appendix 15 presents the “Findings” section of the Department’s Assessment Report  of May 31, 2008 
for the M.A. program, and contains comparisons of recent and earlier data.  Overall, the findings indicate 
that the program is succeeding in meeting its goals for student learning. 
 
5.  Information about student learning outcomes has been the basis for curricular modification:  since the 
change to semesters graduate students take fewer courses (equivalent credit hours); hence most of our 
historical courses cover more than one figure.  We have also revised our comprehensive exams, to ensure 
that questions reflect figures and movements actually covered by our courses.  Finally we have revised 
aspects of our assessment procedure itself in order to ensure the availability of useful data.  (See Appendix 
15 which presents the “Actions” section of the Department’s Assessment Report of May 31, 2008, for the 
M.A. program.)  
 
VI.  Resource Support   
 
A.  Library Resources:  Although the CSU Library has a stated collection of nearly 12,000 works 
classified as “philosophy” (Library of Congress classification), that collection is only now beginning to 
recover from a decade of cutbacks in ordering of print journals and books.  Drastic cutbacks in print 
journals, coupled with increases in costs of books means that the CSU holdings in philosophy barely serve 
the research needs of students and faculty.  Our Bioethics Program is fortunate that the Law Library has a 
strong collection of materials that focus on related law and public policy. But we need books, we need 
journals, and we need a Special Collections facility. 
1. Books: In fall 2008, the Department was momentarily allocated a budget of $9,699.92. Of that 
amount only 58% ($5,644.86) could be encumbered quickly enough to escape the library’s unexpected 
cancellation of all standing book orders, creating an unforeseen roadblock to faculty and student research. 
Also in fall 2008, at the Department’s request, the Dean of CLASS redirected $1,580.57 to enable us to 
reorder 28% of the cancelled orders.  In addition, Professor Baumer contributed his entire Professional 
Development fund to purchasing books for the Library.  Although welcome, such irregular sources of 
funding cannot guarantee that recently-published essential works will in fact, be purchased.  It is an 
unsatisfactory solution to the needs of philosophy faculty and graduate students that they are required to 
choose between (illegally) photocopying an entire book borrowed through Inter Library Loan, or trying to 
utilize it in a week.  Teaching and committee responsibilities make it difficult for faculty to find time 
during the term to utilize a book in a week; for students such a task is nearly impossible.   
2. Journals:  Since the Philosophy Department’s last self-study in 1999, the University Library 
discontinued print subscriptions to dozens of major journals in philosophy.  Thirteen percent of those 
discontinued journals embargo electronic access of their articles for 1-4 years (making them unavailable to 
faculty) or charge $35.59 per downloaded article. (See: Appendix Library)  The inability to consult current 
issues effectively means that faculty cannot keep current with, and therefore cannot contribute to new 
developments in their field. It is a significant and unnecessary roadblock to scholars, especially those 
seeking tenure or promotion to the rank of Professor. 
3. Special Collections:  Several Philosophy faculty specialize in the History of Philosophy.  
Scholarly research in this field requires access to antiquarian works, including hundreds of works of 
philosophy for which no modern editions exist. The lack of library facilities for a secure, climate-controlled 
Rare Books collection effectively prevents faculty in many disciplines from conducting their research. 
Instead of being able to borrow Rare Books from other collections for examination in our library, faculty 
must wait for sabbatical leave to conduct basic research.  With even a modestly-appointed facility, 
collections such as the American Philosophical Society would permit our faculty to borrow rare works. The 
lack of such a facility poses another unnecessary roadblock to faculty research.  
Summary:  Roadblocks to scholarly research by faculty and by graduate students could be reduced if 
Library budgets permitted book acquisitions, journal subscriptions, and a facility for collection and storage 
of rare books. 
 
B. Technology 
 
1  Use of Technology  
All upper level and graduate bioethics courses are offered online and faculty have had to familiarize 
themselves with the software first in WebCT, now in Blackboard CE for instruction purposes as well as for 
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course creation and revision.  The course content for the first of our online bioethics courses was 
accomplished using an HTML programming format; this content is housed on the academic server.  Links 
in Blackboard CE provide student access to online Lessons.  With upgrades in WebCT and now 
Blackboard CE, it is possible to construct course content directly in Blackboard CE.  This eliminates the 
need to utilize HTML software since it is built into Blackboard CE.  It remains worthwhile to maintain our 
initial online courses in their HTML format and so the continued use of HTML software.  The bioethics 
center also has two video cameras, with microphones and a light for use in video interviews with speakers 
brought to campus.  We acquired a computer and software to allow for editing and these videos are used for 
classroom instruction in our lower-level classroom bioethics course and our upper level online bioethics 
courses. 
 
Currently Blackboard CE is being used by four faculty teaching online courses. Blackboard CE is utilized 
by full- and part-time faculty as an adjunct to classroom instruction.  The internet is also utilized by faculty 
and students in various ways, including logic instruction with LogicCoach.  Faculty and students both 
depend heavily on technology to conduct research since so much is now done electronically. As with other 
departments, the philosophy department maintains web pages; a faculty member is our webmaster.  
Electronic mail has become integral to academic life both for communication and for the submission of 
course assignments/materials for review or grading.  Contact with students, other faculty, etc., via email 
greatly enhances the philosophy program.  Faculty also make use of video technology for teaching 
purposes, utilizing DVD players or computers to accomplish this.   
 
2,3.  Adequacy of Technological Support 
The department has two laptops and a projector and the Bioethics Center also has a laptop and projector for 
classroom use by faculty.  It’s cumbersome to carry all this equipment to classrooms but technologically 
enhanced classrooms are limited and demand for them high.  Instructional Media Services offers a huge 
cart of equipment but this isn’t much of an improvement over carrying equipment from the philosophy 
department to the classroom.  Additional technologically enhanced classrooms which are well-maintained 
are needed. 
 
C.  Other Support Facilities, Travel, Staff, etc. 
1.  Adequacy of Classrooms, Office Space and Equipment 
Office space for full-time faculty is sufficient.  Part time faculty must share a single office with two or three 
others.  Lighting in classrooms is not well maintained. 
 
2. Physical Space and Facilities for Graduate Students 
Most of the graduate assistants (all who are assigned to tutor for logic) share a single office, which is also 
used for tutoring logic.  We could definitely use at least one additional room for tutoring and graduate 
assistant office space. 
 
3.  Laboratories 
The Philosophy Department has no laboratory courses. 
 
4  Telephone, Copying and Travel Support. 
Telephone and copying support is adequate.  Travel support is also generally adequate, given the yearly 
$1000 faculty development allowance, although some faculty have had to pay for more extensive travel 
themselves. 
 
5.  Support Staff 
The Philosophy Department has one full-time secretary, which is adequate for the department’s needs. 
. 
VII.  Statistical Trends Analysis 
 
1.  SCH Production, Program Enrollment, Annual Number of Graduates, Student FTE/Faculty Ratio 
 
Table 1, below, shows SCH production from 2001–2007 for CLASS and for Philosophy.  During this 
period there is a net drop in undergraduate SCH and total SCH for the department, which is roughly 
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paralleled in the College (around 10% for both).  There is a net drop of 8% in graduate SCH for the 
department which is not paralleled by the college.  But, since graduate enrollment in the department during 
the period fluctuates fairly significantly, this does not seem to indicate a trend. 
 
 Table 1:   SCH Production for PHILOSOPHY and CLASS, 2001 - 2007  
 
 % Change 
Philosophy UGRD 5,393 4,977 4,686 4,578 4,846 4,406 4,913  -9 
 GRAD 506 510 428 367 499 618 466  -8 
 Total 5,899 5,487 5,114 4,945 5,345 5,024 5,379 -9 
College Ugrd 
Total 

Total 114,834 113,385 108,907 103,413 101,170 97,162 103,412 -10 

College Grad 
Total 

Total 8,109 9,239 10,108 9,816 10,281 10,027 9,903 12 

College Total Total 122,943 122,624 119,015 113,229 111,451 107,189 113,315 -8 
 
 
Similarly, the number of students enrolled in our programs and our annual numbers of program graduates 
shows fluctuation during the period, but does not indicate any clear trend.  See Table 2 and Table 3, below. 
 

Table 2:  Number of Students Enrolled in PHILOSOPHY Programs22 
 

 2002 2003 2004 2005 2006 2007 
Undergraduate 11 17 18 24 18 22 

Graduate 25 13 16 16 24 16 
 
 

Table 3:  Annual Number of PHILOSOPHY Graduates23 
 

 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 
Undergraduate 4 7 9 11 3 6 
Graduate 7 2 3 4 6 5 
      Certificates 
Undergraduate  3 5 7 6 8 
Graduate  9 2 9 8 7 

 
 
Table 4, below shows the change in Student FTE/Faculty ratio from 2005–2007 for Philosophy and for the 
University as a whole.  During this period total SCH increased and the number of faculty decreased, 
resulting in a net increase of  22% in the Student FTE/Faculty ratio.  During this period, the Student 
FTE/Faculty ratio for the University declined 8%.  While the ratio for Philosophy remains below that of the 
University as a whole, this is to be expected in a discipline in which small classes which foster discussion is 
a key to student learning. 
 
 
 
 
 
 
 
 

                                                 
22 Book of Trends, 2008. 
23 Numbers for B.A. and M.A. graduates are from the Book of Trends, 2008.  Numbers for certificate 
recipients are from department records.  Year of certificate is based on date mailed. 
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 Table 4:  Student FTE/Faculty for PHILOSOPHY and CSU, 2005 – 2007 
 
 2005 2006 2007 % Change 
Undergraduate SCH 4,846 4,406 4,913  
Graduate SCH 499 618 466  
Undergraduate FTE 161 147 164  
Graduate FTE 28 34 26  
Total FTE 189 181 190  
# Full Time Faculty 11.5 10.5 9.5  
Philosophy FTE/Faculty 16.4 17.2 20 22 
University FTE/Faculty 25.3 24.2 23.5 -8 
 
2.  Use of Part Time Faculty 
 
Table 5 shows the number of sections taught by part time faculty compared with the number taught by full 
time faculty for every semester from fall 2005 to spring 2008.   
Table 6 shows the SCH generated by full- and part-time faculty in fall semester from fall 05 to fall 08.   
 
 Table 5:  Number of Sections by Full-time, Part-time and Retired Faculty, Fall 2005 – Fall 2008. 
 
 2005-2006 2006-2007 2007-2008 2008 
 Fall Spring Fall Spring Fall Spring Fall 
Part Time 6 6 8 7 7 9 13 
Full Time 19 17 17 18 18 16 11 
Retired       1 
Total 25 23 25 25 25 25 25 
 
 
 Table 6:  SCH Generated by Full-time, Part-time and Retired Faculty, Fall 2005 – Fall, 2008. 
 

 Fall 2005 Fall 2006 Fall 2007 Fall 2008 
Part Time 958 708 866 1,435 
Full Time 1,453 1,482 1,460 894 
Retired    40 

 
 
As recent retirements and the consequent decrease in full-time faculty would lead one to expect, there is a 
significant jump in the number of sections taught by, and the number of SCH generated by, part time 
faculty in 2008-09.   
 
3.Bioethics and Other Course Enrollment 
 
Appendix    present, in tabular form, the increase in SCH generated by bioethics courses since 1998, and 
the increased number of sections offered each year since 2004-05.  It should be noted that for the period fall 
08–summer 09 we expect to offer 11 sections of on-line (upper-level and graduate) bioethics, which is 
expected to result in a corresponding increase in SCH.   
 
It is clear that bioethics courses are playing an increasingly significant role in generating SCH.  But 
although enrollment has shifted toward bioethics courses, but with the exception of PHL 211, it does not 
appear to have shifted away from any particular courses or courses.  (See Appendix     which shows course 
enrollments from fall 2005–fall 2008.)  PHL 211 is our generic general education level applied ethics 
course (Morals and Rights).  As we have made more sections of PHL 240 (Health Care Ethics) available, 
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resulting in more SCH for this course, enrollment has fallen in PHL 211, and we have decreased the 
number of sections offered.24  This shift is not surprising, since students from nursing and the health 
sciences who would take PHL 211 to fulfill a requirement, would prefer to take PHL 240, which is geared 
more particularly toward their pre-professional interests 
 
In terms of SCH this move appears to have paid off since total SCH generated in fall 08 by all sections of 
PHL 211 and 240 combined reflects a 28.5 % increase over that generated in fall 2005.  See Table 7 below. 
 
Table 7:  SCH and Number of Sections for PHL 211 and PHL 240, Fall 2005 – Fall 2008  
 

 Fall 2005 Fall 2006 Fall 2007 Fall 2008 
 SCH Sections SCH Sections SCH Sections SCH Sections 

PHL 240 117 1 156 2 294 3 252 3 
PHL 211 188 2 152 2 84 1 140 1 
Total 305 3 308 4 378 4 392 4 

 
 
 
 
 

                                                 
24Note PHL 211 is a four-credit course, and PHL 240 is a three-credit course. 


