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I.  Purposes, Goals, and Objectives 
1.  The History Department in the College of Liberal Arts and Social Sciences is a large and 
diverse academic unit with a wide range of academic responsibilities.  The History Department 
offers two baccalaureate degrees in History and Social Studies and a Master of Arts in History.  
(See Appendix 1.)   The program in Social Studies is coordinated with the departments of 
Anthropology, Economics, Political Science, and Sociology.  The department also offers a joint 
Master of Arts with the Art Department which, because of its specific nature, will not be 
addressed in this document.  In addition to its commitment to baccalaureate and graduate 
programming, the department carries a heavy responsibility for the university’s General 
Education (GenEd) program. 
 The members of the History Department faculty represent a wide variety of research 
approaches and chronological and geographical specialties; this makes possible a rich variety of 
course offerings.   Coverage in U.S. History, including African-American History, ranges from 
the colonial to the contemporary periods.  With increased emphasis on local and public history, 
several courses focus on Cleveland and the surrounding area, particularly in terms of using the 
city as a living museum and archive for students to study.  In European History, the department 
offers comprehensive coverage from ancient times to the present, with individual faculty offering 
courses on the history of the Netherlands, Spain, Russia, and the medieval Church.  Focus on 
areas outside the U.S. and Europe has grown noticeably, with courses specializing in Latin 
America, Africa, China and Southeast Asia, the Middle East, and World history. 
 The shared goal of providing a high quality education to our students links our faculty 
across research/teaching divisions.  Courses demonstrate a high commitment to fostering critical 
thinking and problem-solving as well as research and writing skills, a goal that complements the 
existing emphasis on content and factual knowledge.  This is true for all courses regardless of 
level or size. 
 
Undergraduate Program: The primary goal and objective of the History Department is to provide 
every student with a high quality educational experience.  The undergraduate component has 
three aspects: the GenEd program and the baccalaureate programs in History and Social Studies.  
The department takes seriously its commitment to General Education by ensuring that students 
are exposed to primary sources as well as the critical interpretation essential to history as a 
subject/discipline.  Students in all classes, regardless of size, are expected to write, and all are 
exposed to primary sources and historical thinking. 
 The baccalaureate program, the heart of the department, builds on these approaches.  
Students are expected to take upper-level courses in at least four of six geographic areas (Africa, 
Asia/Pacific World, Europe, Latin America/Caribbean, Middle East, United States).  In addition, 
they take a minimum of two “chronological diversity” courses and complete the capstone 
research seminar requirement, fulfilled either by the U.S. focused Local History Seminar or a 
seminar on a different geographical region.  Students are trained in the critical handling and 
evaluation of evidence, the fundamentals of historical research, the ability to deal with 
complexity and ambiguity, the discernment of patterns, and the clear exposition of ideas, both 
orally and in writing.  Students are exposed to the evolution of historical interpretation and 
encouraged to contribute to this evolving process by conducting original research. 
 The department fosters interdisciplinary studies and, in addition to the M.A. in Art 
History, is a major contributor to the Black Studies, Women’s Studies, and Middle Eastern 
Studies programs, the International Relations program in the Political Science Department, the 



Classical and Medieval Studies Program, Central and Eastern European Studies, as well as the 
course “Power and Authority in the Nonwestern World.”  The department is also involved in the 
programs in Latin American, Native American, and Asian Studies. 
 Since 2000 the department has greatly expanded its engagement in public and local 
history.  Students have had the opportunity to take part in projects related to the Euclid Avenue 
corridor and the Cultural Gardens.  An internship program also provides students with the 
opportunity to work with local and, on occasion, national organizations.  This program provides 
students with the opportunity to apply skills acquired in the classroom to specific community 
settings such as neighborhood development organizations or local historical societies and 
museums.   
 The department provides those students interested in teaching with the knowledge base to 
initiate a teaching career effectively and, through the Masters Program, a vehicle for staying 
current with the newest concepts and approaches in the discipline.  Students in the Social Studies 
baccalaureate program are provided, in addition to an interdisciplinary course of study, with 
several courses specifically designed for prospective teachers (Introduction to Geography, 
Introduction to Social Studies, and World History). 
 
Graduate Program: The Master of Arts in History Program offers a high quality program to a 
wide range of students with very diverse interests and expectations.  Among our students, three 
of the distinctive contingents are made up of high school teachers; students planning to follow 
the History M.A. with a professional degree, such as law or library science, or to work toward a 
doctorate at another university; and interested members of the community seeking to further their 
education and interests.  The common denominator for all of these students is a program that 
emphasizes the acquisition of history skills and perspectives built around training in research.  
The program also fosters an intellectual climate in which analytical skills, critical thinking, and 
writing are emphasized.   We have recently added a new M.A. specialization in Museum Studies 
(see Appendix 2).  This interdisciplinary program is sponsored in cooperation with the Art 
Department and the College of Urban Affairs.  In addition to the M.A. in History with a 
specialization in Museum Studies, those who already have a Master’s degree or who are 
employed in a museum and would like to enhance their qualifications can complete work for a 
Museum Studies certificate.   
 
2.  Assessment:  The primary vehicle for assessing the ability of the department to meet its 
primary goals is through internal discussions and evaluations.  These discussions are generated in 
several ways.  Perhaps the most important are the annual assessments by the Undergraduate 
Program Director based on exit interviews with history and social studies graduating seniors.  
These exit interviews have proven very beneficial in focusing the attention of department 
members on these programs.  The Graduate Director conducts similar interviews. 
 Evaluation and assessment of the undergraduate and graduate programs have also been 
the topic of discussion at department meetings.  These discussions followed from recognition of 
the responsibility borne by the department for the education of teachers.    All faculty members 
informally monitor the ability of our students to meet their life goals, whether teaching, further 
graduate education, careers in public history or in the world of government or business.  See also 
section V Assessment. 
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3.  Recent Developments and Needed Resources:  The further expansion and development of a 
longstanding focus on local and public history has resulted in several areas of activity, involving 
students, in-service teachers, and the broader community.   Some of the most interesting local 
history projects in which students have gained hands-on experience have involved the Euclid 
Corridor and the development of programming for interactive kiosks, the Cleveland Cultural 
Gardens, and a variety of oral history interviews.  The Detroit Shoreway Oral History Project, for 
example, is a community-based initiative to collect, preserve, and communicate the history of a 
Cleveland neighborhood.  More recently, funding from several major grants, “Teaching 
American History” from the Department of Education, have provided support for extensive 
outreach to in-service secondary teachers.  The TAH grants have provided support for a number 
of teacher training workshops in which teachers learn the skills to guide their students in local 
history projects.  Over 250 teachers have taken part in our programs over the last five years, and 
the department has held at least 20 days of workshops each year. 
  The program focus on Social History and the City, designed initially under the auspices 
of a National Endowment for the Humanities grant, has produced the flourishing Thomas F. 
Campbell Seminar on the City.   The SHAC program has also engaged in a number of joint 
programs with community organizations, including the 2002 Langston Hughes Centennial 
Celebration and a W.E.B. Du Bois celebration in 2003.  The recently conceived Initiative for the 
Study of Religion and Spirituality in the History of Africa and the Diaspora (RASHAD) is well 
underway, with grant support for archival and oral history projects. 
  In the area of distance learning, the department now includes in its curriculum two on-
line courses, HIS 101 and 102 (Foundations of Western Civilization I and II) which students 
have taken up enthusiastically, as seen by full enrollment.  In addition, HIS 377 History of 
Islamic Civilizations will be offered online in Spring 2008. 
 While the graduate program has experienced some decline in enrollment in recent years, 
it can also be considered to be at capacity.  Enrollment is limited by faculty workload and the 
need for additional courses.  Any further growth is dependent on hiring new faculty.  
  The department needs to hire faculty to cover several fields in support of our 
baccalaureate program.  We need someone in the field of Geography, and Cleveland and Ohio 
history to support the Social Studies Program and the College of Education, as well as a 
specialist in 19th-20th century Europe.  With the announced retirement of faculty members in 
these fields in May 2008 and June 2009, these hirings must be made a priority. 
 
Contributions to University’s Instructional Needs:   The department is an essential element of 
each of these program areas. 
Service: The department offers ten courses which are central to the university’s GenEd program: 
Western Civilization I and II; United State History I and II; Introduction to Latin American 
History; Introduction to Middle Eastern History; Introduction to African History; African 
American History I and II, and Power and Authority.  (An Introduction to the history of 
Asia/China will soon be added.)  The department is committed to ensuring that students receive a 
solid foundation for their future studies.  All of these GenEd courses require substantial reading, 
including primary sources, and substantial writing.  So-called “objective” testing is never the 
primary testing method.  Thus students get experience in critical and analytical thinking as well 
as reading and writing.  (See Appendix 3.)  Most students who graduate from this university will 
have taken one or more of these courses. Generally speaking, all tenured and tenure-track faculty 
teach a GenEd survey course each term. 
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 In addition, 45 upper-level History courses can be used to meet the Writing Across the 
Curriculum GenEd requirement, and our 100-level survey courses can be used to fulfill the 
Humanities requirement (see Appendix 4).  Virtually every course, at every level, meets the 
requirements of WAC, but only some have been so designated, because the University 
Curriculum Committee limits the size of those classes.  Our commitment to emphasizing writing 
is of long standing and is one of which we are proud. To meet the standards of the new General 
Education requirements effective Fall 2008, all courses will have to be re-submitted for approval 
under the new requirements.  The History department is committed to doing so. 
 
Undergraduate: History courses are integral to a number of programs.  The College of Education, 
for example, includes eleven history courses in the licensure program for secondary school 
teachers.  History courses are included in the requirements for the interdisciplinary Latin 
American Studies program, the CLAM program, the Black Studies minor, Asian Studies, Middle 
Eastern Studies, Central and Eastern European Studies, International Relations (Political Science 
Department), Native American Studies, and the Women’s Studies minor.  In addition to the 
History major, the department offers a certificate Program in the History of the African Diaspora 
and an Honors Program which, because of its design, is available to all history majors, day or 
evening.  (See Appendix 5.) 
 
Evening: The department offers a full history major in the evening to meet the needs of students 
who work during the day.  While offering fewer than the many daytime courses, the evening 
major can be completed in the regular period of time.  Tenured and tenure-track faculty teach in 
the evening on a rotating basis to ensure that all students are exposed to our regular faculty.  The 
graduate seminars are all offered after 4:00 p.m., and the required courses at 6:00 p.m.  
 
Weekend: On occasion we offer a course on the weekend as a service to those students who are 
unable to attend classes during the week.  However, because enrollment on the weekend is 
generally well below other times, we cannot do this on a regular basis. 
 
On-Line Courses: Two on-line courses, HIS 101 and 102 (Western Civilization) are currently 
being offered.  An online upper-level course, HIS 377 History of Islamic Civilizations, will be 
offered in Spring 2008.  A number of faculty make use of the Web to complement classroom 
education.  (See Appendix 6.) 
 
II. Curriculum and Program Quality 
1 .  The department offers a very comprehensive curriculum.  The major geographic areas of the 
world are covered: the United States, Europe, Asia, Africa, the Middle East, and Latin America, 
as well as most chronological periods.  The department has been constructed to ensure that 
students are exposed to the breadth of the human experience regardless of time or place.  It is 
important to point out the department’s long-standing commitment to non-western history–well 
before such coverage was common at institutions of our size.  The strength of the department is 
in social and cultural history but other approaches such as political, economic, urban, and 
intellectual history are also included.  The department has sought to maintain a balance in terms 
of approach, geography, and chronology, and has recently revised the History major in order to 
reflect this in the required program. 
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2. Under the old GenEd program almost all lower-level surveys fulfilled GenEd requirements.  
In addition, many upper-level courses met GenEd requirements such as WAC, Non-Western 
Culture, Human Diversity, African-American Experience, and the Humanities.  At the same time 
upper-level courses also met the requirements for the major.  Some of these same courses are 
used by other programs of the university–Black Studies, Asian Studies, Women’s Studies, 
Classical and Medieval Studies, Middle Eastern Studies, International Relations, the certificate 
programs in Latin American Studies, History of the African Diaspora, and Central and Eastern 
European Studies, as well as by various licensure programs in the College of Education. The 
University is about to switch to new general education requirements, and we expect the History 
Department to continue to play a major role in offering courses that fulfill those requirements. 
 
3.  Four trends currently dominate the field of history and, subsequently, the teaching of history 
at the college level.  The first national trend has been the development of social history and, from 
that field, cultural studies or cultural history as a leading field in history nationally.  This is 
reflected at CSU with social/cultural history having become the dominant strength in the 
department.  (See Appendix 7.)  Because of the prominence of the Social History and the City 
Program, social history has often been a priority in hiring new faculty. SHAC was defined as a 
department focus because of the presence of key social historians, and it became a centerpiece of 
the department’s programmatic activities. 
  Another national trend is a concern with global and interdisciplinary studies.  The 
department has been in the forefront of that trend.  In addition to faculty with specializations in 
African, Asian, and Latin American history, we have added specialists in Middle Eastern and in 
South-East Asian history.  Several of our faculty also teach in interdisciplinary programs (Black 
Studies, Asian Studies, Women’s Studies, Classical and Medieval Studies, Middle Eastern 
Studies) but also interdisciplinary courses such as “Introduction to the Middle East” and “Power 
and Authority in Non-Western Societies”.  One of our faculty is cross-appointed with the 
Religious Studies Department, and we are currently conducting a search for a Classics person to 
be cross-appointed with the Modern Languages Department. 
  Another trend has been the diversification of the curriculum and of faculty.  An on-going 
strength of the department is in African-American History.  Four tenure-track faculty currently 
teach African-American history courses.  In addition, the department offers courses in Women’s 
History and Native American History.  Directly related to this has been the diversification of the 
faculty.  This has been a commitment of the department, and its success can be seen in the 
following table: 

 
    Table 1.  Tenure-Track Faculty 

 
 African African-

American 
Asian Hispanic White Total 

Female       1        6 7 
Male 1      1     1 1 7 11 
Total 1      2      1 1      13 18 

  A trend identified in the last program review that continues to grow in importance is 
public history (education in non-academic fields such as archival and museum work) as a 
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programmatic area of study.  Now, aside from “Introduction to Public History”, two faculty 
members offer courses that expose students to this field and in which they have opportunities to 
experience applied history.  This is complemented by an Internship Program directed by a 
faculty member who has successfully created links with local organizations and institutions, and 
in placing both undergraduate and graduate students.  From spring 2004 through summer 2007, 
21 undergraduates and 4 graduate students completed history internships (see Appendix 8). 
  The national debate about teaching and teacher training keeps our Social Studies major in 
the forefront.  To ensure that we can teach required courses on a regular basis, and to work more 
closely with school teachers, we have added a second faculty member with those responsibilities. 
 
4. Undergraduate History Major.  Following the University’s changeover to semesters in 1998, 
the History Department faculty became increasingly dissatisfied with the fact that our majors 
took only eight courses.  While they were exposed to history in depth, they did not get enough 
breadth.  Upon investigation, it was clear that the requirement of 32 credit hours was one of the 
lowest in the University and among History Departments in Ohio.  Effective Fall 2007, the major 
has been increased to 40 credit hours for new students. 
  Moreover, even though the previous major requirements distributed coursework over 
different geographical areas, it favored the U.S. and Europe.  At a time when global learning has 
become increasingly emphasized, that seemed inappropriate, especially as we have the expertise 
on the faculty to cover the whole world.  The new major places all geographical areas on an 
equal footing and, while students must take courses in at least four areas, they can concentrate in 
any of them.  Finally, the Department wanted to add a capstone course so that students can focus 
on a primary-source based research project where they can apply the skills acquired during their 
academic career. 
  In line with the increase in credit hours for the major, the minor increased from 20 to 24 
credit hours.  For the new major, see Appendix 9. 
 
Master of Arts in History.  As a result of a study done for the Department of BGES, which 
showed a regional demand for specialized Museum Studies programs, it was suggested that 
History develop such a track as well.  In view of our involvement in Public History, this seemed 
like a natural extension, and we developed a Museum Studies track that has just been approved.  
It will be offered starting in Spring 2008.  A certificate in Museum Studies has also been 
approved.  See Appendix 2. 
 
5. At the undergraduate level, students in Black Studies, Asian Studies, Women’s Studies, 
Classical and Medieval Studies, Central and Eastern European Studies, Middle Eastern Studies, 
Native American Studies, International Relations, the content-based social studies licensure 
programs of the College of Education, and the certificate programs in Latin American Studies 
and the African Diaspora, enroll in history courses as a part of their programs.  At the graduate 
level, students in Art History must enroll in history classes.   
 
6. History is not subject to outside accreditation. 
 
III. Faculty 
The History Department has 18 full-time faculty members, all with Ph.D.s, divided as follows: 1 
full professor, 12 associate professors, and 5 assistant professors.  The department also has 3 
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emeritus professors teaching post-retirement, under the terms of the collective bargaining 
agreement.  With this core of faculty, supplemented by part-time instructors as needed, the 
department carries an unusually high teaching and program load, sustaining substantial offerings 
at the GenEd, baccalaureate, and graduate levels.  For abbreviated CVs, see Appendix 10. 
 
1.  The programs offered by the department represent a good match between the interests and 
expertise of the faculty and the desired breadth of department offerings in regard to 
chronological and geographical parameters, as well as historical method and approach (see 
Appendix 7). 
Despite a high faculty/student ratio, we have maintained high standards in the classroom, 
including extensive writing and reading in all classes, including GenEd courses. 
The department, however, will have to replace two retiring faculty members, and needs a person 
able to teach Geography to meet critical needs for the Social Studies major. 
 
2.  All of our faculty are involved in historical research.  (See Appendix 7.)  All are actively 
involved in publishing their research in the form of books, chapters, and articles in historical 
journals.  The faculty have also contributed numerous book reviews and encyclopedia articles to 
their respective fields, and have made frequent presentations at professional conferences.  In the 
past six years, the faculty collectively have authored 24 books and book chapters, 30 peer-
reviewed articles, and 39 encyclopedia entries.  (For a complete listing of scholarly productivity, 
see Appendix 11.)  We do not have comparative data with peer institutions, although we suspect 
that we are more productive than teaching institutions and about average for institutions with 
mixed teaching/research missions such as ours.  This publication record is made more 
remarkable by several factors:  
   * the high average FTE Student/FTE Faculty ratio (see Table 5 and Appendix 17). 
   * the insistence on writing in all courses with the commensurate demands placed on faculty 

time. 
   * the department’s efforts to work with the community – efforts linking scholarship, teaching, 

and service. 
    
3. There is little unique support available for scholarly, research, and creative activities.  Faculty 
have competed successfully for NEH and other national grants in the humanities.  In recent years 
new faculty have been supported with start-up funding, which has been used for travel, and other 
research related purposes.  Travel funds from the College and University have been helpful, if 
minimal.  This situation is typical for humanities departments. 
 
4.  Students fill out course evaluations, both machine scored and narrative, for every course in 
the College every semester.  These provide a comparative basis for assessing teaching.  In 
addition to student evaluations, peer classroom visitations (including review of syllabi and 
course materials) are conducted of all non-tenured, part-time, and term appointments each 
academic term (and are encouraged for tenured faculty as well). Together, these extensive and 
complementary measures provide a reasonable idea of teaching effectiveness.   
There are few extrinsic rewards for teaching.  Perhaps the most significant are awards from the 
Center for Teaching Excellence, and Merit Awards (part of the collective-bargaining agreement). 
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5.  All courses in the department are 4-credit courses.  Faculty have a yearly 16 credit/4 course 
workload, with the Chair receiving 8 credit-hours reduction, and Graduate and Undergraduate 
Directors receiving 4 credit-hours reduction each. 
 
6.  Class size: From 2002-2007 average class size has fluctuated from 31 to 45 students, with an 
average for the period of 37.4 students (see Appendix 12). 
 
7.  University contributions: The members of the department have traditionally been deeply 
involved in the life of the university, including service on college and university committees 
(e.g., Senate, Minority Affairs Committee, Board of Trustees, University and College PRCs), 
and administrative responsibilities (e.g., heading student recruitment and retention and GenEd 
committees, and serving as director of the Classical and Medieval Studies Program).   Through 
our numerous colloquia and speaker series, the department contributes substantially to the 
intellectual life of the university (see Appendix 13). 
 Community and professional service: Some department members are participants in the 
university’s Speakers’ Bureau, others work directly with interested groups.  The entire effort of 
the Social History and the City program is aimed at the extramural community – the Thomas F. 
Campbell Seminar on the City series is advertised in the community. 
   With support from the Teaching American History Program we work extensively with in-
service teachers.  Our public history program is working with a number of local historical 
organizations and independent historians (see http://www.csuohio.edu/history/internships.htm).  
To give one example, in 2006-2007 the department supported the Detroit Shoreway Oral History 
Project, a community-based initiative to collect, preserve, and communicate the history of a 
Cleveland neighborhood.  As part of the project, a team of professors and students coordinated 
an oral history day in which they added 15 new interviews to the growing collection.  This oral 
history project is part of the department’s commitment to making connections with communities 
seeking to tell their own story. 
 The Department’s array of community affiliations is truly impressive.  Department 
faculty have partnered with over 50 regional school districts as well as the Educational Services 
Center of Cuyahoga County and educational service centers representing each of the seven 
counties of Northern Ohio in executing three Teaching American History Grants.  Additionally, 
the Center for Regional and Public History has partnered with the Greater Cleveland RTA, 
Cleveland Public Art, and Ideastream (on the Euclid Corridor Project), and over twenty local 
community organizations, universities, and cultural institutions, including University Circle 
Incorporated, Detroit Shoreway Community Development Corporation, the Ohio & Erie 
Canalway, the National Park Service, the Cuyahoga Valley National Park Association, the Rock-
n-Roll Hall of Fame, and the Library of Congress; the Western Reserve Historical Society, 
Cleveland Public Library, and United Pastors in Mission (Praying Grounds); the Cleveland 
Council of World Affairs, and Facing History. 
 Another project that connects deep into the community is "Praying Grounds: African 
American Faith Communities, A Documentary and Oral History Project" launched in 2003.  The 
project now includes a collection of more than 80 videotaped oral histories and hundreds of 
photographs, newspaper articles, and other manuscript materials related to the religious 
experiences of African Americans, especially those in Northeast Ohio.  In 2007, the Initiative for 
the Study of Religion and Spirituality in the History of Africa and the Diaspora (RASHAD) was 
started.  Through this interdisciplinary initiative we will continue to document the history 
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of African American faith communities, and will consider the history of African-descended 
people throughout the global community, while strengthening ties with faculty and students in 
Religious Studies, Music, and other disciplines.  In 2008, RASHAD programs will focus on the 
legacy of the world-renowned Wings Over Jordan Choir. 
For more detailed information, see Appendix 14. 
 
8. These service contributions are essential to fulfilling the mission of the History Department 
within the context of the urban mission of the university.  The mission of the department is not 
simply to produce new knowledge but to disseminate that knowledge to our various 
constituencies, and we define those constituencies broadly to include not only our students but 
the extramural communities as well.  Our faculty work in a number of capacities to fulfill that 
mission. 
 
IV.   Students 
1 .  Undergraduates:  All students who declare History or Social Studies as majors are initially 
given a packet of material which includes the first stage of assessment materials, material about 
the department and its programs, along with instructions and check sheets. When the student has 
completed the forms and submitted the necessary material (writing samples, e.g.) the student 
meets with either the Undergraduate Director or the Chair of the Department to discuss the major 
and especially the student’s academic and career plans.  At that point, the student is assigned a 
faculty advisor with whom the student is expected to meet regularly. 
 
Graduates: All prospective and newly enrolled graduate students meet with the Graduate 
Program Director.  While, subsequently, students may work with individual faculty, they are 
expected to continue to meet each term with the Graduate Program Director to review their 
academic program and discuss their upcoming schedule.   
 
In General: All faculty are required to maintain open office hours and to post those hours.  
Information about the program, program requirements, course offerings, certificates, and 
internships are available in the department and on the internet as well.  We have several new 
informational brochures. 
 
  The department has a Tutoring Office staffed by graduate students to assist students in their 
course work.  This effort is having a positive impact by assisting students when they need help 
and by establishing a relationship between students and the department.  We are now also 
making introductory course textbooks available in the Tutoring Office for short-term borrowing. 
  The University could facilitate advising at the departmental level, and enhance student 
retention, by emphasizing student-faculty relationships if it instituted a viable registration system 
at the university level.   History faculty are eager to work with students but our experience is that 
students have learned that they can register without an advisor’s signature and many do so.  They 
thus miss the opportunity to interact one-on-one with faculty on a regular basis.  One way in 
which we have begun to counteract this student behavior is by having all faculty initiate email 
contact with their advisees each semester before registration starts.  We hope that a direct 
invitation to come in for advising will persuade more students to do so.  We initiated this 
program last year and the faculty reported seeing more students.  
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2.   We have no way of tracking students especially at the undergraduate level.  Yearly, we do 
remove files of students who have not been active for two years.  Some of those have financial 
holds, others have transferred to other universities, others have dropped out, sometimes 
temporarily. 
  At the graduate level, the proportion finishing is very high.  That is especially true of 
graduate assistants who probably are close to 100%.  For part-time graduate students, the process 
may take years but we suspect that the rate of success is also high. 
 
3.    Graduates of our program have gone on to the best graduate history and law schools in the 
U.S. and  Canada and they constitute evidence of achievement.  Finally, and most importantly, 
Cleveland and its surrounding communities are well served by our graduates in positions such as 
judges, lawyers, safety officers, school teachers and principals, public historians working in 
museums, archives, and public and private organizations, employees of city, state, and federal 
government, as well as a large number of individuals working in the business community.  See 
also number 5 below. 
 
4.  Between Spring 2004 through Summer 2007, 21 undergraduate and 4 graduate students 
completed internships in institutions such as Cuyahoga Valley National Park, Lakewood 
Historical Society, Cleveland Metro Parks, Euclid Landmark Commission, Tremont West 
Development Corporation, Steamship William G. Mather Museum, and Stan Hywet Hall & 
Gardens.  During the 2006-2007 academic year and summer 2007, 5 students formally worked 
through the department's internship program.  These internships included work with the Western 
Reserve Historical Society and the Cuyahoga County Archives.  These students processed 
archival collections and did research to support museum interpretation, furthering the 
department's commitment to provide opportunities for students to explore career options in 
history.  All students are closely supervised by faculty and are expected to complete a rigorous 
academic component as well.  Therefore, in addition to obtaining work experience, students earn 
four academic credits in history. 
 
5.   A questionnaire sent to all 2006 and 2007 graduates (105) was returned by 12 persons.  Eight 
feel their training helped them very much, and they explicitly cite having gained critical thinking 
skills and confidence in writing through the program.  Two others state that they had been well 
prepared for their current position and future endeavors.  One mentions having learned more 
content and research skills, and only one feels that their training “helped somewhat”.  While 
hardly scientific, the returned surveys confirm anecdotal information that our graduates find 
suitable employment after graduation. 
 
6.   One of our brochures discusses what students can do with a history major outside of 
teaching, emphasizing that in addition to gaining historical knowledge, they learn the important 
skills of being able to collect and analyze information and write about it.  The department is a 
clearing house for information regarding employment opportunities in public history (e.g. 
museums, parks) especially since many of our alumni have reached positions of some 
prominence, and several faculty are in regular contact with many institutions.  We also refer 
students to the CSU specialist for history majors in the Career Service Center. 
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7.   Comments that we receive from students who have gone from CSU to graduate programs 
such as those at the Universities of Toronto, Pittsburgh, Michigan, Chicago, and Virginia as well 
as local institutions such as Kent State University, the University of Akron or Ohio State 
University are uniformly positive in terms of the preparation which they received in the History 
Department.  Their ability to complete those programs is a further testament to their preparation.  
Equally relevant is the consistently high praise the department receives from students 
transferring from other institutions into our program at both the undergraduate and graduate 
levels. 
 
V.  Assessment 
1. History is the study of the human condition as it changes over time.  It can thus be defined 
through various perspectives and layers of meaning.  It allows individuals to place themselves in 
relation to the world.  It fosters understanding of the past as a way to better understand the 
present.  The discipline of history also represents the collective memory of a society at a 
particular point.  We expect that our students will acquire: 

* an understanding of the past, as well as present day global issues, and the place of the 
United States within that larger context; 

* the ability to analyze economic, social, political, and cultural events and processes over 
time; 

 * the ability to analyze complex issues; 
 * strong research skills; 
 * strong written and oral communication skills. 

 
2. All courses implement some or all of these expectations.  Syllabi for new courses are reviewed 
by the department’s Curriculum Committee, and syllabi are also reviewed as part of the peer-
review process. 
 
3. Faculty utilize several measures to assess student learning.  Graded exams, papers, and other 
coursework comprise the primary method of assessment.  All coursework require substantial 
reading and writing, including the survey GenEd courses.  Typically courses employ essay 
examinations and make use of primary sources to allow students the opportunity to work with 
the documents which are central to the discipline.  At the upper level, the written work becomes 
far more extensive and sophisticated.  Thus student performance in individual courses and then 
overall achievement in the major is a critical part of the assessment.   
 All students provide writing samples when they enter the program and again when they 
are ready to graduate, and these are compared to measure the impact of their program of study.  
The results of this analysis as well as exit interviews are presented to the department for 
discussion.   
 The History and Social Studies majors now have a capstone course: a research seminar in 
either A) local U.S. history; or B) a geographical area chosen by a particular instructor.   
 Discussion of various aspects of teaching takes place at almost all department meetings.  
These discussions permit frequent assessments of objectives and serve to create a shared 
understanding of program objectives and goals. 
 
4. The results of our surveys and the exit interviews at both the undergraduate and graduate 
levels are characterized by very positive evaluations by students.  In addition, for several years 
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now, in spring the Undergraduate and Graduate Directors write an assessment report that is 
based on an evaluation of student work through writing samples that were collected when they 
entered the program and when they graduated.  In a Fall department meeting, this assessment 
report is discussed, including possible improvements in teaching and changes in the program. 
 
5. Our department is sensitive to student needs and interests.  Our curriculum is frequently 
reviewed at the Graduate Committee, Curriculum Committee, or department level.  This 
information is central to our programmatic and hiring decisions.   
 
VI.   Resource Support 
A.  1.   Library resources for the Department are just adequate to support current academic 
activities.  However, there is a thin line between adequate and inadequate and the continuing 
erosion of the budget threatens the Library's ability to purchase journals and books.  The most 
recent announcement about cuts concerned the cancellation of standard orders. 
  The book budget has so far enabled the Department to acquire most of the significant 
monographic literature in history with the exception of World, African, and South-East Asian 
history that have to be built up.  It is clear that most History faculty rely heavily on electronic 
databases, OhioLink, and Interlibrary Loan for their own research and for their students to do 
their research.  Moreover, there is a continuing need for training students to access electronic 
resources effectively. 
  Some special funding from the CLASS Dean has enabled us to buy some large collections 
of sources which are of great value for both research and teaching purposes but there is no 
regular budget for this. 
 
A. 2.  Unfortunately, the budgetary resources are limited and appear to be declining.  In the past 
twenty years, the library has drastically cut the number of journals associated with history, and 
the other liberal arts, because of budgetary constraints.  At the same time, the budget for 
resources can be hit or miss.  We periodically are asked for lists of sources we would like to 
have, but the costs are limited to one-time purchases instead of ongoing subscriptions either to 
journals or electronic databases.  The hit or miss nature of this is uneven and often made 
available on a first-come, first-served basis.  Finally, the budget constraints inhibit any 
development of a long-term plan to enhance the library’s holdings in any systematic way, which 
is unfortunate.  These conditions especially apply to primary source databases, which usually 
require some kind of upfront fee along with a subscription fee charged annually. 
 
A. 3.   CSU’s collections are not fully adequate to meet students’ needs.  However, with access to 
electronic databases, OhioLink, Interlibrary Loan, and other area university and public libraries, 
students are able to do their research. 
 
A. 4.   Access to databases and OhioLink have much improved over the years, though students 
must receive training to work with them effectively.  At the same time, Interlibrary Loan does 
not always work well.  The office appears to be understaffed and overworked, and several 
faculty have complained about long delays.  Access to copy machines could be better. 
 
B/C.  Technology is incorporated in several ways into our program.  A very high number of 
faculty have incorporated computers into their courses.  At least five faculty are currently 

 12



involved in substantial web work.  BlackboardCE is being used by at least three faculty.  Fifteen 
faculty are currently using PowerPoint to make class presentations, with some relying heavily on 
this program.  Five faculty members have their own web pages that link to syllabi, their research, 
as well as many academic resources.  Two faculty members use sophisticated computer software 
to make oral histories searchable online. 
            
The department has a website which includes announcements of events.  The objective is to 
establish a bridge to our many constituencies from students to community people interested in 
the history of our region and its institutions and people.  Each year several graduate students are 
assigned to work on computer or web projects. 
 
D. The department has six laptop computers available for borrowing by faculty for classroom 
use.  In addition, we have three portable LCD projectors for use in classrooms that are not 
properly equipped, and for off-campus presentations.  We also have a digital camera and a slide 
scanner.  Most recently we have acquired a digital microfilm scanner in support of faculty 
research.  These purchases have enabled us to develop some independence from Instructional 
Media Services, and that makes use of technology more convenient and reliable for us. 
  We are pleased that classrooms are being upgraded with technology, which has made it 
easier for many of our faculty to use various media in the classroom.  We look forward to the 
time when all classrooms are properly equipped so that we do not have to beg, steal, or borrow 
such classrooms.   
  Aside from equipping classrooms, it is crucial that resources are allocated for maintenance 
and the replacement of items such as torn and damaged screens and dimmed projector bulbs.  
Too often the older LCD projectors project fuzzy and dim images which completely defeat the 
purpose of using them, especially in large 100 student classes. 
 
E.  As mentioned under D, it is vital that in addition to continuing to equip classrooms with 
technology, the university sets up a budget for adequate, ongoing maintenance of all the 
equipment, including projectors, remotes, screens, DVD players, etc.   The university should be 
required to develop a long-term plan for ongoing upgrading and maintenance of classroom 
equipment. 
 
F. 1.   Physical space is one of the most important issues facing the department.  Currently the 
tenure-track faculty are on the 19th floor and graduate students and part-time faculty are on the 
16th floor.  We have no room for program development and some of the office space is in such 
noisy areas (next to the elevators) that it is impossible for faculty to work in their offices.  We 
have dedicated one room for student tutoring but that space is woefully inadequate and only one 
student can be advised at a time. There has been no serious examination of the space needs of 
departments in thirty years.  The department is in the same space it was given in 1971 and 
changes have been dealt with by creating colonies on the 16th floor.  The situation is serious and 
continues to be ignored.  This same complaint was aired in our self-study of 2000 and, if 
anything, the crisis has deepened. 
  With the advent of technology came an enormous need for more electrical outlets.  While 
the department financed the addition of two outlets (one in the meeting room, the other in a 
faculty office), the expense was so enormous ($900 a piece) that we are not able to do more.  
Safety regulations forbid permanent extension cords, yet ridiculously placed outlets (e.g. literally 
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in the middle of one’s office) necessitate them.  With the university not paying for improvements 
in this area, the situation has become a “Catch 22”. 
  The department meeting room is inadequate for the department -- there is literally not 
enough space for everyone to meet.  Creative restructuring of the existing space would permit the 
creation of a useable space for both History and Philosophy without the loss of offices. 
  Generally speaking, classrooms have improved in terms of technology, and we hope that all 
classrooms will soon become properly equipped.  However, the lack of consultation with faculty 
prior to refurbishing classrooms continues to result in inadequate results.  For instance, situating 
the blackboard next to the entry door, making it the front of the room where late arriving students 
disturb the class.  Many large, 100-student classrooms are hopelessly inadequate, especially in 
Main Classroom.  Their orientation is super wide with almost no depth, making it impossible to 
engage with many students at once.  At the same time there is a shortage of large classrooms 
which has led to a lowering of maximum enrollment in courses. 
 
F. 2.   Graduate assistants are housed 2 or 3 to a small office on the 16h floor, isolated from the 
department, and have poor computer workstations.  The Tutoring Center staffed by graduate 
assistants is too small to permit more than one tutoring session to occur at a time.  There is no 
space for graduate students who are not graduate assistants.  More space on the 19th floor would 
help enormously in creating an esprit de corps among graduate students and increasing contact 
between them and faculty. 
 
F. 3. We do not need physical laboratories. 
 
F. 4.   With the introduction of Faculty Development money, support has become much better.  
However, attending a national conference in a major city can easily take up most of that amount, 
and with the average History faculty member making 3.1 presentations a year, faculty are paying 
for it out of their own pocket.  In addition, little support is available for research expenses.  The 
historian’s “laboratory” is the archive or library in Asia, Africa, Europe, the Middle East or any 
of the 50 United States, and the only way to do research is to travel to those institutions. 

 
The budget for paper and copying is inadequate.  As computers have become standard on 
everyone’s desktop, and as the Library has switched to online resources, faculty now print out 
articles and chapters on their office printers.  This has led to an enormous increase in the use of 
paper.  The only reason we have not had a budget crunch is because we have income from 
overhead expenses earned from several federal grants and faculty buy-outs from the Honors 
Program.  It is hard to imagine what would have happened these last six years without that 
income. 
 
F. 5.   The department has both an administrative coordinator and an administrative secretary 
with separate responsibilities.  For a few years we have also had help from a student worker, 
which has been very important in supporting our many outreach programs.  During the course of 
the year we organize many speakers and events, and the extra help is very useful with mailings, 
phone calls, duplicating, etc. 
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VII. Statistical Trends Analysis 
Over the past several years, SCH in History have been going down (though they still reflect high 
enrollment in classes).  This trend has clearly paralleled the college and the university, including 
the sharp drop in Fall 2004 (Table 2): 
 

Table 2.  Fall Student Credit Hours (Book of Trends 2007) 
 

 Fall 2002 Fall 2003 Fall 2004 Fall 205 Fall 2006 
History Dept.     8,109     8,100     6.854     6,760     6,148 
CLASS   55,541   54,759   51,340   51,001   49,535 
CSU 167,373 167,651 162,168 157,559 156,468 
 
 While we are not in a position to explain this trend for CLASS and CSU, we have data 
that show that most of the losses in the History department have been suffered at the 
introductory, general education level.  Appendix 15 shows that the average number of students 
per section has gone from the mid-60s and 70s to the 50s.  At the same time, figures for non-
general education and upper level courses show that enrollment at that level is fairly steady, 
ranging from low 20s to low 30s (see Appendix 16).  In other words, it seems that the decline in 
enrollment has come primarily at the introductory level.  There are two explanations for this:  
more and more students are taking their general education courses at community colleges that are 
significantly less expensive than CSU and whose courses transfer easily; declining enrollment in 
the College of Education has a negative impact on us as well because many of their majors fulfill 
general education requirements with courses in the History department. 
 In terms of majors, the department has seen an increase for History, while Social Studies 
has stayed more or less steady.  This is quite good, considering that there has been a surplus of 
Social Studies teachers in the region. 
 

Table 3.  Fall Enrollment by Level and Major (Book of Trends 2007) 
 

 2002 2003 2004 2005 2006 1 Year 
Change 

5 Year 
Change 

History 
 

70 92 70 89 100 12% 43% 

Social 
Studies 

27 34 33 27 31 15% 15% 

 
This growth can also be seen in the number of degrees awarded per year, especially in History: 
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Table 4.  Annual Degrees Awarded by Major (Book of Trends 2007) 

 
 2002 2003 2004 2005 2006 1 Year 

Change 
5 Year 
Change 

History 
 

22 26 25 32 38 19% 73% 

Social 
Studies 

11 5 10 10 11 10%  

 
 Appendix 12 shows average class size per semester.  Since this includes the lower level 
general education courses that have been declining in enrollment, the average class size has gone 
down in the last seven years.  Nevertheless, average class size in the past three years still comes 
to  just under 36 students or 144 student credit hours per class section. 
 In this context, it is interesting to look at the History Department full-time faculty’s 
productivity in terms of SCH and FTE Students taught: 
 

Table 5.  SCH & FTE Students Taught Per FTE Faculty (Book of Trends 2005-2007) 
 

  FTE Instructional  
Faculty 

Total SCH/Faculty FTE FTE Student/FTE 
Faculty 

 # of 
Peers 

CSU Peer Diff. from 
Peer % 

CSU Peer Diff. 
from 

Peer % 

CSU Peer Diff. from 
Peer % 

2002 35 12.3 15.5 -21% 323.7 282.1 15% 22.6 19.5 16% 
2004 32 9.7 16.4 -41% 332.0 235.1 41% 23.4 16.5 42% 
2005 52 12.3 15.6 -27% 333.0 248.3 25% 22.9 17.3 24% 

 
These numbers indicate that we consistently outperform our peer institutions: we have fewer 
FTE faculty, yet produce significantly more SCH, and have a higher FTE Student/FTE faculty 
ratio.  In other words, our full-time instructional faculty are very productive.  If we compare this 
History Department data with that of all other departments in CLASS (see Appendix 17), we see 
that the History Department is also one of the most productive in the College: our 22.9 FTE 
Student/FTE Faculty ratio is the second highest. 
 
 Finally, it is important to note that the History Department has been awarded three 
Teaching American History grants by the U.S. Department of Education for close to 4 million 
dollars total.  Many of the Department’s community and speaker activities, and even its day-to-
day operations have been supported by the Department’s share of these grants. 


