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Introduction/Context:

The Master of Education in Adult Learning and Development (ALD) degree at Cleveland State University is designed for individuals who are interested in or are currently working with adult learners in a variety of settings. These settings could include teaching in and/or administration in adult basic education programs, two- or four-year colleges, continuing education for professions, cooperative extension services, training and development programs in business or industry, medical or health education programs, community development programs, and military education. The ALD program emphasizes research and practice concerning learning and human development theories in adulthood and related methodologies, giving students the abilities and knowledge to create, implement, and evaluate professional programs. In addition, students gain an understanding of the history, philosophy, and sociology of adult education, allowing them to actively deal with issues of culture, diversity and equity while understanding the political nature of education and how education can promote change in society.  

Through a study of human development theories, including researchers such as Erikson, Levinson, Gould, Vaillant, Kohlberg, Gilligan, and Fowler, students gain an understanding of human development throughout the lifespan. Behaviorist (Thorndike, Skinner, and Pavlov), Cognitivist (Kohler, Lewin, and Piaget), Humanist (Maslow, Rogers), and Social Learning (Bandura, Rotter) theories of learning are examined and discussed. In addition to these learning theories, theories of learning in adulthood, such as Self-Directed Learning (Tough), Andragogy (Knowles), the CAL model (Cross), perspective transformation (Mezirow), and conscientization models (Freire) are discussed and modeled in courses. Caffarella, Boone, Cervero, Cervero and Wilson, Tyler, and Kowalski provide models of program planning which strengthen the students’ own planning skills and practices. Through the study of these models and application of these theories to their own and other students’ practice situations and contexts, students develop a strong theoretical knowledge base grounded in ethical practice.  

The Master of Education in Adult Learning and Development shares common research and technology courses with the Master of Education students in CSU’s College of Education, equipping students with a broad knowledge base concerning educational research and technology and computing for administrating educational programs for adult learners. In addition to these common core courses, students pursuing an ALD degree take courses in the fundamental nature, function, and scope of adult education, foundations, and history of adult education, leadership and organizational change, program planning, and adult learning and development theories. Students also complete an internship, which provides them with reflective practical experience concerning adult education, helping to bridge the theory to practice gap. In addition to required courses, students may take advisor-approved courses in elective areas of study to further enhance their subject matter expertise or their current employment status within the field of adult education.

In summation, the ALD program provides present and future adult educators with theories, skills, knowledge and abilities, enabling them to plan programs for a diverse population of adult learners in a variety of settings, including technical/vocational colleges, proprietary schools, four-year colleges, and business and industry staff development or human resource development programs. The ALD program at CSU has experienced rapid growth in the past four years and has almost tripled in student size. While the rapid growth has been good for the program, it has created problems staffing courses; the program currently has four full-time faculty members serving over 300 degree and certificate seeking graduate students.  

Program Goals:  

These goals were articulated by faculty members in section meetings during the course of the school year 2004-2005. They were reviewed in fall 2007, spring 2008, and spring 2009 as part of the Program’s ongoing assessment, in alignment with the University’s Office of Assessment. 
Learning is a lifelong process that extends far beyond formal schooling. Adult education facilitates and enhances this process, helping women and men realize their potential as responsible and productive citizens, workers, and family members. Today’s adult educator must possess vision, theory, and practical skills to promote active learning and reflection among a diverse population of adult learners.  

The ALD Program at Cleveland State University is committed to providing present and future adult educators with the knowledge of theory and practice to be effective adult educators. The ALD program will prepare students to:
1. Be cognizant of the issues and responsive to problems confronting adult educators and the diversity of the adult learner population, 

2. Understand the theories, philosophies, history and practices concerning adult education, adult learning theories, and adult developmental psychology and apply these theories in practice, 

3. Demonstrate knowledge of program planning, organizational change, and leadership concepts in developing programs for adult learners.  

ALD students must participate in an internship in one of a variety of community settings. This allows our students and faculty to engage with businesses and non-profit agencies throughout NE Ohio.  
Outcomes:

Related program outcomes are contained in the table that can be found at the conclusion of this report. These outcomes had not been altered since the NCA Assessment Plan for the ALD program was developed by section faculty; however as noted in last year’s report, we began instituting a portfolio course two years ago. ALD 689, a four-credit-hour elective course can be used by students as an exit option. The table (Appendix A) in this report reflects student outcomes in that portfolio option. Our first cohort of the accelerated weekend masters program at the East Center graduated in fall 2007. These students and others were surveyed using the attached instrument. Data are also found in this report.
In an effort to motivate current students, enhance their understanding of the field while at the same time reaching out to the community, the first annual alumni dinner was held in spring 2008. This event was held in conjunction with the internship course, inviting alumni to address the students regarding their ALD degree preparation and how it enhanced their careers. It also provides important networking opportunities for the students.
In the spring 2009, the second annual alumni reception was held. In addition to an alumni panel, Dr. Ronald M. Cervero, a nationally known adult educator presented a keynote address titled “Lifespan Professional Development through Practice-Based Education.” Dr. Cervero also presented a workshop for the doctoral students specializing in the Leadership and Lifelong Learning track in the PhD program in Urban Education. This year 110 persons attended. Those attending were current students, prospective students, alumni, and community leaders in adult education.   
Data Collection:  

Direct evidence of the above outcomes was collected from reviewing roster/grade sheets from past semesters. Comprehensive examination evidence was obtained from the Educational Student Services Center in the College of Education & Human Services at Cleveland State University. In addition, we addressed the previous year’s reviewers concerns that outcome 2 and 3 were identical. Please see the Appendix A below for the implemented changes.  
Indirect evidence concerning program effectiveness has been gathered by the four full-time faculty members based on a survey developed by Dr. Jonathan Messemer. He developed a student satisfaction survey (see attached) which was administered to all students exiting the program beginning in fall 2007 through spring semester 2009 (N = 76). Please note that we have reclassified this measure from direct to indirect based on the recommendations of the previous year’s reviewers.  

Data Analysis and Findings:  

Data were analyzed by faculty members during monthly section meetings. Results for outcomes listed below in the table are consistent with previous years’ findings. At this time, no action is necessary for the goals set have been met. However, in order to refine our direct assessment, we have developed a set of grading rubrics for ALD 689 – Portfolio Development that will be instituted beginning with the fall 2009. This set of rubrics (Appendix C) was developed to address the concern of the reviewer’s of last year’s report. 
The results of the student satisfaction survey (ALDSS Scale) indicate a high perception of quality for all aspects of the program including curriculum, instructors, advising, and accessibility, course materials and learning. The attached appendix B contains a detailed discussion of the findings and recommendations with follow-up actions to be implemented in the 2009/2010 academic year. Table 2 focuses on the changes from last year to this year. 
We did an alumni survey in 2005 and are in the planning stages to do another one in 2010. We feel that a survey of alumni after they have graduated and had the opportunity to accumulate some work experience would be important in helping us to maintain the quality of our program and enhance our curriculum to meet the changing needs of the marketplace.   

Actions and Program Innovations
The ALD program continues to grow and develop. We were the only program in the CASAL department and one of the few in the College of Education and Human Services that has exhibited continual growth over the past nine years. It recently initiated a weekend cohort at the East Center, infused a portfolio system of assessment, and placed several courses online—and continues to offer several courses through IVDL. We are currently in the final stages of putting the entire Master’s degree online. We anticipate that the first graduates of the online Master’s degree will be in spring 2011. Data are also being collected to determine if a weekend cohort at the West Center would be feasible. In short, the program innovates to meet the needs of the NE Ohio community. 
APPENDIX A 

NORTH CENTRAL ASSOCIATION STUDENT ASSESSMENT PLAN
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Program: M.ED. Adult Learning & Development
	PROGRAM OUTCOME
	ASSESSMENT OUTCOME
	N
	RESULTS
	ACTIONS TAKEN TOWARD PROGRAM/
STUDENTS

	#1 – Graduates will demonstrate skills in completing projects/assignments in field settings
	At least 90% of students will complete activities identified in adult learning and development practicum course ALD 688 with grade of “B” or better.
	47
	99% completed ALD 688 with grade of “B” or better.
	No action necessary.

	#2 – Graduates will apply knowledge and skills to meet program exit requirements successfully 
	Pass rate should be 90% or better on comprehensive exams. Theses and projects will be completed in less than one year.
	6
	Comprehensive Exam pass rate: 100% 
	No action necessary.

	
	At least 90% of students will complete activities identified in adult learning and development portfolio course ALD 689 with grade of “B” or better.
	43
	99% completed ALD 689 with grade of “B” or better.
	During 2009, we developed rubrics for the assignments in this course to enhance our assessment of student learning. The rubrics are attached as Appendix C and will be used beginning in the fall of 2009. 

	#4 – Students will demonstrate aptitude for understanding and using knowledge of social and educational issues as applied to adults.
	100% of students will complete ALD 605 or ALD 607 with a grade of “B” or better
	138
	100% completed ALD 605 & ALD 607 with a grade of “B” or better
	No action necessary.


APPENDIX B

Report Introduction:

The Adult Learning and Development Student Satisfaction (ALDSS) scale was developed by Dr. Jonathan Messemer in 2007 to measure how satisfied our ALD master’s degree students were with their learning experience at Cleveland State University. The ALDSS scale is a 36-item scale designed to measure the level of student satisfaction among six factor groups: (1) curriculum, (2) learning format, (3) course materials, (4) program access, (5) faculty and instruction, and (6) faculty advising. The ALDSS scale has served as an exit survey for our program, as we have consistently administered the survey to our students following the completion of their internship requirement (ALD 688). We chose to survey the ALD 688 students, because ALD 688 is a required course taken at the conclusion of their master’s degree program. Therefore, we believe that this sample of students would warrant the most reliable ability to rate their total experience in the ALD program. The following report represents two-years of data collection.

Table 1: Ranked Mean Scores for the Six Factor Groups (6-point scale)
	Factors
	N
	Mean
	SD
	Variance

	V.
	Faculty and Instruction
	76
	5.39
	.66
	.43

	VI.
	Faculty Advising
	76
	5.29
	.69
	.48

	IV.
	Program Access
	76
	5.19
	.92
	.85

	I.
	Curriculum
	76
	5.16
	.87
	.76

	III.
	Course Materials
	76
	5.01
	.75
	.57

	II.
	Learning Format
	76
	4.87
	.89
	.80


Note: All mean scores greater than 3.50 represent a positive response.

Table 1 Summary:

The findings in Table 1 represent the rank order of the six-factor groups for the ALDSS scale, which are measured from a six-point scale. Therefore, all mean scores greater than 3.50 represents a positive response. The findings from a sample size of 76-students suggest that all six-factor group areas warranted positive mean scores. These findings suggest that our ALD students are positively pleased with their adult learning experience with regard to the six areas of measured for the ALDSS scale. The two highest rated factors were the faculty and instruction factor and the faculty advising factor. Where as the lowest rated factor, even though very positive, was the learning format factor.  

When looking at the ranked mean scores for the individual items among the six factor groups, a number of conclusions can be drawn upon from the findings. First, the curriculum factor suggest that the students were extremely positive regarding how the required ALD courses and the internship course helped to increase their knowledge and professional practice capabilities. However, they were moderately positive with regard to their level of interest toward the elective courses taken with respect to their professional practice. Second, the learning format factor suggest that the students ranked positively each of the six-items, but showed more favoritism toward the in-class group discussions and the required written assignments than the course lectures as it pertained to the development of their professional practice. Third, the course materials factor suggests that the students were extremely positive that the course syllabi represented the course objectives. In addition, the students rated the course textbooks and additional readings as extremely positive with respect to increasing their adult learning and development theory. However, the students rated moderately positive the course textbooks and additional readings with respect to their professional practice needs. Fourth, the program access factor suggests that the students rated each of the six items positively. However, the two highest ranked items suggested that the students were extremely pleased with the web-based courses with respect to the fact that the courses allowed them to better manage their work schedule and family needs. In contrast, the students were moderately positive with regard to how often the elective ALD courses were offered with respect to their academic needs. Fifth, the faculty and instruction factor suggests that the students were again ranked each of the six items positively. However, the two highest ranked items suggested that the ALD faculty had a strong understanding of the course topics and that they stimulated the students interests in the field of adult learning and development. The lowest ranked item, although positively rated, represented the amount of time the ALD faculty participated in course discussions for on-line course. Finally, the faculty advising factor suggests that the students were extremely positive regarding how quickly their advisor responded to telephone/email message from the student, how timely students could make appointments to meet with their advisor, as well as how well their advisor explained the ALD course requirements, internship, and exit strategy. However, the students rated their advisor moderately positive with respect to the elective courses that were recommended that the student take to meet their professional practice needs.  

Follow-up Action: 

In response to the survey findings, the ALD faculty plan to hold focus groups with their students to understand better the items of the survey that the students rated lower.  
Table 2: Change in Ranked Mean Scores for the Six Factor Groups between a Two-year Period (6-point scale)
	Factors
	N
2008
	Mean
2008
	N

2009
	Mean

2009
	Mean

Gain/Loss

	V.
	Faculty and Instruction
	50
	5.35
	76
	5.39
	+0.04

	VI.
	Faculty Advising
	50
	5.31
	76
	5.29
	-0.02

	IV.
	Program Access
	50
	5.19
	76
	5.19
	 0.00

	I.
	Curriculum
	50
	5.04
	76
	5.16
	+0.12

	III.
	Course Materials
	50
	5.00
	76
	5.01
	+0.01

	II.
	Learning Format
	50
	4.74
	76
	4.87
	+0.13


Note: All mean scores greater than 3.50 represent a positive response.

Table 2 Summary:

The findings in Table 2 show the mean scores for each of the six-factor groups between 2008 and 2009. The purpose of this table is to show whether there was a mean gain or loss with respect to the mean scores for the six-factor groups. Four of the factor group areas had positive increases between 2008 and 2009, with the most significant increases representing the curriculum and learning format factors. The program access factor remained the same and the faculty advising factor had a slight decrease in the mean score.  

Follow-up Action: 

Again, we will plan to address the faculty advising issue during our focus group session with our students.
Table 3: Differences in the Mean Scores for the Six Factor Groups between the Traditional ALD Master’s Degree Program and the Accelerated Weekend ALD Master’s Degree Program using an ANOVA test (N=76)
	Factors
	Traditional Program

Means

(n=46)
	Accelerated Program 

(East Center)

 Means

(n=30)
	t
	Sig.

	I.
	Curriculum
	5.10
	5.26
	-0.73
	.466

	II.
	Learning Format
	4.63
	5.24
	-3.41
	.001

	III.
	Course Materials
	5.00
	5.04
	-0.27
	.788

	IV.
	Program Access
	5.09
	5.33
	-1.13
	.264

	V.
	Faculty and Instruction
	5.31
	5.52
	-1.33
	.186

	VI.
	Faculty Advising
	5.26
	5.34
	-0.51
	.612


Note: All mean scores greater than 3.50 represent a positive response.

Table 3 Summary:

The findings in Table 3 represent the difference in mean scores for the six-factor groups between our students enrolled in the ALD master’s degree program though the accelerated weekend program at the East Center Campus and the ALD master’s degree students enrolled in the program through the traditional weekday program at the Downtown Campus. The findings suggest that the ALD students were extremely satisfied with their adult learning experience regardless of which program they were participating. However, the East Center students had a statistically significant higher mean score among the learning format factor than did the students participating in the Downtown program.  

Follow-up Action:

We plan to analyze further the items representing the learning format factor in order to better understand this statistic between the East Center and Downtown students. In addition, we hope to address this issue regarding the learning format with our students during the focus group sessions.

Table 4: Ranked Mean Scores for the Seven Subject Areas that the Students 

Recommend Developing Additional ALD Graduate Courses (10-point scale)
	Factors
	N
	Mean
	SD
	Variance

	Higher Education Administration
	76
	7.75
	2.82
	7.92

	Multiculturalism
	76
	7.24
	2.76
	7.62

	Educational Technology
	76
	6.92
	3.23
	10.45

	Human Resource Development
	76
	6.59
	3.04
	9.23

	Adult Literacy
	76
	6.55
	3.12
	9.74

	Correctional Education
	76
	6.47
	2.96
	8.79

	Adult Learning Theory
	76
	4.86
	3.76
	14.13


Note: All mean scores greater than 5.00 represents a positive response.

Table 4 Summary:

An additional construct on the ALDSS scale asked the students to rate on a 10-point scale the subject areas that they would like to see additional elective courses developed for the ALD program with respect to the following seven subject areas: (1) higher education administration, (2) multiculturalism, (3) educational technology, (4) human resource development, (5) adult literacy, (6) correctional education, and (7) adult learning theory. All mean scores greater than 5.00 are deemed to represent positive recommendations regarding the need for additional courses to be added to the ALD program. The only negative rated item from the students was in the area of adult learning theory. The findings suggest that the students would like to see additional elective coursework added to the ALD program educational technology, human resource development, adult literacy, and correctional education. However, the two subject areas whereby the students where extremely positive regarding the need for additional ALD elective courses was in the areas of higher education administration and multiculturalism.  

Follow-up Action:

The findings addressed in Table 4 will be discussed during our ALD faculty retreat in August as we readdress our elective course offerings.  

Table 5. Sample Characteristics (N=76).

	Age:
	X=38.7 years     Min.=23 years  Max.=59 years

	Professional Experience:
	X=11.5 years     Min.=0 years    Max.=36 years

	Gender:
	n
	%
	Annual Salary:
	n
	%

	     Male
	  9
	11.8
	     $0-$19,999
	19
	25.0

	     Female
	67
	88.2
	     $20,000-$49,999
	42
	55.3

	Race:
	n
	%
	     $50,000 or more
	15
	19.7

	     White
	38
	50.0
	ALD Program Format:
	n
	%

	     African-American
	37
	48.7
	     Traditional (evening weekday)
	46
	60.5

	     Hispanic/Latino
	 1
	  1.3
	     Accelerated (weekend)
	30
	39.5

	Marital Status:
	n
	%
	Percentage of Student 
	
	

	     Single
	35
	46.1
	Coursework Completed via 
	
	

	     Married
	33
	43.4
	the Following Venue:
	n=76
	%

	     Divorced
	 7
	  9.2
	     Downtown Campus
	
	40.0

	     Widowed
	 1
	  1.3
	     East Center Campus
	
	36.0

	Dependent Children:
	n
	%
	     Web-based Learning
	
	18.7

	     No Children
	42
	55.3
	     Lorain Community College
	
	  5.3

	     1-Child
	14
	18.4
	
	
	

	     2-Children
	17
	22.4
	
	
	

	     3-Children
	  2
	  2.6
	
	
	

	     4-Children
	  1
	  1.3
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APPENDIX C

RUBRICS FOR ALD 689

Portfolio Development Course 

#1 - Adult Learning and Development Theories 
	Description
	Total possible points
	Earned

	Discussion of one adult learning theory with basic principles including related theories and authors 
	1.75
	

	Discussion of second adult learning theory with basic principles including related theories and authors
	1.75
	

	Discussion of one adult development theory with basic principles including related theories and authors 
	1.5
	

	Discussion of second adult development theory with basic principles including related theories and authors
	1.5
	

	Application of theories to your practice as an adult educator 
	1.0
	

	Well-written; supports statements, writes clearly and concisely; APA style 
	1.0
	

	Paper is within the length requirements
	.50
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	10
	


# 2 - Philosophy of Adult Education

	Description
	Total possible points
	Earned

	Describe philosophy of AE
	1.0
	

	Philosophy of working with adult learners 
	1.0
	

	Unique challenges
	1.0
	

	Theories that inform you and why
	1.0
	

	Change in philosophy
	1.0
	

	Plans for engagement in AE
	1.0
	

	Reasons for getting a masters in ALD
	1.0
	

	Growth and development because of participation in ALD
	.50
	

	Well-written; supports statements, writes clearly and concisely
	1.0
	

	Correct use of APA style
	.50
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	10
	


 #3 - Planning Programs for Adult Learners
	Description
	Total possible points
	Earned

	Describe your personal philosophy of Program Planning
	2.5
	

	Description of  program you planned, along with the planning models/processes you used in planning the program 
	2.5
	

	Discussion of at least two examples illustrating how your personal philosophy informed your program planning
	2.5
	

	Well-written; supports statements, writes clearly and concisely
	1.0
	

	Correct use of APA style
	.50
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	10
	


# 4 - Organizational Behavior, Change and Leadership 
	Description
	Total possible points
	Earned

	Description of the way course assignments and knowledge gained in ALD 645 enhanced your knowledge, skills and attitudes, and therefore your competency to engage more effectively with organizational behavior and change. 


	2.0
	

	Examination of your own leadership style.
	2.0
	

	Reflection on how this knowledge has contributed to your development as an adult educator 
	3.0
	

	Well-written; supporting statements, writes clearly and concisely
	1.0
	

	Correct use of APA style
	1.0
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	10
	


# 5 - Focus Area (Elective Course) in Adult Education)
	Description
	Total possible points
	Earned

	Description of the way the elective course assignments and knowledge gained enhanced your knowledge, skills and attitudes and therefore your competency to engage more effectively as an adult educator.


	2.0
	

	Reflection on how you will use what you gained from this course in real world practice and to further your development as an adult educator 
	1.0
	

	Well-written; supporting statements, writes clearly and concisely
	1.0
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	5
	


 # 6 - Unique Challenges of Adult Education in the 21st Century

	Description
	Total possible points
	Earned

	Discussion of unique challenges that face adult  educators in the 21st century, particularly in addressing eh divers needs of urban adult learners
	4
	

	Description of how your course work in the ALD Masters program has prepared you to address these issues
	3
	

	Analysis and discussion  of how the ALD masters program has assisted you in your personal and professional goals 
	3
	

	Discussion of  how you will use your ALD masters degree to address the issues you raised in this paper, as well as other concerns and interests
	3
	

	Well-written; supports statements, writes clearly and concisely; APA style 
	1.0
	

	Passes my spell-check
	.50
	

	On –time
	.50
	

	Total Possible Points for assignment
	15
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