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I. Introduction

A. Overview


Communication scholars are fond of noting that you cannot understand the effects of communication unless you appreciate the processes by which people communicate. Researchers frequently emphasize the dynamics of the human communication process. Interestingly enough, the same mantra guides assessment. Academic assessment puts a premium on process – that is, on building assessment into the day-to-day business of course development. Academic assessors emphasize that there should be a dialectical, give-and-take relationship among overarching goals that guide assessment, findings, feedback from assessment, changes in curricular content, and even revision of goals in light of information learned from the overall evaluation. 


Mindful of some of the commonalities between the fields of communication and assessment, the School of Communication Assessment Committee and Director embarked upon a multi-faceted evaluation of the undergraduate program.  The report that follows reflects faculty synthesis of goals, outcomes, findings, and strategies for change.


It is important note that the undergraduate curriculum which is being assessed is a combination of: (a) academic, social scientific coursework on communication processes and effects; and (b) skills-oriented classes concerned with journalism, public relations, communication management, and film and digital media. Communication involves a panoply of issues -- the study of mass media, interpersonal conversations, organizations, film and broadcast media. Academic study of these contemporary phenomena is important. The field also has a practical side, and the School of Communication has four majors: the general major in Communication, Journalism and Promotional Communication, Communication Management, and Film and Digital Media.
B. Changes in Program

No structural changes were made last year that bear on this assessment.
C. Recommendations from Previous Year
This is discussed in the last section of the report.
II. Goals

A. Articulation of Goals

The goals of the undergraduate program are to ensure that students: (1) understand basic processes of communication; (2) are conversant in basic research methods commonly utilized in communication and understand how to apply them in various contexts; (3) display a theoretical understanding of communication; and  (4) demonstrate satisfactory knowledge of applied communication skills needed for entry into relevant career fields. 

B. Process of Student-Learning Goal Development

The goals were developed by the Undergraduate Committee, under the guidance of the Undergraduate Director, in 2002. They were extensively discussed and approved by the entire faculty. Goals were subsequently approved by the University Assessment Committee prior to the first assessment. 

C. Community Engagement

Community engagement plays a central role in communication, with its concerns about context, application, technology, and culture.  It has particular relevance for the fourth goal above. We define community engagement as: (1) the application of communication concepts to particular contexts, such that students are (2) harnessing ideas in ways that shed light on communication problems in the metropolitan sector; and (3) showcasing mediated and interpersonal communication skills in the service of Northeast Ohio communities. Examples include students conducting communication campaigns for non-profit agencies in the journalism and promotional communication major, applying knowledge of conflict resolution in a senior-level class on communication management, and producing an urban issues cable program in the film and digital media major. Internships, in which students work on communication problems in hospitals, public relations firms, and city government, also help us engage the community.
D. Review of Goals

These goals were discussed and reaffirmed at the August, 2004 faculty retreat. The goals collectively reflect the faculty’s commitment to teaching students the social scientific underpinnings of communication – concepts that shed light on the nature of communication and methods for determining what is true.  They also display a commitment to complementing social science coursework with career-relevant training in journalism, communication management, and media arts and technology.  The goals have remained the same over the course of the past years of faculty discussions. Reviewers’ comments have been carefully considered and incorporated, as much as possible.

III. Outcomes

A. Articulation of Outcomes

Outcomes are derived from goals. As program evaluators have noted, outcomes can be thought of as operational objectives that can be measured empirically. In our case, there are four outcomes that correspond to each of the aforementioned goals. Outcomes consist of: (1) demonstrated student mastery of basic communication processes; (2) documented knowledge of, and basic competence in, the application of commonly-used communication research methods; (3) documented theoretical understanding of communication processes; and (4) documented applied communication skills (i.e., news and public relations writing; application of communication management principles; and film and digital media production skills). 
Student exams and papers completed in Communication 101 (Principles of Communication) address the first outcome listed above (demonstrated mastery of basic communication processes). Major exams and papers from Communication 303 (Communication Inquiry) address the second outcome (competence in communication research methodologies). Upper-level capstone courses address the third and fourth outcomes pertaining to theoretical understanding and development of applied communication skills. By aggregating student materials in these ways, we are able to make judgments about the extent to which the program fulfills program goals.

Outcomes are also assessed perceptually through a student survey of graduating seniors (see next section).

B. Development of Student-Learning Outcomes


Program outcomes were crafted at the same time as goals were developed, in 2002. The process by which goals and outcomes were adopted was democratic in that it involved all faculty members and was deliberative, with the focus on faculty discussion, debate, and reconsideration of issues as appropriate.
C. Outcomes and Community Engagement

Outcomes bear on community engagement strategies in three ways. First, by examining capstone papers directed at application of communication management theoretical processes to social problems (i.e., Outcome #3), we can evaluate our performance in applying concepts to a community engagement context. Second, by analyzing capstone papers in skills course in the majors, we can see if students are learning applied communication skills that bear on enhanced communication with the community (i.e., Outcome #4). Third, by analyzing results of the student survey, we gain understanding of how satisfied students are with internships, career counseling, and other applied areas, components of community engagement.
D. Outcome Vetting and Modification
Outcomes have been reaffirmed at School faculty meetings. After the considerable discussion of assessment that followed a committee report several years back, faculty reaffirmed the outcomes, noting that they continue to reflect the School’s emphasis on social science education and skills training. Reviewers’ recommendations have been considered and incorporated.
IV. Data Collection
A. Research Methods

Undergraduate program assessment is coordinated by the director of the School of Communication and directors of the three School divisions. The School Director, working with faculty, requested Communication 101 exams, Communication 303 papers, and capstone papers throughout the fall and spring semesters. Directors of the School divisions reviewed capstone courses from their respective divisions and they divided up responsibility for reviewing 101 and 303 materials. With assessment calling on diverse faculty expertise in different areas of the School, the process was thorough and broad-based.

 The 2008-2009 assessment has two components: (a) analysis of Communication 101, Communication 303, and capstone papers by a faculty team; (b) a survey of graduating seniors to assess their perceptions of program strengths and areas in need of improvement. Each offers a different window on assessment. Content analysis of materials provides an indication of the extent to which student work measures up to program goals (i.e., direct method). Survey data offer bottom-up evidence of student satisfaction and perceptions (indirect method). It is important to note that student satisfaction cannot logically or pedagogically prove that the program is achieving stated goals. This is achieved by faculty analysis of student work. By the same token, if we focus only on faculty evaluations we miss the bottom-up reactions of those we hope to teach.  One would not expect students to love every outcome measure, particularly those assessing challenging academic goals. Yet if students are deeply dissatisfied with the curriculum, we are doing something wrong somewhere. Student survey data provide two pieces of information. First, they tell us how those we seek to educate experience our program. Second, they suggest ways to better connect program goals to our core constituents: students. 


Analysis of student work. Faculty evaluators assessed student performance by employing a coding scheme the faculty developed in 2002. Exams and papers were evaluated on a 3-point scale (exemplary, satisfactory, or marginal/unsatisfactory). As an example, the criteria for assessing student knowledge of communication research methods appear below:

Exemplary: Demonstrates a clear understanding of relevant social science
 methodologies used in communication research projects. Such methodologies


include surveys, basic statistical analysis, qualitative analysis, experimental 


design, and others. Demonstrates a clear understanding of how research methods can be applied in the design of studies, the collection of data, and the analysis of


data.

Satisfactory: Demonstrates a basic understanding of relevant social science methodologies and when and how to apply the methodologies in research design, data collection, and data analysis.


Unacceptable/unsatisfactory: Demonstrates a lack of understanding of social 
science methodologies and how to apply them in the design of studies, the 
collection of data, and the analysis of data.

Student material validly tapped the exams/papers from the courses in question. Tests and materials from Communication 101 and Communication 303 constituted the population for review of outcomes 1 and 2. Capstone papers, provided by professors teaching these classes, comprised the population of materials relevant to outcomes 3 and 4. Division directors evaluated this material.

The survey used to assess students’ perceptions and satisfaction was the same as last year’s.  Methodologies were thus qualitative and quantitative and assessed outcomes over the course of the academic year.
B. Modification of Instruments


No systemic modification occurred. However, we sought to gain a larger sample of course materials for the direct assessment, randomly sampling materials in one case as appropriate.  



V. Data Analysis and Findings
Results are presented in terms of the goals and outcomes, with content analysis of student work appearing first and analysis of the survey next. Community engagement results are contained in discussion of student work that bears on outcomes 3 and 4, particularly #4, and in the latter portion of description of survey results. Reviewers’ recommendations have been addressed, as appropriate.
A. Results

Outcome #1: Students demonstrate mastery of basic communication processes.


Review of Student Work in COM 101 to Assess Outcome #1

Syllabi, study guides, and tests materials overwhelmingly demonstrate the breadth of knowledge about communication that students learn in this survey course. Students are exposed to the major research and applied fields of communication and the processes that define and guide them.  The course did an excellent job in helping students understand and delineate communication-based practical applications and career goals. Assignments such as “resume” and “career reports,” as well as small group activities, effectively guide students into different areas of interest which correspond to the majors that the School of Communication offers and toward potential communication career paths.  The “initiating relationship report,” one assignment in the course, is a very good example of students applying communication principles, exercising critical thinking, and practicing empirical observation skills within the general discipline. 

Upon review, Communication 101 papers are relatively thorough in subject matter covered and many reflected exemplary understanding of key concepts in all related fields.   Exemplary papers managed to display high-quality reasoning, abstract understanding and excellent writing. The vast majority of papers are satisfactory, reflecting competently and understanding of key concepts, but were marred by writing roblems. This has been an ongoing area of concern.

Fundamental problems with grammar, sentence structure, tense usage and quality control were found in many papers, which reduced the overall quality of the submitted work that was in other ways exemplary.  Writing competency is not a specified goal of this course, nor is there a mechanism to efficiently or effectively address it.  However, as a 100-level course, it is the obligation of instructors to improve student writing skills so writing competency can be improved for forthcoming 200-level course work. As in previous years, unsatisfactory papers were noteworthy for poor conceptualization as well as poor execution.  There were relatively few unsatisfactory papers in the sample collected and, based on instructor interviews, few students who failed to demonstrate a satisfactory comprehension and mastery of course material.
Outcome #2: Students demonstrate knowledge of, and competence in, the application of commonly-used communication research methods.

Review of Student Work in Communication 303 to Assess Outcome #2

COM 303, Communication Inquiry, is the undergraduate research methods course in the School of Communication.  Students in this course are taught methods of inquiry in communication, including social science orientation, quantitative and qualitative methods for gathering and analyzing data, and critiquing and interpreting research.  Students also are taught theory, design, and basic statistics that are involved in survey and experimental research.  For the first time during the 2008-09 academic year, an online version of COM 303 that was offered.  Assessment was made of both the standard and online classes.

Assessment of the standard face-to-face COM 303 course and the online COM 303 course examined student work in two of the major assignments of the class: a Research Paper and a Data Analysis Assignment.  The student work examined for assessment consisted of a random sample of 10 student research papers and 10 Data Analysis Assignments from two different sections of COM 303, the online course in the fall of 2008 and one of the standard face-to-face courses in the spring of 2009.  These papers provided a good cross-section of students and demonstrated their ability to discuss relevant concepts of the course, as well as show how they can apply independent thinking about research methods. The 20 papers constituted work completed by 28% of the students enrolled in these two sections of COM 303.

The two main objectives of the research paper are for students to: (1) apply knowledge about social scientific methods to actual research design; (2) learn the systematic research process from conceptualization to operationalization.  Several examples of student projects include:

· Instant messaging and interpersonal communication: The effects of IM on college students' perception of intimacy.
· The effects of sibling rivalry during adolescence on trust in the adult intimate relationship.
· The relationship between females' motivations for playing video games and their choices of game genres. 

· The relationship between teacher immediacy and student motivations in higher education.
· The effects of supervisors' use of positive reinforcement on subordinates' satisfaction.
This assessment found that a plurality of the COM 303 students are performing at the exemplary level, with 11 research papers demonstrating performance at the exemplary level and 9 research papers demonstrating performance at the satisfactory level; no research papers were judged to be unsatisfactory.  

This assessment found that all papers demonstrated a clear understanding of typical communication research methods including survey and/or experimental methods of data collection, and statistical methods of data analysis. The majority of papers implemented statistical procedures such as t-test, correlations, and ANOVA.  Papers that discussed experimental research showed an understanding of dependent and independent variables, and hypothesis testing.  In the majority of papers, students revealed a clear grasp of sampling issues related to size and type. Most importantly, most of the papers demonstrated how a critical review of research literature could lead to research hypotheses, research design, data collection, data analysis, and a discussion of results.  The better papers were written in an academic style and showed an appreciation for expertise in constructing an academic argument.

In general, the assessment of the research papers found that students demonstrated exemplary understanding of the social scientific research process that moves from the conceptual to the operational level. They also displayed satisfactory competency in applying basic methodological principles in designing scientific studies.  


The second major component of COM 303 is the Data Analysis Assignment.  The objectives of this assignment include: (1) knowing how to use SPSS to input data and perform basic statistical analysis; (2) knowing how to calculate descriptive statistical measures; (3) knowing how to apply three statistical procedures (Pearson Product Moment Correlation, Independent-Samples t Test, and Paired-Samples t test) to solving research problems; (4) knowing how to conduct statistical testing and interpret results.  The assignment consists of four research problems and their related data sets. 

This assessment of the Data Analysis Assignment found that the COM 303 students are performing at the exemplary level in this area as well, with 13 assignments demonstrating performance at the exemplary level, 6 assignments demonstrating performance at the satisfactory level; 3 assignments were judged to be unsatisfactory.  Based on the results, students demonstrated exemplary competency in using SPSS to input and analyze data. It was clear that the assignment achieved the objectives mentioned above.

Outcome #3: Students demonstrate a theoretical understanding of` communication processes.

Review of Student Work in Communication Management Capstone to Assess Outcome #3

Communication 448 is a capstone course for the general communication major. It was offered Summer and Fall semesters, 2008. The course is designed to advance the study of group communication and organizational communication. This course focused on understanding organizational teams by giving special attention to communication problems and their solutions. It also focuses on learning how to manage and lead organizational teams and explores methods to improve viability of teams in today’s organizations. 


In addition to two exams and class participation, students were expected to complete a team intervention presentation and a final project of a case study. For the Team Intervention Presentations, students worked as members of small teams on a team intervention. Each team was responsible for selecting and demonstrating to the class an intervention or exercise to improve an aspect of team functioning. For the case study, each student was required to observe a “real-life” organizational team and prepare a case study analysis of the team.


 Proficiency for students enrolled in COM 448 was demonstrated by an evaluation of students’ final team case studies. This assignment is especially appropriate to determine the extent to which students meet the goal of being able to apply their knowledge from to course to a real-world setting and turn in a paper that meets professional standards. Criteria for this project included students’ ability to: (1) describe the team they observed (describing the group goals/membership, facts/data from interviews/questionnaires and observations, and an organized description; (2) evaluate the team (discuss strengths and weaknesses of the team); and (3) plan a teambuilding experience (develop a strategy that follows from the description and evaluation and specifically describe the plan).

Of the 17 case studies that were examined, 10 were exemplary, showing a clear articulation of the criteria and ability to present this material so that it successfully showcased students’ ability to analyze an existing team and develop a teambuilding experience. Exemplary papers included detailed tables of content and supplemental material that covered the topics of team description, team evaluation, and the team building experience. Appropriate appendices and bibliographies were also included. In addition, exemplary papers were presented in a professional manner, with well-done cover pages, content neatly laid out and easily accessible, and in folders. Seven of the case studies were satisfactory, showing a good to average ability to meet the assigned criteria. None of the papers was judged to be unsatisfactory.

Outcome #4: Students demonstrate applied communication skills.
Review of Student Work in Capstones to Assess Outcome #4


This section evaluates capstone papers from each of the three majors. Each has a strong emphasis on engaged learning by helping students take communication principles from the classroom to applied settings in Journalism and Promotional Communication, Film and Digital Media, and Communication Management.
Journalism and Promotional Communication.  The Journalism and Promotional Communication Division offered two capstone courses—COM 427 (Managing a Laboratory Newspaper) and COM 455 (Communication Campaigns)—and additionally taught one, COM 447 (Public Relations Writing), for the general communication majors.  The latter is also a required course for the public relations sequence. COM 427 is the capstone course for students in the journalism sequence, while COM 455 is the capstone course for students in the public relations and advertising sequences.

These capstone courses invariably incorporated culminating experiences in stressing the desirable skills areas of writing, quantitative literacy, critical thinking, oral communication, information literacy and group work.  They are further notable for going beyond the basic tenets of capstone courses above in two very important facets: 1) students had to engage themselves with relevant community organizations in devising their group projects; and 2) they ended up having portfolios that they could show to their potential employees as evidence of their comprehensive learning and skills acquired. Both these bear on community engagement and engaged learning.

Students taking the Journalism capstone course, COM 427, have produced four issues of The Cleveland Stater, the laboratory newspaper, in Summer 2008, six issues in Fall 2008, and seven issues in Spring 2009.  New this year was that all issues were printed with four pages of each issue in color (Page 1 and the Back Page, as well as their reverse pages).  This improvement allows our journalism students to create a newspaper that is more similar to professional newspapers in look and style. 

The content of The Cleveland Stater and the news beats the student-reporters had were reworked from previous years to give more comprehensive coverage to news and events on campus.  As CSU is part of the city of Cleveland, content this past year was extended to include more stories from the city.  This gives students opportunities to work with sources outside the school environment.  This gives them a more real-world experience as they finish their undergraduate training to be reporters.

In addition, The Cleveland Stater had a new and improved design template that was developed for the newspaper with new styles and layout specifications.  New software was also implemented in Spring 2009: Adobe InDesign CS4 for print layout and Dreamweaver CS4 for online design.  (The online page layout design will be further improved in Fall 2009.)  Both of these software packages are standards in the industry.  Giving students the ability to train with these software allows them to finish their capstone class with a specific knowledge set regarding print and online publishing—crucial skills for new journalists entering the job market.

All editions of The Cleveland Stater this year were published on schedule, and stories were put on the online edition first before the subsequent publication in the print edition.  Since all writings are bylined, students ended up having their own portfolios that they could later use in job applications.  

This year the capstone course for both the Public Relations and Advertising majors, COM 455, went beyond the previous focus of marketing campaigns to include public information and political campaigns.  Course content and student group projects stressed the role of campaigns in shaping social, cultural and political agendas of social groups, often those in the Cleveland regional community.  This way, they experienced the multiple stages of campaign work from designing and executing to strategizing and assessment.  Though students engaged themselves primarily in pursuing their own group projects, they also learned about other approaches and plans through the classroom presentations of group projects, a showcasing experience in this course.  Their impressive-looking group portfolios deployed a wide range of communication skills from studying issues and conceiving plans to executing and assessing the outcomes by the use of various media—writings, graphs, news releases, memoranda, brochures and PowerPoint packages.

This assessment examined 8 of the COM 455 group portfolios from Fall 2008 and 9 of the group portfolios from Spring 2009.  As these are group projects—which is similar to the way advertising and public relations professionals work in teams on client presentations—these portfolios represent 75% of the students enrolled in these two sections of COM 455.  The portfolios are structured to simulate for the students a real-world experience of creating a communication campaign for a client.  Each portfolio includes a SWOT analysis (strengths, weaknesses, opportunities, and threats); a statistical analysis of their prospective audience; specific tactics that would be used to spread the campaign message; a theoretical analysis to explain why their proposed tactics would work; a timeline of activities; a budget of anticipated expenses.  After completing this course students have all the skills necessary for both creating and presenting a communication campaign to any type of client.

Several examples of the communication campaigns that students worked on include:

· “Spray Before May”—a campaign for high school students to not use tanning salons (particularly before junior and senior prom) because of health risks.
· “Clean Up 4 Clean Water”—a campaign to promote a clean up event of the Rocky River, using Social Learning Theory as a rationale.
· “Help a Sister, Help a Brother”—a campaign to promote organ donation among African-Americans using the theory of Reasoned Action as a rationale and prepared a tri-fold 4-color brochure for the event.
This assessment found that the COM 455 students are performing at the exemplary level, with 11 group portfolios demonstrating performance at the exemplary level, 6 group portfolios demonstrating performance at the satisfactory level, and no group portfolios judged to be unsatisfactory.  

COM 447 -- JPC’s service capstone course for the School’s general communication majors and key course for the PR sequence -- centers around students selecting their clients on whose behalf they create at least six public relations products during the semester.  They gain experience in writing and producing fliers, brochures, direct-appeal letters, fact sheets and news releases.  They produce these products in the context of need analysis, audience analysis, setting feasible objectives, effective message construction and use of relevant and effective media uses.  All these are put in group portfolios that they eventually could use in their employment applications later.  Seven group portfolios were randomly selected to be evaluated in this assessment of COM 447, representing 35% of the students in COM 447.  Five of the portfolios demonstrated performance at the exemplary level, 2 group portfolios demonstrating performance at the satisfactory level, and no group portfolios were judged to be unsatisfactory.  The clients they worked with in the Fall 2008 and Spring 2009 semesters include:

· Cleveland Playhouse

· Bay Village Recreation Department

· Cleveland Museum of Natural History

· Irish West Side Club

· Annette’s Silk Flowers

· Spencer Home Improvement

A main feature of this approach is the experience of tackling real-life public-relations situations involving agencies and issues residing in the students’ regional community. This has clear applications to engaged learning.  
What is more, students in division-related clubs were not only engaged, but successful. The Public Relations Student Society of America chapter was involved in a number of activities, applying concepts to public relations problems. A student advertising team, working with faculty in the advertising sequence, developed an advertising project on binge drinking, “Beyond the Bottle,” that placed fourth in a National Student Advertising Competition. sponsored by the American Advertising Federation (AAF).  Outdoing schools with more money, they earned a plaque, gaining recognition for the School and University.  This is truly an achievement that showcases the ability of students and the impact of our curriculum on students’ skills in developing a real-world campaign.
Media Arts and Technology.  Students majoring in Media Arts and Technology demonstrated their proficiency in applied communication skills through the completion of a relevant sequence capstone (Digital Media—COM 401 (Advanced Video Production) or COM 470 (DVD & Emerging Media); Film—Com 414 (Film Practicum); Media Studies—COM 450 (Media Programming & Research) or COM 470 (DVD & Emerging Media).  

COM 401 requires students to hone their video production skills and create industry standard work that will be used for portfolio purposes.  COM 470 allows students to demonstrate their proficiency in applied communication skills through the conceptualization and production of completed DVDs.   On average, grades reflect satisfactory-to-exemplary performance.  A review of samples of finished products found an abundance of creativity, ingenuity, and the mastery of applied communication skills as they pertain to video/digital production.  Effective team work and problem-solving on group projects were clearly demonstrated.  Writing specific to production was exemplary, and general writing skills generated for final reports were found to be satisfactory-to-exemplary. 

Beginning next fall, the current COM 414 film capstone will be replaced with  COM 411.  This was in response to a finding in last year’s assessment:  “Final grades… revealed more “C” grades and incompletes than is desirable in capstone courses.  Discussions with faculty suggest that final projects are often too ambitious for the 15-weeks allowed for completion.”  It was determined that more credit should be awarded for the high-level and labor-intensive work this capstone requires.  A four credit independent study was offered this academic year to accommodate the segue between requirement shifts.  Grades-to-date reflect improved student performance and a review of samples of finished products reveal truly stellar film productions.  Productions were put on public display and received extremely positive feedback from faculty and students.  Writing specific to film production was exemplary, and general writing skills generated for final reports were found to be satisfactory-to-exemplary. 

Because of low enrollment, COM 450 was not offered this past academic year.  For the handful of students wishing to take this course to satisfy a capstone requirement, equivalent independent studies were offered.  Students demonstrated an exceptional mastery of the coursework.

Communication Management.  Communication 475, Seminar in Managing Communication, is the capstone for students majoring in Communication Management. This capstone integrates the knowledge, skills, and abilities students have developed in a way that will provide them with experiences useful in today’s hypercompetitive environment. This Capstone experience addresses this challenge by offering students the opportunity to develop a training program focused on a specific area within Communication Management. More specifically, students will: a) identify an area of interest in Communication Management; b) articulate a specific training topic and objectives within this area; c) research appropriate strategies for training in this area; d) develop a protocol for implementing their training program; e) develop training materials and outcome instruments; and f) run their training program and complete their outcome assessment. The final training project is the basis for the assessment, with a determination of the extent to which students have performed at exemplary, satisfactory, or marginal/unsatisfactory levels.

Proficiency for students enrolled in COM 475 was demonstrated by an evaluation of their final projects meeting the criteria stated above. Sixteen final training projects were examined. Five were exemplary, showing an outstanding application of research, critical thinking, methodological, and writing skills. These also showed a strong ability to evaluate the effectiveness of students’ proposed training programs. Eight were satisfactory, showing a very good to good application of these skills. Two were unsatisfactory, with students showing a below average mastery of these skills.
Turning to comparisons from last year, we find that capstone evaluations continue to be strong both years in these applied courses.  Across divisions, faculty evaluators continued to give the majority of student papers exemplary findings, while also finding fault with a small minority of papers. On the other hand, writing concerns, particularly in Communication 101, emerged over the course of both this and last year’s assessments. 
Findings from Student Survey


In this section we discuss results from a student survey conducted at the end of both academic semesters.  A sample of 40 graduating seniors, recruited by professors from classes, completed surveys. Instructors asked graduating seniors to complete the exit survey and return them to the main office. (The sample was not randomly selected from the population. Instead, it reflected a subset of the population taken from a variety of classes. The survey, the same as the one used last year, tapped perceptions of different aspects of undergraduate coursework. Perceptions were assessed on 1-5 scales, with 5 indicating the most positive response (see survey items listed in Appendix 1). Means from the combined fall and spring semesters are presented below (see also chart and graph in Appendix 1).

Students perceived the program was effective in broadening their intellectual interests (M=4.43), helping them appreciate diverse points of view (M=4.45), and assisting them in respecting different points of view (4.4). This suggest that the first outcome – students demonstrating mastery of basic communication processes – was, at least in students’ eyes, attained over the course of last year. The second outcome concerned demonstrated knowledge and competence in research methods. Congenial with this outcome, respondents indicated they appreciated research methods (M=4.13). 

The third outcome is demonstrated theoretical understanding of communication processes. Students indicated the program is effective in helping them understand communication principles (M=4.55) and in understanding communication theories (M=4.23). The fourth outcome concerns demonstrated applied communication skills. Respondents indicated they felt more comfortable speaking in public (M=4.18), using communication technology effectively (M=4.03), and writing clearly (3.95). They were less satisfied with the program’s provision of knowledge of communication careers careers (M=3..5). 


Auxiliary survey questions probed other student beliefs about the undergraduate program. Students reported being satisfied with their communication classes (M=4.18) and conversations with professors (M=4.25). They were considerably less satisfied with advising (M=2.68), internships (2.49), career counseling (2.48), and preparation for jobs (2.61); they were moderately satisfied with classroom facilities (3.18). Overall, students were fairly positive in overall assessment of their education in the School of Communication (M= 3.9).

Looking at longitudinal comparisons, we note that scores on nearly all measures were lower this year than last year, including satisfaction with classes (down from 4.6 to 4.18). Notably, satisfaction with particular features of the program dropped, with advising going down from 3.74 to 2.68, internships from 3.38 to 2.49, and career counseling from 3.18 to 2.48. Why did this happen? Is it due to chance since all differences may not be statistically significant? Was it general student malaise due to the economic downturn? Could it have been pedagogical factors, such as the higher proportion of part-time instructor in 2008-2009 (up from some 36% to 45%)? Part-time instructors do not likely offer as much devoted, committed education as do full-time instructors.  Or were other processes at work?
Open-ended responses.  Students gave high praise to particular professors, classroom interaction, diversity of classes, and student engagement. At the same time, student respondents were very critical of advising. Several students were very critical of the School adviser, appointed by CLASS, wanted more faculty advising, and did not feel there was nearly career counseling available. This, coupled with the closed-ended responses discussed above, indicates that there are definite areas of disappointment with services, if not the academic content, of the School’s program.
In any case, the findings point to a utility of the University assessment: The assessment procedure offers us information about outcomes that we would not otherwise gain, along with an opportunity to address them. 

B. Addressing Reviewer Recommendations

Reviewer comments last year were positive and suggestions for improvement were considered. This year’s report provides continued, valuable longitudinal information and in-depth examination of open-ended responses, as was the case last year.

VI. Review of Findings

The assessment procedure was systematic and broad-based. Division directors (who are elected by faculty in their respective divisions) coordinated assessment. Results of the student surveys and assessment are ordinarily shared with the faculty at the annual faculty retreat, where assessment-based problems and suggestions are typically assigned a place in the agenda.  Students were consulted as participants in the annual survey. The School Steering Committee, with representatives from School divisions and the graduate program, actively participated in the process, discussing procedures at various junctures, particularly in the spring semester..

Assessment review typically occurs at the faculty retreat, held at the beginning of the fall semester. During the past year, proposals that were congenial with assessment (e.g., the Media Arts course issue) were discussed at faculty meetings. Materials were gathered throughout the year, discussed by Steering Committee, as relevant, and fed back to faculty. Some of the reviewer recommendations have been considered and recommendations are addressed.





VII. Follow-Up Actions
A. Changes in Curriculum, Activities, and Services

The 2007-2008 report recommended that steps be taken to reduce the breadth of capstone projects in Media Arts and Technology, and that skill-based courses in the School be examined with an eye toward career preparation. The division and School addressed the first problem by replacing as film capstone COM 414, which required overly-ambitious projects, with COM 411, which has a structure that allows for rigorous, but less demanding, requirements. (The College, UCC and Faculty Senate have approved these changes.) Career preparation in skills courses was also addressed by linking, as much as possible, coursework in public relations and advertising with clubs, such as the career-related national advertising competition, in which students placed fourth. In addition, the Communication Management Division strengthened skill-based components of its COM 475 course, its skill-based capstone. 
At the same time, the other recommendations from last year – to improve writing and advising – were not addressed, this during a year consumed by budgetary and economic crunch issues that took up School meeting time. However, this year’s data indicate that these issues, notably advising, deserve attention. 
B. Recommendations for Next Year

Once more, we suggest that more attention paid to student writing in COM 101. Although the bulk of COM 101 material received favorable reviews, writing of poorer papers deserves attention.  The issue will be brought to the Communication 101 instructor, and this will be the springboard for consideration of ameliorative actions. 
Second and importantly, the School must address advising and career-related assessment.  Advising is a major retreat item. To be sure, our in-house CLASS adviser has helped students with curricular, communication, and general education questions, she works hard, and is on hand for numerous student questions. She has relieved the stress caused by some 500 to 600 majors coming in at all times of the day to (understandably) ask for advising. On the other hand, there have been persistent criticisms of the School adviser by students, and, on a structural level, there is also a need for more hands-on faculty involvement with advising, mentoring, and career issues.  Faculty members also need to consider why there was somewhat less satisfaction with various indicators over the past year. This will be brought up at this year’s retreat or an early fall faculty meeting.

In sum and ending on a constructive note, this year’s report shows that, in the main, the program is doing a good job: students are satisfied with their education and faculty give COM 101, COM 303 and particularly capstone work high ratings.  The goals described earlier focus on teaching students communication principles, processes, and applied skills. The program is succeeding in instructing students in these areas.  But there are areas for needed improvement, and these will be addressed this year. 







Appendix 1

	Assessment: Fall 2008 and Spring 2009 Exit Surveys
	
	
	
	
	
	
	

	
	5
	4
	3
	2
	1
	n
	X
	Mean
	Standard Deviation

	
	Very Effective
	Somewhat Effective
	Neither Effective nor Ineffective
	Less than Effective
	Very Ineffective
	
	
	
	
	

	How effective has your program in Communication been in assisting you in:
	
	
	
	
	
	

	Broadening your intellectual interests
	21
	17
	0
	2
	0
	40
	177
	4.425
	0.747
	

	Appreciating diverse points of view
	22
	14
	4
	0
	0
	40
	178
	4.450
	0.677
	

	Understanding communication principles
	24
	14
	2
	0
	0
	40
	182
	4.550
	0.597
	

	Appreciating research methodologies
	14
	18
	7
	1
	0
	40
	165
	4.125
	0.791
	

	Understanding communication theories
	17
	16
	4
	2
	0
	39
	165
	4.231
	0.842
	

	Respecting different points of view
	19
	19
	1
	1
	0
	40
	176
	4.400
	0.672
	

	Speaking more comfortably in public
	18
	14
	6
	1
	1
	40
	167
	4.175
	0.958
	

	Using communication technology effectively
	14
	18
	5
	1
	2
	40
	161
	4.025
	1.025
	

	Writing clearly
	11
	20
	6
	2
	1
	40
	158
	3.950
	0.932
	

	Gaining practical knowledge of communication careers                                    
	10
	15
	5
	6
	4
	40
	141
	3.525
	1.301
	

	
	
	
	
	
	
	
	
	
	
	

	
	5
	4
	3
	2
	1
	n
	X
	Mean
	Standard Deviation

	
	Highly Satisfied
	Satisfied
	Neither Satisfied nor Dissatisfied
	Less than Satisfied
	Not at all Satisfied
	
	
	
	
	

	How satisfied are you with each of the following aspects of the School of Communication
	
	
	
	
	

	Your communication classes
	18
	14
	5
	3
	0
	40
	167
	4.175
	0.931
	

	Conversations with professors
	20
	12
	6
	2
	0
	40
	170
	4.250
	0.899
	

	Advising 
	2
	9
	13
	6
	10
	40
	107
	2.675
	1.228
	

	Internships 
	3
	2
	17
	6
	11
	39
	97
	2.487
	1.189
	

	Career counseling 
	1
	6
	14
	9
	10
	40
	99
	2.475
	1.109
	

	Preparation for jobs
	4
	5
	13
	9
	10
	41
	107
	2.610
	1.262
	

	Classroom facilities 
	7
	8
	13
	9
	3
	40
	127
	3.175
	1.196
	

	Your overall education in the School of Communication         
	9
	18
	11
	1
	0
	39
	152
	3.897
	0.788
	

	Major:
	
	
	
	
	
	Percentage of Total
	
	
	

	Communication
	18
	
	
	
	
	47.4%
	
	
	
	

	Communication Management
	8
	
	
	
	
	21.1%
	
	
	
	

	Film & Digital Media
	2
	
	
	
	
	5.3%
	
	
	1 double internal major

	Journalism & Promotional Communication
	10
	
	
	
	
	26.3%
	
	
	3 w/o major circled

	n=20
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	Have a job lined up after graduation
	3
	
	
	
	
	
	
	
	
	

	Does not have a job lined up after graduation
	19
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