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Introduction/Context:


The Department of History administers both the Bachelor of Arts in History and the Bachelor of Arts in Social Studies. Currently, we have 163 students enrolled in both programs, of which: 69 are History majors; 24 are Social Studies majors; 37 double majors; and 33 students who have met with the director of undergraduate studies but have not handed in the documentation to declare their major. History majors who started at Cleveland State beginning in Fall 2007 take at least forty credit hours of History, and they take either History 400: The Local History Seminar or History 401: Research Seminar (topics vary) as the capstone course. This capstone meets the new General Education requirements for capstone courses, and they are also WAC courses. Social Studies majors take the bulk of their coursework in the History Department, and minor in Education while working toward their licensure from the state of Ohio. As has been the case in previous assessments, the two programs are assessed jointly.


The History Department started assessing both content-based and skills-based goals in 2002. Such an approach acknowledges that while Social Studies and History majors often take the same course, they did not take enough of the same courses to evaluate content on its own. At the same time, the History Department strives to teach skills as well as content, and the faculty began judging both the skills students acquired as well as the content they learned. For History majors, we evaluate their papers and tests to determine how well they learn content and demonstrate the skills we hope they acquire. For Social Studies majors, we measure how well they learn content through their results in the Praxis II examination. 


Recent changes to the History major have helped students acquire greater content. In Fall 2007, the History Department implemented a new major that increased the credit hours required for a major from 32 to 40, of which 32 credit hours must be at the upper level. Students must take a survey course sequence, and they distribute their remaining courses across six geographically diverse regions. They must also take two pre-industrial courses. Late in their careers, students take either History 400: The Local History Seminar, or History 401: Research Seminar (topics vary). These two courses act as capstone courses and require students to conduct in-depth research and to produce a lengthy, 7,500-word primary source based research paper. Taken together, these courses mean that the new major both expands the kinds of courses our students take and requires our students to take more upper-level courses, to give students greater depth of knowledge as well. 

Social Studies majors take a different set of courses. They take a broader chronological array of courses, and they take courses designed to broaden their knowledge of the world’s history. The Department encourages Social Studies majors to take an additional upper-level course in European history to augment their program, which is heavily weighted toward U.S. courses. The net result is two fold. When Social Studies majors opt for the double major they acquire greater depth of knowledge and they make themselves more marketable once they finish their degrees. Social Studies students also take History 400: The Local History Seminar, which gives them an experience they may share with History majors. The Department has started using those papers as exit papers to evaluate our skill-based goals. 

Finally, over the past year, the director has begun asking students for more concrete examples of how their history courses have shaped their views both of history and of their community. We began asking this new question, a more value-based question, after having received increasingly rote responses to a question regarding how their coursework changed a student’s view of history. How we acquired answers and the results are outlined below.
Goals:

Goal 1: Students will demonstrate critical thinking skills. The Department has pursued this goal since 2004, and it remains valid and appropriate.

Outcome: The Department has determined that critical and analytical skills are demonstrated clearly through a student’s ability to identify historical issues; provide coherent explanations of those issues; analyze the context of these issues and events; and base their responses on various sources.

Data Collection: Direct and ongoing. When students declare their major as History or Social Studies, they hand in to the director a writing sample taken from early in their collegiate career, an entrance paper. When students apply to graduate, they again meet with the undergraduate director and submit a paper from late in their career, an exit paper. We currently have asked students to hand in the paper they produced in History 400: The Local History Seminar when able. Because the director does not sign off on graduation applications without these papers, nearly every History and Social Studies major hands in a paper toward the end of their academic career in the History Department. These two papers mark the beginning and the end of the student’s career. They serve as benchmarks for what students know when they arrive, and what they can produce at the end of their tenure. A committee of four faculty meet with the undergraduate director to evaluate a random sample of ten to twelve entrance and exit papers. The committee evaluates the paper using a rubric designed to measure the students’ critical/analytical thinking skills, how effectively they communicate, and their command of sources. 
Data Analysis & Findings: The committee rated all ten of the exit papers as either excellent, good, or fair for critical/analytic thinking. Approximately 35 percent were rated as excellent, and roughly 40 percent were rated as good.
Review of Findings: In the past two years, the committee has noticed that the exit papers lacked standard citations and bibliographies. Last fall, the Department determined that students should use the formats found in either The Chicago Manual of Style or the style approved by the Modern Languages Association. Five of the ten exit papers reviewed this year followed one format or the other for their bibliographies and footnotes/endnotes. We expect that percentage of papers to increase as more students hand in papers from either History 400 or History 401.

Follow-up Actions: As students enrolled under the old major graduate from the program, we will see more students handing in papers from History 400 and History 401. These papers will provide a more standardized base from which we may evaluate exit papers in the future. 

Goal 2: Students will demonstrate effective written communication skills. The Department has reviewed this goal every year since 2006, and still considers it to be an appropriate goal. 
Outcome: Good writing skills include the ability to state a thesis clearly, organize material logically and coherently, write effectively, and use evidence to prove one’s arguments. More than that, good writing in history reflects the student’s ability to distinguish between primary and secondary sources, and, especially in research papers produced in either History 400 or History 401, to depend on primary sources to support one’s argument. 
Data Collection: Direct and ongoing. Students entering the History major submit entrance papers produced early in their careers at CSU that the Department uses as a benchmark to evaluate students’ written communication skills. Students who graduate with a degree in History also hand in an exit paper produced at the end of their careers at CSU. Nearly 95 percent of students hand in both papers. A committee of four faculty meet with the undergraduate director to evaluate a random sample of ten to twelve entrance and exit papers. The committee evaluates the paper using a rubric designed to measure the students’ written communication skills and their command of relevant content material. The committee meets with the director, who reports the conclusions to the Department in the following fall semester.
Data Analysis & Findings: Only 1 percent of the responses ranked the students’ effective written communication as poor in their exit papers. The rest of the responses, an overwhelming 99 percent, rated the students’ written communication skills Fair, Good, or Excellent. That said, the committee noticed a small percentage of students, approximately 10 percent, treated secondary sources as primary sources, indicating they were having a hard time distinguishing between them. Although the committee thinks this issue will dissipate as students hand in papers from History 400 or History 401, we will urge professors to make clear the difference between primary and secondary sources.
Review of Findings: We will continue to review these essays and report the findings to the Department. 
Follow-up Actions: We will continue to review these exit papers annually. The capstone courses, History 400 and History 401, will offer a regularized paper for students to submit at their exit interview, and the courses will reinforce the differences between primary and secondary sources. At the same time, the papers produced in these courses will require students to follow either the footnoting/endnoting and bibliographic styles outlined in either the Chicago Manual of Style or by the Modern Language Association. 

Goal 3: Students will demonstrate an appreciation for the study of History. This goal was developed in 2002 and the information has been reviewed annually since. In 2008, however, the Department determined to come up with new ways of investigating this issue to avoid receiving rote answers to open ended questions.
Outcome: In response to last year’s report to the Department, we have started asking students to comment explicitly on how history has affected a student’s view of himself or herself, how history has changed how that student views himself or herself in the world today, and to provide a concrete example of how history has changed their perspectives. Finally, we ask how their major influences their career choices. 
Data Collection: Direct and ongoing. In exit interviews, the History Department asks all students to respond to questions regarding their experiences as both History and Social Studies majors, making sure they address only those experiences they find relevant to the History Department. We also ask students for a concrete example of how their history courses have changed, or affected, their view of their communities and of history. Approximately 95 percent of students submit a response, and the Director of Undergraduate Studies asks students these questions directly during exit interviews. As a result, all students respond in one form or another.
Data Analysis & Findings: The results for 2008/2009 were mixed. Even when pressed in their exit interview, some students avoided giving a concrete example of how taking history courses altered their view of the world and their community. That said, the trend is definitely moving away from the more generic answers that characterized the responses in 2007/2008. Many History majors noted how taking non-western history courses illustrated to them, and often for the first time, the historical nature of the issues that characterize countries such as Iraq, China, and Sudan. Others discussed how taking courses in roughly the same time period (courses in Early Modern European History, Colonial North American History, Colonial Latin American History, and Colonial African History) illuminated the interconnected nature of world changing events such as the forced migration and enslavement of Africans. Social Studies majors, however, tended to relate to issues raised in their World History course. In the same vein, Social Studies majors often mentioned that although their coursework prepared them for the Praxis II exam, their courses stopped short of preparing them to teach history from a more global-perspective, as is increasingly required by the schools in which they student teach. Social Studies majors who also major in History felt better prepared to teach both more broadly and in greater depth. Finally, in an increasingly competitive job market, both History and Social Studies majors asked what kinds of jobs they were qualified to fill. 
Review of Findings: In 2008/2009, graduating students addressed these issues in both their exit interviews and exit responses. Thus, while students may have offered generic answers to these questions in their essays, the Director was able to ask more direct questions to provoke more specific responses. The Director reviewed their responses and reported the results.
Follow-up Actions: The History Department thinks these issues need to be explored in an ongoing basis. The Director of Undergraduate Studies will continue to ask students about these issues directly in exit interviews, and will stress to the department that while they are teaching history, they are also teaching skills that transcend the classroom and are applicable in many professions. 
Goal 4: Students will demonstrate adequate content knowledge of History. Since 2002, the History Department has coupled content development with skill development. The Department continues to think this is an appropriate goal.
Outcome: History majors are required to attain a “C” or better in every History course they take at Cleveland State University. In 2007/2008, the Director has began collecting and analyzing the results from the Praxis II examination to determine the content knowledge of Social Studies Majors. 
Data Collection: Direct and ongoing. History majors cannot graduate without completing the requisite number of courses with the appropriate grade. Thus, they demonstrate their content knowledge by fulfilling the Department’s requirements. Social Studies majors cannot obtain their licensure without passing the Praxis II exam. The Department has determined that success in the Praxis II exam is a measure of Social Studies majors’ content knowledge. Every History and Social Studies major must meet one of these requirements. Double majors must meet both.
Data Analysis & Findings: The findings for History majors are clear: students who graduate must pass their courses with a “C” grade or better or those courses do not count toward the major. All History majors who graduate meet those requirements. Social Studies majors, however, may graduate with a B.A. in Social Studies without passing the Praxis II exam. The results are good for Social Studies majors who took the Praxis II exam and who completed their training at CSU. Of the nineteen students who took the Praxis II exam for Secondary Social Studies, fourteen passed—approximately 75 percent, and five failed. Of the five, one student was not a CSU graduate. Over the past two years, forty-six students have taken the Praxis II exam, and thirty seven (roughly 80 percent) passed the exam.
Review of Findings: The findings for students graduating from CSU with a degree in History are self-explanatory. For Social Studies majors, we reviewed the results for the 2008-2009 Praxis exams. 
Follow-up Actions: We will continue to uphold the “C” standard for History majors, as outlined in our new major, and we will continue to review Praxis II results to analyze them per year and over time.
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