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Introduction
The Diversity Management Program (hereafter, DMP) is the only Master’s level program in diversity management and diversity studies in the country. It is targeted at adults with some level of life/work experience. The DMP offers students the opportunity to integrate cutting-edge diversity knowledge with skill-focused applications in order to have an effective and positive impact on the workplaces of the 21st century global economy. 
DMP is a unique program particularly with respect to student engagement. It occurs on multiple levels. The program itself is practitioner–focused with many opportunities for student engagement. It is cohort based and we have created an intentional learning community with the expectation that students contribute to the learning of their peers as well as themselves.
It is experiential in nature so lecture is interspersed with group activities wherein learning has a chance to be embodied by each student. Students are also regularly challenged to develop competencies in multiple learning modalities. Their cohort community is a human laboratory for experimentation with the awareness, knowledge and skills goals they are striving for.
Almost all course modules are team taught, so the student teacher ratio is low. Students receive lots of one-on-one attention and interaction with multiple faculty. Instructors model the collaborative, cross-diversity behaviors and styles being taught in the program.

Finally, DMP was created in partnership with the Cleveland Business Roundtable so there are multiple opportunities to engage the community. Our students come from community and business organizations, and are often financially supported by their employers. Their workplaces derive an immediate benefit from their employees’ participation as they bring work challenges into the classroom as case studies to be examined. 
The curriculum content parallels a traditional organizational development program. Classes include social psychology, organizational psychology, personnel psychology, group dynamics, change models, conflict management, group facilitation and development of the Self as an agent of change.
There is also a certificate option earned through Continuing Education, wherein students are not required to take the three core courses for credit.

Goals:

The field of Diversity Management is cross-disciplinary and is often experienced as a practice rather than a discipline of study.  The learning objectives of the Diversity Management Program are three-fold: to gain knowledge across a range of disciplines, to raise awareness in a variety of domains, to build skills, and to afford opportunities for skill practice in the following areas:

· effective interpersonal communication in a diverse setting;

· understanding and valuing diversity;

· competency in organizational and social psychology

· facilitation within and between diverse groups;

· assessment, measurement and evaluation of diversity initiatives

· advanced training in designing diversity interventions for organizations; and

· conflict resolution and problem solving.

In addition, in the next ten years the goal for DMP is to be the premiere institution for the academic study of diversity dynamics and their effective management. The model is scholar-practitioner based wherein the structure allows for the direct testing and application of original scholarship with our students and their participating institutions. 
These goals arose out of interviews with faculty, students and alumni and assessments of the business and educational landscape. In the 2007-2008 academic year, we embarked on a comprehensive curriculum review conducted by a committee of four, composed of full-time CSU faculty and part-time adjunct faculty. The result was and continues to be updates to the curriculum which are being instituted in two broad waves, 1) incremental improvements to individual course modules, 2) longer term improvements. Incremental improvements included anything that could be accomplished relatively easily within the current school year, i.e, increased rigor in terms of student performance particularly in the areas of analytical writing and class participation. 
We spent considerable time developing explicit behavioral indicators for skill development and the use-of-self as an instrument of change. Longer term improvements include rethinking the delivery of advising/coaching services, and strengthening the individual development plans by tying them more explicitly to the course material, re-designing the course curriculum. 

Curriculum review will be an on-going, continuous improvement process, rather than a periodic assessment.
The DMP provides participants with the following diversity competencies and skill sets:

· Capacity for self-education
· Culture-specific Discernment Skills
· Change Leadership Skills
· Assessment Skills
· Collaborative Learning
· Creative Management of Differences
· Effective Communication across Differences
· Use of Self as a Tool 
· Conflict and Collaborative Problem-Solving Skills
The course modules are considered a seamless and iterative learning process for the students.  The foundational courses present the underlying theories and frameworks that support understanding human differences.  A fourth course, Group Dynamics, was expanded upon and will become a foundation course as well this Fall, 2008.
The following outcome measures were employed during the program year 2007-2008:

· Mid-Program Learning Log Presentations
· Feedback Sessions with Competencies Form and Individual Development Plan (IDP)
· Comprehensive Exams

· Professional Seminar 
· Field Placement Practicum Rating Scale

· Exit Requirement:  Essay Comprehensive Exam or Thesis
These outcome measurements reflect content from the following courses:

	Course
	Instructor

	Psy 573  Group Dynamics
	Phil Belzunce, Lalei Gutierrez, Lisa Gaynier

	Psy 672  Multicultural Psychology 
	Carla Carten, Herb Stevenson, Brenda Johnson

	Psy 605  Human Services Consultation
	Carla Carten, Vikki Winbush, Geer Jordan and Lisa Gaynier

	Psy 525 Social Psychology
	Steve Slane

	Psy 518 Personnel Psychology
	Bud Stuppy &  Kathryn Hall

	Psy 522 Organizational Psychology
	Herb Stevenson

	Psy 690 & 691 Field Work Placement
	Lisa Gaynier, Carla Carten, Bud Stuppy

	Psy 593 Professional Seminar
	Brenda Johnson

	Psy 685 Readings for Comprehensive Exams or Psy 699 Thesis
	Lisa Gaynier, Brenda Johnson, and Steve Slane


Student Learning Outcomes

1. Students will be able to articulate at least three frameworks for organizing the field of Diversity Management and apply these frameworks in various organizational cultures.

2. Students will be able to design a diversity intervention appropriate to the diagnosed issue or concern.

3. Students will be able to effectively facilitate a group of diverse individuals in both an interpersonal and work task setting.

4. Students demonstrate skills and competencies of an effective change agent and know how to manage change and transition in organizations.

5. Students will be able to employ enhanced use-of-self as evidenced by:

· conflict resolution skills with diverse populations,

· presence, and capacity to be an agent of change, 

· effective and engaging public speaking ability, engaging interaction skills with small groups and one-on-one interactions. 
Students are in intact cohort groups throughout the degree program.  This report characterizes the results of DMP 10 (the 10th class of the program), Graduating Class of 2008 and DMP 11 (the 11th year of the program), Graduating Class of 2009.  The course content in the program is considered sequential and builds from course to course.
	Intervention
	Result/Learning Outcome

	DMP 11(1st year students) – there was an original cohort of 17 students.
	Two dropped out due to illness and may return in Fall, 2008, one transferred to another CSU program, one is taking the program as a Project 60 participant but is doing all the work of a full time grad student. Three students are struggling to keep up with the higher performance standards implemented this year.

	Objective (Pre)Test (DMP11) – historically administered at the beginning and end of the first academic year.
	We eliminated this objective test because it was dated and replaced it with course specific activities and more rigorous grading of course assignments. Preliminary results indicate a higher level of performance particularly in written assignments, which have historically made up a substantial portion of the course assignments, but were not reflected in this assessment. 
Learning Outcome #1-3

	Class participation (DMP11) –  development of skills, human laboratory, the essence of engaged learning. Classes also introduce various human assessment instruments such as the MBTI, Emotional and Social Intelligence Inventory, Cross-Cultural Adaptability Inventory. Students learn to use them as tools and they are also used as diagnostics for students’ own development plans.
	Class participation is graded utilizing measures articulated in the newly created course rubric. This is designed to capture the application of knowledge and skill development. Students demonstrated higher levels of capacity for integration of the learning concepts from class to class and the ability to draw lessons from earlier classes into follow-up classes. Students are also demonstrating a higher capacity for constructive engagement around their differences. Learning Outcome #1-5.

	Mid-Program Learning Logs (DMP11)
	Group Presentations of Learning with verbal and written feedback provided by faculty evidenced general mastery of content. Could identify at least three frameworks and theories for organizing the field of diversity management.

Learning Outcome #1

	Student Advising/Coaching - Each student is assigned an advisor/coach, who reads students’ reflective papers and works with them on their individual development plans. This role assists with the development of the whole self and the integration of cognitive with affective and emotional intelligences required to be an effective leader and/or diversity consultant. This is not a new function but is being captured in this assessment for the first time. Advisors assess the students’ development in these areas, which contributes to the students’ overall grade.
	The renewed focus on the developmental coaching, particularly with regard to the students’ reflective process, has strengthened the development of students in the program. They are more consistently and more effectively demonstrating behaviors required of a diversity professional than the past two cohorts.  Learning Outcomes #3-5



	Feedback Sessions (DMP 11) - a formal feedback process
	Individual written feedback provided to each student outlining development in the competency areas and areas requiring further development.

Learning Outcomes #3-5



	Integrative Paper (PSY 605) – a minimum of 25 pages.

Course based papers – have always been a significant portion of students’ grades. They write upwards of 20 2-5 page papers per semester. Students write book summaries which include application of concepts to real world issues, analysis papers, reflection papers, and case studies.
	Was eliminated in favor of course module-specific assignments. The course modules included in PSY 605 were organizational diagnosis, assessment, measurement and evaluation. The modules have been updated and include more material. Most students successfully completed case study and analysis assignments. 
The quality of student writing improves from the first semester to the end of the second, both in terms of traditional measures (grammar, etc.) and in terms of exposition of analytical capacity.

	Pre/Post Objective Test (DMP11)
	The eliminated exam. See above

	DMP 10 – There was an initial cohort of 13. Eight are degree students. Two are certificate students.
	One dropped out due to illness and did not resume in the Fall, 2007 as planned. One transferred to Social Work in 2007. 

	Professional Seminar (DMP 10)
	Course was revamped into a capstone course addressing the knowledge component.
Learning Outcome #1,2,3,4,5

	Field Placement Practicum (DMP 10) – student consulting teams conduct diagnosis and diversity interventions with community clients, ranging from businesses, to non-profits and educational institutions. 
	Students successfully completed their Field Placement Practicum experience.

Learning Outcome #2,3,4,5

	Comprehensive Essay Exams (DMP 10)
	4 students passed all 4 sections on first administration; 4 students passed on second administration. 
Learning Outcome #1, 2, 4

	Thesis-Written and Oral Defense (DMP 10)
	One student is defending his thesis in fall,  2008.

	Certificate 
	Two students successfully earned certification.


Data Analysis and Findings
Direct evidence for accomplishing the goals is indicated in the results column of the above outcome section. Indirect evidence is gathered in student/instructor, student/advisor interactions. Classes are team taught and faculty assess student progress across classes to reinforce the learning objectives and provide students with consistent feedback. Individual advisors and instructors rate students on the Competencies Form.  
The 2008 graduating cohort is the youngest and smallest in the program’s history, with almost half under thirty-five. The faculty have noticed a decline in the quality of writing skills and the ability to self-organize and self-manage school workload. The program was originally designed for older adults, and the faculty has had to adjust its presentation of program material and advising/coaching support services to the different developmental needs of these younger students. 
This presents an interesting dilemma in that the generational differences represent a significant diversity challenge for both program management and for the program as a student laboratory. While it is critical to have a representative number of twenty-somethings in each cohort, because generational differences in the workplace are a significant diversity issue, their numbers will be monitored and limited so that the pedagogical integrity of the program is maintained.

Last year’s reviewers had difficulty with our program’s unique language. We have endeavored to define terms wherever possible. We hope this makes for a more understandable report.

Review of Findings
With regard to student progress, as advisor/coaches, Carla Carten, Victoria Winbush and Herb Stevenson are directly responsible for advising and assessing each student in both cohorts and tracking their progress through Individual Development Plans (IDP) in the first two semesters of the program. Other instructors provide input and the Director oversees the process. Thus, faculty and students are intimately involved in the evaluation of goals and skill sets determined for the program.

Additionally, student participants are asked to evaluate each course module and instructor, providing for immediate feedback and adjustment to the learning needs of students. 
Actions 
As referenced above, last year’s reviewers’ recommendations were addressed, specifically by defining our terminology and specifically addressing student outcomes.
The program has undergone and continues a comprehensive curriculum review. Improvements and enhancements are on-going. Students have been engaged in this process as well. We have been very transparent about the process. Specific actions are listed below. 
· The curriculum review continues and changes are being made:

· Tightening up academic standards and creating crisper course designs.
· Several course modules have been completely over-hauled (PSY 518, PSY 593).
· The Diagnosis and Assessment, Measurement and Evaluation modules were tweaked and will be comprehensively re-worked in the upcoming academic year. 

· Course modules have been re-ordered to provide students with necessary foundational course material earlier in the program.

· Graduate level writing and class participation standards have been tightened and made more explicit. Detailed rubrics have been designed and implemented for both faculty and students. Tweaking for continuous improvement continues.

· Students needing to improve their written communication are being supported in getting writing skill development at the Writing Center. This has not been an ideal solution, as the Center seems more focused on undergrad needs, but we will use it as needed. We are also finding that overall, regardless of age, student writing is weak, especially that of the students coming to us directly from undergraduate  programs. 
· Future applicants with weak writing skills (all else meeting our admission standards) will be granted conditional admission with remedial support to bring their writing skills up to graduate school levels.

· A Faculty Handbook is in development.

· The Student Handbook with program expectations and grading guidelines is being updated with more explicit expectation regarding academic performance and university services added.

· Admission standards have been strengthened. The writing sample requirement will be a significant indicator of students’ capacity to organize their thoughts and convey them in writing. Additionally, the admissions interview process is being modified using behavioral indicators to assess applicants’ ability to function with minimal supervision, in this executive MBA style Master-level program, which requires a significantly higher level of self-initiative and self-time management than the traditional collegiate setting.

· We have revised the Field Placement practicum grading scale. Students earn letter grades and will be assessed both at the individual and group level in addition to their presentation skills and professionalism. 

· We have given better structure and student support to the thesis process.

· We have added a third exit option and are in the process of pulling the support and preparation for all three exit options further upstream (earlier in the program).
· Course renumbering has been implemented and is wending its way through the university approval process. The result is that each course module will get its own course name, number and learning objectives. Logistically, this action will bring the program into alignment with the rest of the university. Pedagogically, it makes the learning objectives of the program flow in a more rational and coherent fashion.
· We have hired a tenure-track faculty person (start date was Fall, 2007). This person was hired for her ability to conduct original academic research in the field of Diversity, teach the foundational courses in the DMP and contribute to teaching in the Psychology Department. 

· She observed the Fall & Spring sequence of classes and taught several modules as well. 
· She is a member of the Curriculum Review Committee and has assisted in the implementation of many program enhancements.
· We have initiated conversations with other units in the University to explore collaborative opportunities to enrich the student experience. 
· Thus far we are in discussions with the Anthropology Department, Business School, units of Urban.

· We embarking on offering a Graduate Certificate open to students in the rest of the university. 
· We hosted a very successful first annual conference on Diversity Studies and Management designed to showcase cutting edge research and provide an avenue for direct application of the research to the needs of our students and their respective organizations. Current students attended at about an 85% rate. 
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