Learning outcomes from study abroad (JG 07.11.08)
Self-reported

· Widened their horizons

· Expanded their visions

· Broadened their academic and personal perspectives

· Developed their self-confidence

· Prepared them for life outside the classroom

· Made them greater risk-takers

· Given them an appreciation for diverse people, ideas, and cultures

· Enhanced their ability to adapt to new environments and challenges

· Given them a competitive edge for graduate school and employment opportunities
· Basic openness; 

· Receptivity to different cultures, religions, and social practices; 

· The tendency to (or not to) stereotype in particular ways; 

· Self- and emotional awareness; and 

· Preferred strategies for making sense of why 'other' people and cultures ‘do what they do.’ 

· Understands his or her culture within a global and comparative context (e.g., recognizes that one's culture is one of many diverse cultures). 

· Demonstrates knowledge of global issues, processes, trends, and systems (e.g., economic and political interdependency among nations). 

· Demonstrates knowledge of other cultures (e.g., beliefs, values, perspectives, practices, and products). 

Knowledge

· Uses knowledge, diverse cultural frames of reference, and alternate perspectives to think critically and solve problems. 

· Communicates and connects with people in other language communities in a range of settings for a variety of purposes. 

· Uses foreign language skills and/or knowledge of other cultures to extend his or her access to information, experiences, and understanding. 
Attitudes

· Appreciates the language, art, religion, philosophy, and material culture of different cultures. 

· Accepts cultural differences and tolerates cultural ambiguity. 

· Demonstrates an ongoing willingness to seek out international or intercultural opportunities. 

Assessment Goals

Institutions will be able to use BEVI results for a variety of assessment goals including, but not limited to, the following: 

· To comply with accreditation requirements, such as substantive assessment, 

· To evaluate specific international learning experiences, including study abroad; and 

· To better understand how, why, and under what circumstances students learn. 

Learning Outcomes for Studying Abroad

The following document outlines learning outcomes and some possible reasons for student in your department to study abroad. Departments may use them as a provisional set of program elements that help hone their rationales for education abroad in relation to home campus curricula. The bullets under each learning outcome indicate elements within a program that can help to achieve the particular outcome or set of outcomes. This list is not intended to be exhaustive, please help add to it.
A. Discipline-specific learning. Study abroad can permit students to take:
Courses that supplement their home campus curriculum

Courses designed to take particular advantage of local resources

Courses that substitute for courses at home in order to allow for study abroad

Courses with outstanding local pedagogues, and/or that expose students to different perspectives on that discipline

Courses that supplement or substitute home campus curricula, offering access to different

pedagogical styles.

Courses that have US students learning in discipline-specific courses with host country students

Field research projects through the International Degree Program

Discipline-specific internships through IE3 Global Internships

B. Placement of a discipline in its international context Many different experiences can help students understand other ways of knowing, other perspectives on disciplinary content and methods, etc., including:
Instruction by host country faculty

Study in the classroom with host country students

Study in host country classrooms, laboratories, and workshops

Apprenticeships with host country practitioners

Research in collaboration with host country researchers

Attendance at international meetings and conferences

Internships and work experiences

Research and writing of an International Degree undergraduate thesis
C. Country/region-specific learning. Students can learn about another society and culture through such means as:
Disciplinary or interdisciplinary coursework related to the country or region

Coursework on contemporary social mores or on intercultural learning in specific environments

Exposure to a different educational system

Curriculum-related travel

Lecture and presentation series by local speakers, performers

Fieldwork

Internships and apprenticeships

Research and writing of an International Degree undergraduate thesis

D. Language acquisition. Students can develop or improve language skills through such means as:

Coursework

Homestays

Selection of site in favor of language-immersion

Conversation partners

Opportunities for formal or informal presentations in the target language

Oral proficiency testing

Language pledges

Community involvement

Internships and apprenticeships using target language

Conducting esearch for an International Degree undergraduate thesis using target language

E. Student (Personal) Development. Study abroad can be transformative for its participants. Among the outcomes often cited are improvement in critical thinking skills, cross-cultural skills and perspectives, tolerance for ambiguity, self-confidence, independence, flexibility, self-knowledge, appreciation of difference, re-evaluation of personal values, new direction and skills for job/career path, and new perspectives on American society and culture and on the US role in the world.

Orientation program

Intercultural training

Journaling

Opportunities for local engagement, including internship, research or community service

Homestays, host-country dorm roommates, or other integrated living situations

Career-related opportunities

Re-entry workshops

Appropriate mechanisms for fostering independence and self-direction

· Comparing learning outcomes of study abroad participants with those of their peers who stay stateside. 

· Tracking learning outcomes of study abroad participants by administering pre- and post-tests. 

· Comparing the experiences and learning of students taking a particular course abroad versus those taking that same course at home. 

· Performing a statistical analysis on graduation and persistence rates relative to study abroad participation. 

· Identifying and conducting case studies on study abroad programs that produce strong results in student learning. 

on concrete ways in which study abroad affects a participant’s life, especially in the areas of cultural awareness, foreign language skills, and career opportunities
Strong research efforts to assess second language acquisition learning outcomes from study abroad

Some very good studies on documenting gains in intercultural sensitivity and personal growth

Limited attention paid to knowledge and skills acquired abroad

Increased public scrutiny of SA investment requires rigorous investigation of learning outcomes attributable to intentional design of programs

Identify cognitive learning outcomes attributable to

• diverse study abroad experiences

• for students at a wide variety of public institutions

Identify impact on academic performance indicators

Identify impact of study abroad on core liberal arts aspirations (critical thinking, leadership, adaptability, etc.)

Identify program characteristics that optimize learning outcomes to guide future program development

Identify student characteristics that predict

• likely participants

• successful participants

Refine, replicate, and disseminate methods for assessing the impact of study abroad on student learning outcomes.
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Significance of Study Abroad in Higher Education

200,000+ U.S. students currently go abroad each year. About 8% of all UG degree recipients have part of their education abroad. Students can earn up to one-fourth of their academic degree from overseas study. Study abroad participation among all U.S. students increased 20% since 2001. Georgia participation will triple within 10 years (1997-2007). New federal funding initiatives to increase study abroad.
Assessment Efforts in Study Abroad

Strong research efforts to assess second language acquisition learning outcomes from study abroad
Some very good studies on documenting gains in intercultural sensitivity and personal growth

Limited attention paid to knowledge and skills acquired abroad
Increased public scrutiny of SA investment requires rigorous investigation of learning outcomes attributable to intentional design of programs

University System of Georgia

Large, diverse public higher education system 260,000 students at 35 institutions 4 research universities, 15 comprehensives (including 3 HBCUs), 16 two-year/four-year schools 350+ study abroad programs of all types (exchange/immersion, faculty-led, short-term, etc.)

System-level International Education Office

System-level Institutional Research (IR) Office

Regents strategic mandate to increase study abroad since 1995 

Began detailed data collection on USG students abroad in 1999

Began GLOSSARI research project in 2001

Pretty good laboratory for conducting research on student learning & study abroad

Primary Objectives of GLOSSARI

Identify cognitive learning outcomes attributable to

• diverse study abroad experiences

• for students at a wide variety of public institutions

Identify impact on academic performance indicators

Identify impact of study abroad on core liberal arts aspirations (critical thinking, leadership, adaptability, etc.)

Identify program characteristics that optimize learning outcomes to guide future program development

Identify student characteristics that predict

• likely participants

• successful participants

Refine, replicate, and disseminate methods for assessing the impact of study abroad on student learning outcomes.

New Federal Grant to Accelerate the GLOSSARI Research Project

GLOSSARI project began in 2001 with modest internal funding 
U.S. Department of Education: International Research & Studies Program Grant for 2006-2009

GLOSSARI research team headed by Prof. Don Rubin (University of Georgia)

Six components examine discipline-specific and cross-disciplinary learning outcomes

The Six Phases of GLOSSARI

Phase I: Learning Outcomes of SA Participants & Non-Participants

Phase II: Pre- and Post-participation Learning Outcomes with multiple measures

Phase III: Teaching the same course content abroad & at home
Phase IV: Academic performance measures among SA participants and non-participants

Phase V: Program design features that make a difference

Phase VI: Impact 2- to 5-year post-graduation

What we’ve learned so far:
Better navigational skills

Improved academic performance upon return

Much higher persistence and graduation rates

Phase I: Learning Outcomes of SA Participants & Non-Participants

a) self-reported learning outcomes (ILO) - Initially conducted with 250 SA students and 250 non-SA students (random sampling). Now being conducted with 500 SA students and 500 non-SA students (representative, proportional). More rigorous control of test timing and other variables to reduce internal & external threats to validity

b) skills and knowledge testing component added for second cohort (ILO + IST). Not just what they say they know, but what they actually know
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