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  UNDERGRADUATE CRIMINOLOGY PROGRAM ASSESSMENT REPORT

DEPARTMENT OF SOCIOLOGY

May 2008

Introduction


This report describes the department’s first attempt at assessing the new Criminology major. The report uses the same format as the report for the Sociology major. Goal 2 is assessed in the Methods and Statistics courses in the department (Soc 353 and Soc 354) for both the Sociology and Criminology major, thus this section is the same in both reports. Given this overlap, we may give future consideration to a proposal in which the two majors are assessed in a single integrated report.

Goal 1.  To impart to students the theoretical perspectives of criminology.

The Criminological Theory course (SOC 351) primarily meets Goal 1 of the Criminology program.  As the major outcome, students will be familiar with major schools of criminological theory, including, but not limited to: classical, structural, social process, and critical perspectives on crime.  More specifically, students will be assessed on the level of comprehension of certain key terms and concepts associated with these perspectives.  These are:

Classical: Students will understand the following key elements of Classical theory:

A. deterrence

B. rational choice

C. utilitarianism

D. Cesare Beccaria

E. Jeremy Bentham

F. routine activities

Structural: Students will understand the following key elements of Structural theories:

a. strain

b. social disorganization

c. anomie

d. subcultures

Social Process: Students will understand the following key elements of Social Process theories:

a. differential association

b. social learning

c. social control

d. social bond

e. techniques of neutralization

Critical: Students will understand the following elements of critical theories:

a. conflict

b. Marxist

c. Feminist

d. labeling

The following rubric is used to evaluate whether students have achieved the learning outcomes for this goal.  

	    Exemplary


	    Acceptable


	     Unacceptable



	Demonstrates ability to define and recognize key terms and concepts.  Demonstrates comprehension of major theoretical ideas contained in readings.  Demonstrates ability to compare and contrast the central ideas of major theorists listed above.
	Demonstrates ability to define and recognize key terms and concepts.
	Fails to comprehend the basic concepts and terms of key thinkers’ ideas.


Follow these guidelines, Professors Chriss randomly selected five each of Exam I, Exam II, Exam III. Professor Chriss also carried out an assessment of the written assignment required in his section of the course. Professor Regoeczi assessed the multiple choice section of all exams and applied the rubric to the written answer questions of the final exam.

Exams

Both instructors gave three exams during the semester.  Because they used very different formatting for their exams, the results for each instructor are reported separately. 

A. Professor Regoeczi
Reported below are the percentages of students who received a passing grade on questions pertaining to these topics:

Classical: Students will understand the following key elements of Classical theory:

a.
deterrence

87%


b.
rational choice

62.4%

c.
utilitarianism

N.A.

d.
Cesare Beccaria
N.A.

e.
Jeremy Bentham
N.A.

f.
routine activities
86%

Structural: Students will understand the following key elements of Structural theories:

a.
strain


81%

b.
social disorganization
76%

c.
anomie


74%

d.
subcultures

67%

Social Process: Students will understand the following key elements of Social Process theories:

a.
differential association
65%

b.
social learning


80%

c.
social control


73%

d.
social bond


93%

e.
techniques of neutralization
75%

Critical: Students will understand the following elements of critical theories:

a.
conflict

65%

b.
Marxist

69%

c.
Feminist

90%

d.
labeling

52%

Applying the rubric to the written answer questions on the final exam produced the following results:

	Theory being assessed:
	    Exemplary


	    Acceptable


	     Unacceptable



	Control
	31
	2
	9

	Labeling
	32
	6
	4

	Conflict
	8
	22
	12

	Feminist
	27
	6
	9


Comments:
There is considerable variation in the extent to which students have developed sufficient understanding of the different bodies of criminological theory. This assessment has highlighted the particular areas of theory which need attention from the instructor in terms of how the material is being presented (e.g. conflict theories, rational choice). Alternative ways of conveying this information may need to be pursued. On the whole, students’ answers to the written answer questions are very good, with over half of the answers being rated as exemplary and the overwhelming majority of answers (80%) being rated as exemplary or acceptable. 

B. Professor Chriss
Exam I covered the history of criminology as a field of study, beginning with the Classical School (Bentham, Beccaria, deterrence theory, etc.), and moving on through to the Positivist School (Lombroso, etc.), and finally on to biological and psychological theories of crime.  Exam II covered structural, cultural, and some process theories of crime, such as social disorganization, routine activities, social disorganization and social learning theories, as well as strain.  Finally, Exam III covered critical (Marxism, feminism, etc.), labeling, and control theories of crime, as well as issues on evaluating theory and theoretical integration.

Each exam is the same format: 30 multiple-choice questions; five short answer questions, from which the student must answer three; and three essay questions, from which the student must answer one.  For each of the exams I will include those multiple choice questions, short answer questions, and essay questions that are relevant to the key terms and concepts delineated above.  I will then determine whether each of these fall in the categories of “exemplary,” “acceptable,” or “unacceptable” according to the rubric.  It should be noted as well that because students have a choice as to which short answer and essay questions they answer, it is likely that I will need to go beyond the five randomly chosen exams so that I can get at least five items to evaluate in every category.  However, the multiple choice assessment will always be on the basis of the assessment of the five randomly chosen exams.

Exam I

There were four multiple choice questions that were pertinent: one on deterrence, two on Beccaria, and one on utilitarianism.  Since these can only be wrong or right, the categories of the rubric can only be exemplary or unacceptable.  On the deterrence item, 3 were exemplary, 2 were unacceptable.  On utilitarianism, all five were exemplary.  And on the two Beccaria questions, 7 were exemplary, while 3 were unacceptable.  There were two short answer questions, one pertaining to rational choice, the other to utilitarianism.  On both the utilitarianism and rational choice question there were 3 exemplary, 1 acceptable, and 1 unacceptable.  Finally, there was only one essay question that was pertinent to any of the stated goals.  This was a question about Bentham, and unfortunately only one person in the entire class (out of about 50) chose to answer it.  Everyone else chose one of the other two essay options, which were on Freud and Lombroso.  However, the student who did answer the Bentham question did so in an exemplary manner.  Overall:

ITEM                                         Exemplary   Acceptable   Unacceptable

Deterrence                                       3                                            2

Rational choice                               3                    1                       1

Utilitarianism                                  8                    1                       1

Beccaria                                          7                                             3

Bentham                                          1

Total                                               22                  2                        7

I covered biological and psychological theories much more in the early part of the course than what is emphasized in the learning objectives, at least as it relates to test items.  I will have to make sure next time to include more assessment items from the key concepts as listed above.  71% of tested items were in the exemplary or acceptable categories.

Exam II

23 of the 30 multiple choice questions on this exam were pertinent to various assessable key terms and theories.  Because there are so many, these will added to the visual summary of all items including short answer and essay questions (below).  Four of the five short answer questions were pertinent to this discussion: social learning theory (2 exemplary, 1 acceptable), subcultural theory (1 exemplary, 1 acceptable), differential association (1 exemplary, I acceptable), and anomie (3 exemplary, 1 acceptable).  All of the essay questions were pertinent as well, which included subcultural (1 exemplary, 1 acceptable), anomie (no students answered this question), and routine activities theory (4 exemplary, 1 acceptable).  The totals for all multiple choice, short answer, and essay questions as assessed against the rubric are listed below.

ITEM                                         Exemplary   Acceptable   Unacceptable

Strain                                              16                                          9

Social disorganization                    19                                          1

Anomie                                            9                   1                      4

Subcultures                                    20                   1                     12

Differential association                  13                                           4

Social learning                                6                    1                       1

Routine activities                           12                   1                       1

Total                                              95                   4                      32

As you can see, the performance of students on these items, at least as far as the non-multiple choice items go, were extraordinarily strong.  There were no unacceptable answers on any of the short answer or essay questions.  Overall, 75.6% of all items were in the exemplary or acceptable categories.

Exam III

18 of the 30 multiple choice items were pertinent to key terms and concepts that were on the assessment list.  3 of the 5 short answer, as well as 2 of the 3 essay questions were also pertinent.  The total number of items to be assessed for each concept are as follows: control theory (4), social bond (1), neutralization (1), conflict theory (2), Marxism (6), feminist theory (6), and labeling theory (3).  The total of all 23 items as assessed against the rubric is summarized below.

ITEM                                         Exemplary   Acceptable   Unacceptable

Control theory                                 10                                             5

Social bond                                      4                                               1

Neutralization                                  none

Conflict theory                                 3                                              7

Marxism                                         19                     1                       9

Feminist theory                              17                     2                       8

Labeling theory                              13                                              2

Total                                               66                    3                       32

For this exam, only 68.3% of the responses fell into the exemplary or acceptable categories.  Much of the problem is traceable to the poor performance on multiple choice questions pertaining to conflict theory.  Students seemed to have a particular difficult time understanding what conflict theory is in the abstract—divorced from the context of Marxism specifically—but also making sense of variants such as left realism, cultural criminology, and peacemaking criminology.  These will need to be covered in more depth next time, as I pretty much just left it up to students to read this material.  The good news, however, is that there were no unacceptable responses on short answer and essay questions.  Indeed, the essay question on Hirschi’s social bonding theory illustrates how well students understood this, as 4 of the 5 answers were exemplary, while one was acceptable.  Students also did very well on the three labeling theory multiple choice questions (13 of 15 answers were correct).  There was an essay question on neutralization, but none of students among the five randomly selected exams chose to answer the question.

Overall on the exams, students answered 183 answers as exemplary, 9 were judged acceptable, and 71 were unacceptable (all of these being of course incorrect multiple choice answers).  This means that exemplary and acceptable answers constituted 73% of the total, which is consistent with the average grades on exams students in such survey courses typically achieve.

Papers

Professor Chriss’ writing assignment requires students to apply a criminological theory to some chosen crime or crime problem.  He selected five of these papers at random and assessed the merits of the papers against the rubric.

One paper discussed drug dealing from the perspective of differential association theory.  The student emphasized the importance of socialization into a deviant subculture, in this case, the code of the street and sometimes involvement with gangs selling drugs.  Four of the nine propositions of Sutherland’s differential association theory were dealt with explicitly.  Although the idea was excellent, the depth of understanding of how to relate the theory to this particular problem was somewhat lacking, but good enough to merit an acceptable rating.

Another paper applied strain theory to the MS-13 criminal gang, a highly violent Salvadoran gang that emerged in the late 1980s as a result of the civil war in El Salvador.  The strain from this civil war, especially with regard to the plight of so many homeless refugees, many of whom had small children, meant that there was a possibility for radicalization of these youth, with many of them settling in Hispanic communities in Los Angeles.  This is an excellent paper which received a rating of exemplary.

A third paper analyzed homicide, and why it is especially prevalent in socially disorganized communities.  Especially problematic is the problem of economic disadvantage and how it weakens the informal controls of families and schools.  Ad these problems multiply across families, whole neighborhoods become socially disorganized, leading in turn to high rates of crime, delinquency, and violence.  This was a pretty good paper which was judged to be acceptable.

The fourth paper analyzed adolescent property crime from the perspective of social learning theory.  This emphasizes the learning process, especially among youth who are socialized into deviant or delinquent peer groups.  Youth who have weak family ties are more likely to learn from deviant role models—both adult and juvenile—and they will be rewarded for their bad behavior within these deviant groups, thus reinforcing the learning.  The student does a nice job of explaining how Akers combines standard learning notions from symbolic association and differential association with principles of operant conditioning.  This is an outstanding paper which was judged to be exemplary.

Finally, a paper was written on drug trafficking, and several theoretical perspectives are brought to bear on the problem, including social disorganization, deterrence theory, differential association, subcultural theory, and strain theory.  The author was in effect attempting to develop a new integrated theory of crime, but although the effort was commendable, the end result was somewhat confused.  Nevertheless, the paper was judged to be acceptable.

In summary, the assessment of the five paper assignments produced three acceptable and two exemplary assessments.  Although this class is not a writing course, Professor Chriss nevertheless found this paper assignment to have been one of the more useful facets of the course.  Thanks to this assessment, he will be able to modify the instructions next time he teaches the course, to restrict choice of theories to only those that are being assessed according to the goals and learning objectives.

Goal 2:  Students will learn the sociologist’s ways of knowing.

Method:  the assessment of outcomes for the four learning objectives associated with this goal calls for using a rubric to score papers and/or exams collected from the required research methods (SOC 353) and statistics (SOC 354) courses.  

A.  SEQ CHAPTER \h \r 1Soc 353, Methods of Social Research

The current assessment is based on the course’s contribution to the Department’s Goal 2:  “To impart to students the sociologist’s ways of knowing,” and to specific outcomes for this goal:

1) Students will learn how to use and apply the basic tools of descriptive statistics (frequency distributions in tabular and graphical form, central tendency and dispersion measures).

2) Students will be introduced to the fundamentals of sampling, probability, and inferential statistics.

3) Students will learn to differentiate between independent and dependent variables and to develop testable hypotheses.

4) Students will develop an understanding of the different quantitative and qualitative approaches to sociological research.

Following precedent, Professors Kleidman and Park assessed Soc 353 in terms of outcomes 2-4, as outcome 1 is more fully addressed in Soc 354. 

Professors Kleidman and Park conducted three major parts of the assessment process. The first is based on analyzing examination questions and responses, the second on research assignments and reports, and the third on interviews with former students

1. Using relevant exam questions and/or components of research projects, instructors compiled the percentage of correct answers in the key areas of research design, data collection, and data analysis.

	
	2008 Results
	2007 Results

	
	% correct
	# of questions
	% correct
	# of questions

	Independent vs. dependent variable (causation)
	36
	70
	74
	8

	Hypothesis  
	32
	72
	68
	5

	Unit of analysis  
	32
	76
	65
	4

	Sampling
	58
	73
	72
	13

	Conceptualization
	62
	76
	70
	6

	Operationalization    
	45
	68
	64
	3

	Survey instrument      
	48
	74
	78
	12

	Observation and interviewing
	72
	79
	74
	6

	Inductive/deductive reasoning
	82
	72
	74
	5

	Univariate analysis  
	35
	71
	72
	9

	Bivariate analysis
	36
	66
	67
	12


2. Five final papers to which to apply the rubric were randomly chosen from each of the three classes. Two instructors reviewed and evaluated these papers. 

	
	Exemplary
	Acceptable
	Unacceptable

	Question 
	6
	8
	1

	Hypothesis
	3
	10
	2

	Adequate Data
	4
	11
	0

	Data Analysis 
	4
	9
	2

	Conclusion  
	6
	7
	2


3. Interviews

One Methods instructor met with two former students currently doing gerontological research at a local research institute. The key points they made were:

· Research is becoming more important in their field, as there is more emphasis on assessing programs formally. They used the term “evidence-based” programs. 

· Hands-on experience doing research is crucial. While an undergraduate research methods class may not prepare them to go out and do research immediately, it begins a process of “stepwise learning,” that continues with on-the-job training.


· A combination of qualitative and quantitative skills is important in their work. The term that is current in their field is “mixed methods.” They recently completed a client satisfaction survey that was mostly quantitative, but included qualitative questions. 

· Important specific skills we can teach include 

· proposal writing and Institutional Review Board rules and procedures

· critical analysis of data,

· how to conduct focus groups, which are becoming a major form of research in their field. 

· Learning about ethics was helpful, as many ethical issues arise in their work. 

· We should explore creating research internships with their Institute.  

Conclusions and Recommendations
In general, examinations and research papers show most students achieved an adequate understanding of how to interpret and conduct research in terms of research design, data collection, and data analysis.  

Student’s level of knowledge on the subject, especially statistics, varies greatly because of different backgrounds. We expect that the change to a capstone course will address this because statistics and other required courses will be prerequisites. 

Interviews with former students were helpful and show the value of this course. They also suggest that we should increase efforts to learn about what specific methods and approaches are current in local agencies. We should also interview former students whose jobs do not center on doing research. 

The Sociology Department has decided to revise this course substantially to make it the capstone course for the Sociology and Criminology majors. While the current assessment is based on existing standards and methods, Professors Kleidman and Park recommend a different process for next year, as part of creating the capstone course. This process should be established in the fall, with the Undergraduate Committee and the Methods instructors meeting to create a proposal for discussion and decision by the Department. 

The change to a capstone course will present new challenges, including the need to:

1. Revisit the relevant goals and outcomes for this course.

2. Look carefully at how this course will build on the knowledge and skills gained in other classes. Eliminate any areas that simply repeat material from required courses, including the statistics class. As part of this process, we should meet with instructors of the statistics and theory courses to better coordinate these courses.

3. Develop explicit, flexible guidelines for the major project of the class, taking into account two major factors. First, this project is now a capstone project. Second, within the broad guidelines for the project, different instructors may assign different types of projects. We will also need to review the current rubric and, if necessary, modify it.

In their discussion of last year’s suggested actions, the methods instructors this year reviewed the problems of how to use the data on exam questions to measure student progress, and how to develop and use common definitions of data analysis and conclusions that apply equally well to qualitative and quantitative projects. Pursuit of these issues was postponed until Fall 2008 as a result of changes in instructors in the course this year (a new person joined the rotation and another regular instructor of Soc 353 was on leave this year), and the change to the capstone course next year. There was also discussion of the issue of using graduate assistants to facilitate learning in the course. Future consideration will be given to whether one or more graduate assistants could be used for the capstone course. The methods instructors did discuss, and rejected, the suggestions to focus on quantitative research and to choose a common textbook. Instead they are looking to create guidelines that will apply to both qualitative and quantitative work, and to different texts and/or readings. Finally, last year’s suggestion to interview former students now employed as researchers was carried out, the results of which are reported above.

B. SOC 354, Quantitative Social Research.

Method.  As in previous assessments, the instructors assessed the correctness of students’ problem solutions on tests and exams, selecting problems that address the basic learning objectives. Three classes were assessed in which a total of 80 students were enrolled.  The percentages indicate the percentage of students who received a passing grade on exam questions pertaining to that particular material. 
I. 
Students will learn how to use and apply the basic tools of descriptive statistics (frequency distributions in tabular and graphical form, central tendency and dispersion measures) 













Professor
Professor
Professor
2007












Sun

Regoeczi
Greif

Results
A. 
Frequency distributions (tables) 

93%


97%
  85%

85%
B. 
Frequency distributions (graphs)

N.A.


74%
  85%

85%
C. 
Central tendency*





57%


94%
  70%

70%
D. 
Dispersion* 






64%


94%
  75%

75%
II. 
Students will be introduced to the fundamentals of sampling, probability, and inferential statistics 
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A. 
Sampling
 






83%


97%
   70%

70%
B. 
Probability







74%


100%
   75%

75%
C. 
Inferential statistics 




89%


79%
   90%

90%
III. 
Students will learn to differentiate between independent and dependent variables and to develop testable hypotheses.
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A.  Independent vs. dependent variables

N.A.
  100%
   
   75%


75%
      B.  Hypothesis formation

   
      N.A.       N.A.       
   85%

85%


Comments:  While there is some variation across instructors in terms of the level of student mastery in SOC 354, it is clear that a majority of students are successfully learning the knowledge and skills being taught in the course. 

Actions:  Instructors need to continue to discuss new ways of delivering the material in order to maintain student interest and emphasize the relevance of the material learned in Soc 354 to both their future careers and their daily lives.  There is a concern among some of the instructors regarding the textbook that all instructors use for the course; further discussions are likely to follow on the possibility of adopting a different text for the course that might help us more readily achieve our learning goals.  The implementation of the capstone course in the department should help alleviate a chronic problem with Soc 354 – that many of our majors do not take this course until their final semester. One instructor will be offering the first online version of the course during the summer 2008 semester; it remains to be seen whether this format will be as successful in achieving the outcomes of this goal.

Last year’s report suggested that instructors should discuss new ways of delivering the material. One outcome of this suggestion was that two instructors taught the entire course in the CLASS computer lab this year in an attempt to see if frequent instruction using computerized statistical packages would improve students’ abilities to interpret statistics. Neither instruction felt that this new way of delivering material significantly improved student learning in the course; among the reasons for this may have been problems with the SPSS licenses on the computers and the lack of a working printer in the lab, which prevented students from printing out statistical output that they could then work on interpreting or use for a homework assignment.


Goal 3:  Students will learn a working understanding of a focused sample of the accumulated research knowledge base in sociology.

Method:  The assessment plan calls for selecting two 300-level substantive classes for assessment, which will rotate from year to year, one from the Sociology major and one from the Criminology major.  Instructors are asked to develop a set of objectives for that class and to identify items on exams and/or essays that could be used to assess student achievement of those outcomes.  For the Criminology major, the course to be assessed this year is SOC 347, Sociology of Policing, taught by Professor Chriss.

Instructors are asked to develop a set of objectives for that class and to identify items on exams and/or essays that could be used to assess student achievement of those outcomes.  

Course Objectives:

1) Students will understand the history of policing in America.

2) Students will understand law enforcement in relation to the other two major subsystems of the criminal justice system (namely, the courts and corrections).

3)
Students will understand the basic functions and roles of the police in 
contemporary society.

4)
Students will understand the concept of community-oriented policing.

5)
Students will understand the nature of police discretion.

6)
Students will understand the nature and extent of police misconduct.

7)
Students will understand the nature of police use of force.

Three exams were given for SOC 347 in the Spring semester of 2008.  Professor Chriss pulled out items from these exams whose content reflected any of the seven course objectives above.  Each exam is the same format: 30 multiple-choice questions; 5 short answer questions, from which the student must answer 3; and 3 essay questions, from which the student must answer 1.  In Exam I, 13 of the 30 multiple-choice questions were related to one of seven content areas above, and these were set aside for evaluation.  Out of 51 exams, Professor Chriss randomly selected 10 to assess how students did on the 13 items.  Because the short answer and essay questions have options, meaning that students need not answer all the questions, he started with the 10 randomly chosen exams originally set aside for multiple-choice items, and recorded any short answer or essay questions that were included in the course objectives content.  As it turned out, short answer question #5, as well as essay questions 1 and 2 were included.  In order to try to approach 10 answers to each of the three short answer or essay questions, he had to go beyond the original 10 exams selected and simply chose the next ones in line until all three questions—short answer 5, essay 1, and essay 2—reached a total of 10.

The same procedure was used for Exam II.  Like Exam I, there were 13 multiple choice questions that pertained to any of the seven course objectives.  As for the short answer and essay questions, the relevant questions were: short answer #2 and #4, and essay questions #1 and #2.  Out of randomly selected exams, 10 persons answered the short answer questions and essay #2; only three students answered essay question #1.

Exam III contained 15 multiple choice questions pertinent to the seven course objectives.  With regard to short answer and essay questions, the relevant questions were short answers #2, #3, and #5, and essay question #1.  Because not all students had to answer all questions, beyond randomly selecting 10 exams, Professor Chriss also went through the rest and chose exams that answered any of these questions in an attempt to bring all items up the number 10.  As it turned out, there were 10 responses to these four questions, and these exams were included.

Findings:   
EXAM I

	Course Objectives
	Multiple-Choice Question#
	Short Answer Question#
	Essay Question#
	Percentage Correct

	History of Policing


	1 – 8/10

4 – 5/10

8 – 3/10

13 – 3/10

15 – 3/10

30 – 6/10
	
	2 – 204/225
	M/C: 46.7

SA/E: 90.7

	Criminal Justice System


	
	5 – 85/100
	
	SA/E: 85

	Functions of Police


	27 – 1/10
	
	
	M/C: 10

	Community-Oriented Policing


	5 – 1/10

6 – 8/10

21 – 8/10

23 – 9/10

26 – 4/10

29 – 7/10
	
	1 – 163/200
	M/C: 61.7

SA/E: 81.5

	Police Discretion


	
	
	
	

	Police Misconduct


	
	
	
	

	Use of Force


	
	
	
	


EXAM II

	Course Objectives
	Multiple-Choice Question#
	Short Answer Question#
	Essay Question#
	Percentage Correct

	History of Policing


	
	
	
	

	Criminal Justice System


	5 – 6/10

10 – 6/10

18 – 4/10

24 – 8/10
	
	
	M/C: 60

	Functions of Police


	8 – 8/10
	
	
	M/C: 80

	Community-Oriented Policing


	
	
	
	

	Police Discretion


	3 – 4/10
	2 – 82/100
	1 – 75/75
	M/C: 40

SA/E: 79

	Police Misconduct


	1 – 9/10

16 – 9/10

17 – 8/10

27 – 5/10

28 – 4/10
	4 – 95/100
	
	M/C: 70

SA/E: 95

	Use of Force


	22 – 4/10

25 – 6/10
	
	2 – 223/250
	M/C: 50

SA/E: 89.2


EXAM III

	Course Objectives
	Multiple-Choice Question#
	Short Answer Question#
	Essay Question#
	Percentage Correct

	History of Policing


	18 – 8/10

21 – 6/10

24 – 5/10
	
	
	M/C: 63.3

	Criminal Justice System


	
	
	
	

	Functions of Police


	8 – 5/10

14 – 6/10

22 – 4/10
	
	
	M/C: 50

	Community-Oriented Policing


	4 – 1/10

6 – 7/10
	
	
	M/C: 40

	Police Discretion


	30 – 6/10
	2 –89/100

5 –91/100
	
	M/C: 60

SA/E: 90

	Police Misconduct


	1 – 4/10

15 – 5/10

19 – 8/10

23 – 4/10
	3 – 93/100
	
	M/C: 52.5

SA/E: 93

	Use of Force


	25 – 3/10

29 – 4/10
	
	1 – 232/250
	M/C: 35

SA/E: 92.8


Comments:
The exams are set up in the following way.  The 30 multiple choice questions are worth 1.5 points each, which constitutes 45 points of the total 100 points.  The short answer section consists of five questions, of which the student must answer three.  These three questions are worth 10 points each, or 30 points.  Finally, the essay section consists of three questions, one of which the students must answer, and this question is worth 25 points.  So in total, the multiple choice questions constitute 45% of the exam grade, while short question and essay questions account for 55%.

The review sheets provided for each exam provide quite a bit of guidance as to the nature of the short answer and essay questions.  Students are provided with a list of topics from assigned readings, lecture, and class discussion, and they are pointed to the material from which any short answer and essay questions are likely to be derived.  On the other hand, the multiple choice questions function to keep the students honest, because they can come from anywhere in the readings, in-class discussion, lecture, and so forth.  This is why there is such a disparity in the grades on multiple choice and short answer/essay questions.  Students appear to focus much more of their attention on the latter questions, and hope to get by on the multiple choice part without losing too many points.  This seems to be the consistent strategy of most of the students.  Average grades on these exams tend to be around 74 percent, and the students who make the better grades are typically able to miss fewer multiple choice questions. Since everyone tends to do pretty well on the essay and short answer questions, the real discriminator on these exams is the multiple choice questions.  Like clockwork, the best students tend to miss the fewest points on multiple choice, while acing (or close to it) the short answer and essay questions.

Below are the total percentages right for the seven course objectives, broken down by multiple choice and SA/E scores:

History of Policing – M/C: 55

                                   SA/E: 90.7

Criminal Justice System: M/C: 60

                                        SA/E: none

Functions of the Police: M/C: 46.7

                                     SA/E: none

Community-oriented Policing: M/C: 50.9

                                                SA/E: 81.5

Police Discretion: M/C: 50

                           SA/E: 84.5

Police Misconduct: M/C: 61.3

                               SA/E: 94

Use of Force: M/C: 42.5

                      SA/E: 91

Overall, the percent correct for the multiple choice items are 52.4, while the percent correct for short answer and essay questions are 88.3.  This comes to an overall correct percentage total of 72.2 (weighting at 45 and 55% respectively), which is slightly lower than the exam average which is 74.  What this seems to suggest is that, all things being equal, students are learning the material connected to the seven learning objectives at an acceptable level of comprehension.  However, in the future it will be necessary to figure out how to ensure that students answer short answer and essay questions in each of these seven areas.  For example, because they had choices of what to answer, or because no questions were asked in these areas, there were no assessment data on Criminal Justice System and Functions of the Police with regard to short answer and essay questions.  This will be corrected in the next assessment.

Indirect Assessment Mechanisms

Method:  Our efforts to round up graduating seniors for exit interviews have been quite unsuccessful during the last 2 years (in 2006 only one sociology major attended; in 2007, even with a more concerted effort at recruiting, we only had 5 students attend). We believe that our lack of success in recruiting for exit interviews requires a major change in our approach, one that could not be implemented this spring. More specifically, we are looking into strategies that will make an exit interview or exit survey a requirement for graduating seniors. Doing so would not only increase the number of students participating, but would also provide for a more representative perspective of the experiences of our Criminology majors. 

