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I. Introduction

A. Overview


Communication scholars are fond of noting that you cannot understand the effects of communication unless you appreciate the processes by which people communicate. Researchers frequently emphasize the dynamics of the human communication process. Interestingly enough, the same mantra guides assessment. Academic assessment puts a premium on process – that is, on building assessment into the day-to-day business of course development. Academic assessors emphasize that there should be a dialectical, give-and-take relationship among overarching goals that guide assessment, findings, feedback from assessment, changes in curricular content, and even revision of goals in light of information learned from the overall evaluation. 


Mindful of some of the commonalities between the fields of communication and assessment, the School of Communication Assessment Committee and Director embarked upon a multi-faceted evaluation of the undergraduate program.  The report that follows reflects faculty synthesis of goals, outcomes, findings, and strategies for change.


It is important note that the undergraduate curriculum which is being assessed is a combination of: (a) academic, social scientific coursework on communication processes and effects; and (b) skills-oriented classes concerned with journalism, public relations, communication management, and film and digital media. Communication involves a panoply of issues -- the study of mass media, interpersonal conversations, organizations, film and broadcast media. Academic study of these contemporary phenomena is important. The field also has a practical side, and the School of Communication has four majors: the general major in Communication, Journalism and Promotional Communication, Communication Management, and Film and Digital Media.
B. Changes in Program

No structural changes were made last year that bear on this assessment.
C. Recommendations from Previous Year
This is discussed in the last section of the report.
II. Goals

A. Articulation of Goals

The goals of the undergraduate program are to ensure that students: (1) understand basic processes of communication; (2) are conversant in basic research methods commonly utilized in communication and understand how to apply them in various contexts; (3) display a theoretical understanding of communication; and  (4) demonstrate satisfactory knowledge of applied communication skills needed for entry into relevant career fields. 

B. Process of Student-Learning Goal Development

The goals were developed by the Undergraduate Committee, under the guidance of the Undergraduate Director, in 2002. They were extensively discussed and approved by the entire faculty. Goals were subsequently approved by the University Assessment Committee prior to the first assessment. 

C. Community Engagement

Community engagement plays a central role in communication, with its concerns about context, application, technology, and culture.  It has particular relevance for the fourth goal above. We define community engagement as: (1) the application of communication concepts to particular contexts, such that students are (2) harnessing ideas in ways that shed light on communication problems in the metropolitan sector; and (3) showcasing mediated and interpersonal communication skills in the service of Northeast Ohio communities. Examples include students conducting communication campaigns for non-profit agencies in the journalism and promotional communication major, applying knowledge of conflict resolution in a senior-level class on communication management, and producing an urban issues cable program in the film and digital media major. Internships, in which students work on communication problems in hospitals, public relations firms, and city government, also help us engage the community.
D. Review of Goals

These goals were discussed and reaffirmed at the August, 2004 faculty retreat. The goals collectively reflect the faculty’s commitment to teaching students the social scientific underpinnings of communication – concepts that shed light on the nature of communication and methods for determining what is true.  They also display a commitment to complementing social science coursework with career-relevant training in journalism, communication management, and media arts and technology.  The goals have remained the same over the course of the past years of faculty discussions. Reviewers’ comments have been carefully considered and incorporated, as much as possible.

III. Outcomes

A. Articulation of Outcomes

Outcomes are derived from goals. As program evaluators have noted, outcomes can be thought of as operational objectives that can be measured empirically. In our case, there are four outcomes that correspond to each of the aforementioned goals. Outcomes consist of: (1) demonstrated student mastery of basic communication processes; (2) documented knowledge of, and basic competence in, the application of commonly-used communication research methods; (3) documented theoretical understanding of communication processes; and (4) documented applied communication skills (i.e., news and public relations writing; application of communication management principles; and film and digital media production skills). 
Student exams and papers completed in Communication 101 (Principles of Communication) address the first outcome listed above (demonstrated mastery of basic communication processes). Major exams and papers from Communication 303 (Communication Inquiry) address the second outcome (competence in communication research methodologies). Upper-level capstone courses address the third and fourth outcomes pertaining to theoretical understanding and development of applied communication skills. By aggregating student materials in these ways, we are able to make judgments about the extent to which the program fulfills program goals.

Outcomes are also assessed perceptually through a student survey of graduating seniors (see next section).

B. Development of Student-Learning Outcomes


Program outcomes were crafted at the same time as goals were developed, in 2002. The process by which goals and outcomes were adopted was democratic in that it involved all faculty members and was deliberative, with the focus on faculty discussion, debate, and reconsideration of issues as appropriate.
C. Outcomes and Community Engagement

Outcomes bear on community engagement strategies in three ways. First, by examining capstone papers directed at application of communication management theoretical processes to social problems (i.e., Outcome #3), we can evaluate our performance in applying concepts to a community engagement context. Second, by analyzing capstone papers in skills course in the majors, we can see if students are learning applied communication skills that bear on enhanced communication with the community (i.e., Outcome #4). Third, by analyzing results of the student survey, we gain understanding of how satisfied students are with internships and career counseling, components of community engagement.
D. Outcome Vetting and Modification
Outcomes have been reaffirmed at School faculty meetings. After the considerable discussion of assessment that followed a committee report several years back, faculty reaffirmed the outcomes, noting that they continue to reflect the School’s emphasis on social science education and skills training. Reviewers’ recommendations have been considered and incorporated.
IV. Data Collection
A. Research Methods

Undergraduate program assessment is coordinated by the director of the School of Communication and directors of the three School divisions. The School Director, working with faculty, requested Communication 101 exams, Communication 303 papers, and capstone papers throughout the fall and spring semesters. Directors of the School divisions reviewed capstone courses from their respective divisions and they divided up responsibility for reviewing 101 and 303 materials. With assessment calling on diverse faculty expertise in different areas of the School, the process was thorough and broad-based.

 The 2007-2008 assessment has two components: (a) analysis of Communication 101, Communication 303, and capstone papers by a faculty team; (b) a survey of graduating seniors to assess their perceptions of program strengths and areas in need of improvement. Each offers a different window on assessment. Content analysis of materials provides an indication of the extent to which student work measures up to program goals (i.e., direct method). Survey data offer bottom-up evidence of student satisfaction and perceptions (indirect method). It is important to note that student satisfaction cannot logically or pedagogically prove that the program is achieving stated goals. This is achieved by faculty analysis of student work. By the same token, if we focus only on faculty evaluations we miss the bottom-up reactions of those we hope to teach.  One would not expect students to love every outcome measure, particularly those assessing challenging academic goals. Yet if students are deeply dissatisfied with the curriculum, we are doing something wrong somewhere. Student survey data provide two pieces of information. First, they tell us how those we seek to educate experience our program. Second, they suggest ways to better connect program goals to our core constituents: students. 


Analysis of student work. Faculty evaluators assessed student performance by employing a coding scheme the faculty developed in 2002. Exams and papers were evaluated on a 3-point scale (exemplary, satisfactory, or marginal/unsatisfactory). As an example, the criteria for assessing student knowledge of communication research methods appear below:

Exemplary: Demonstrates a clear understanding of relevant social science
 methodologies used in communication research projects. Such methodologies include surveys, basic statistical analysis, qualitative analysis, experimental design, and others. Demonstrates a clear understanding of how research methods can be applied in the design of studies, the collection of data, and the analysis of data.

Satisfactory: Demonstrates a basic understanding of relevant social science methodologies and when and how to apply the methodologies in research design, data collection, and data analysis.

Unacceptable/unsatisfactory: Demonstrates a lack of understanding of social science methodologies and how to apply them in the design of studies, the collection of data, and the analysis of data.

Student material validly tapped the exams/papers from the courses in question. Tests and materials from Communication 101 and Communication 303 constituted the population for review of outcomes 1 and 2. Capstone papers, provided by professors teaching these classes, comprised the population of materials relevant to outcomes 3 and 4. Division directors evaluated this material.

The survey used to assess students’ perceptions and satisfaction was the same as last year’s.  Methodologies were thus qualitative and quantitative and assessed outcomes over the course of the academic year.
B. Modification of Instruments


No systemic modification occurred. However, we sought to gain a larger sample of course materials for the direct assessment, randomly sampling materials in one case as appropriate. Efforts were also made to gain a large sample for the survey, and there were more respondents this year than last.  



V. Data Analysis and Findings
Results are presented in terms of the goals and outcomes, with content analysis of student work appearing first and analysis of the survey next. Community engagement results are contained in discussion of student work that bears on outcomes 3 and 4, particularly #4, and in the latter portion of description of survey results. Reviewers’ recommendations have been addressed, as appropriate.
A. Results

Outcome #1: Students demonstrate mastery of basic communication processes.


Review of Student Work in COM 101 to Assess Outcome #1
Syllabi, study guides, and tests materials overwhelmingly demonstrate the breadth of knowledge about communication that students learn in this course. Students are exposed to the major research and applied fields of communication and the processes that define and guide them.  The course did a commendable job in helping students understand and delineate communication-based career goals. Assignments such as “resume” and “career reports” effectively guide students into different majors that the School of Communication offers and toward potential communication career paths.  The “initiating relationship report,” one assignment in the course, is a very good example of students applying communication principles, exercising critical thinking, and practicing empirical observation skills within the discipline. 

Upon review, Communication 101 papers are relatively thorough in subject matter covered and many reflected exemplary understanding of key concepts in all related fields.   Exemplary papers managed to display high-quality reasoning, abstract understanding and excellent writing. Most papers are satisfactory, reflecting competently and understanding of key concepts, but were marred by writing problems. 
Fundamental problems with grammar, sentence structure, tense usage and proofing work were found in many papers, which reduced the overall quality of the submitted work that was in other ways exemplary.  Writing competency is not a specified goal of this course.  However, as a 100-level course, it is the obligation of instructors to improve student writing skills so writing competency can be improved for forthcoming 200-level course work.  As in previous years, unsatisfactory papers were noteworthy for conceptualization as well as poor execution.  There were relatively few unsatisfactory papers in the sample collected. 
Outcome #2: Students demonstrate knowledge of, and competence in, the application of commonly-used communication research methods.

Review of Student Work in Communication 303 to Assess Outcome #2

The student work examined consisted of a random sample of 10 student research papers from two different sections of COM 303, one in the fall of 2007 and one in the spring of 2008.  These papers provided a good cross-section of students and their ability to discuss relevant concepts on the course. The10 papers constituted work completed by 17% of the students enrolled in these two sections of COM 303.

This assessment found that the COM 303 students are performing at the exemplary level, with several papers demonstrating performance at the satisfactory level, and no work judged to be unsatisfactory.  The overall assessment is actually in-between satisfactory and exemplary, but the evaluation is closer to the exemplary level. 

All papers demonstrated a clear understanding of typical communication research methods including survey and/or experimental methods of data collection, and statistical methods of data analysis. The majority of papers implemented statistical procedures such as t-test, correlations, and ANOVA.  Experimental research projects showed an understanding of dependent and independent variables, and hypothesis testing.  In the majority of papers, students revealed a clear grasp of sampling issues related to size and type. Most importantly, most of the papers demonstrated how a critical review of research literature could lead to research hypotheses, research design, data collection, data analysis, and a discussion of results.  The better papers were written in an academic style and showed an appreciation for expertise in constructing an academic argument.

Outcome #3: Students demonstrate a theoretical understanding of` communication processes.

Review of Student Work in Communication Management Capstone to Assess Outcome #3

Communication 475, Seminar in Managing Communication, is the capstone for students majoring in Communication Management.  This capstone involves consideration of theoretical concepts, appreciation of their role in context, and application to case study situations. Students learn how to integrate important principles and skills they have studied throughout their previous undergraduate coursework.  Students in COM 475 must demonstrate knowledge of communication processes in organizational contexts, the nature of messages (spoken and written) in organizations, and effective participation in organizational teams.  The degree of demonstrated knowledge is the basis for the assessment, with a determination of the extent to which students have performed at exemplary, satisfactory, or marginal/unsatisfactory levels.     

Thirty-four samples of assigned written work, drawn at random, comprised the corpus of materials for the assessment.   These written materials consisted of cover letters, resumes, case study reports, and book chapter summaries.  Overall, this assessment concludes students were performing at a satisfactory-plus level, with many examples of exemplary performance, and no examples of unsatisfactory performance.  Briefly, each type of written assignment was assessed as follows:

Cover letters.  Five cover letters were examined.  Two were satisfactory, and showed clarity in writing style, effective use of persuasive appeals, and ability to emphasize strengths, talents, and achievements.   Three letters were exemplary, showing polished writing, targeted persuasive appeals based on knowledge of the audience, and highly effective emphases on skills and achievements.

Resumes.  Of the 12 resumes, six were exemplary and six were satisfactory.   The satisfactory resumes had clearly arranged information, showed neatness and concise phrasing, and had an effective visual impact.  The exemplary resumes had an uncluttered look, made very effective use of notational devices (bold type, bullet points, easy to read), and visual impact was highly effective.  

Case study reports.  Nine reports were examined, with three showing satisfactory ability to write clearly and concisely and condense in a useful manner that did not overly reduce or overly simplify ideas. They were judged to express the essential information needed to understand how the case was analyzed.  Six of the reports were especially clear and precise in writing style, called due attention to key events and criticism, and gave a strong sense of the most significant information in the case.

Chapter summaries.  Students read chapters from a book on organizational leadership, and then wrote one page summaries that explained the basic information in each chapter, followed by comments on strengths and weaknesses of theories of leadership discussed within the chapter.  As a group, these chapter summaries were good-to-excellent, and therefore exemplary.  Of the eight summaries, six were exemplary and showed qualities of a good executive summary.  Students showed the ability to abstract the most important information from each chapter, and present information clearly and concisely.  Anyone reading these summaries would get a clear grasp of the essential information from the chapter.  The other two summaries were satisfactory, with writing styles that were clear and direct, but they occasionally used language that became tedious and/or overly simplistic

Two other dimensions of assessment were examined: 1) display of theoretical understanding of communication (of strong relevance to Goal #3); and 2) demonstration of satisfactory knowledge of applied communication skills (also relevant inasmuch as it involves concept applications). A theoretical understanding of communication was implicit in the completion of the case study reports and chapter summaries.  Of the 17 case study reports and chapter summaries, the majority showed a satisfactory level of understanding communication theory, while the others showed an exemplary level of understanding.  There were no marginal or unsatisfactory reports or summaries.  

The exemplary reports and summaries freely drew upon various communication theories and/or theoretical frameworks (i.e., organizational climate, organizational systems, managerial grid), showing a clear grasp of the concepts, constructs, and explanations provided by these theoretical approaches to organizational processes and leadership. These reports and summaries drew inductive conclusions about sets of situations and the manner in which communication theory effectively applied or failed to apply.  The satisfactory reports and summaries, while not revealing the full and incisive insights from the various communication theories, nonetheless demonstrated a solid grasp of relevant theories and displayed a basic ability to correctly identify appropriate theoretical applications.

Outcome #4: Students demonstrate applied communication skills.
Review of Student Work in Capstones to Assess Outcome #4


This section evaluates capstone papers from each of the three majors. Each has a strong emphasis on engaged learning by helping students take communication principles from the classroom to applied settings in journalism, digital media, and communication management.

Journalism and Promotional Communication.  The Journalism and Promotional Communication Division offered two capstone courses—COM 427 (Managing a Laboratory Newspaper) and COM 455 (Communication Campaigns)—and additionally taught one, COM 447 (Public Relations Writing), for the general communication majors.  COM 427 is for students in the journalism sequence, while COM 455 is for students in the public relations and advertising sequences.

These capstone courses invariably incorporated culminating experiences in stressing the desirable skills areas of writing, quantitative literacy, critical thinking, oral communication, information literacy and group work.  They are further notable for going beyond the basic tenets of capstone courses above in two very important facets: 1) students had to engage themselves with relevant community organizations in devising their group projects; and 2) they ended up having portfolios that they could show to their potential employees as evidence of their comprehensive learning and skills acquired. Both these bear on community engagement and engaged learning.
Students taking the Journalism capstone course, COM 427, have produced four issues of The Cleveland Stater, the laboratory newspaper, in Summer 2007, seven issues in Fall 2007, and six issues in Spring 2008.  With tightened supervising, the quality has been markedly improved, compared to an uneven quality of previous years.  A major highlight in Spring 2008 was the coverage of the Democratic presidential primary debate that took place on our campus in February.  Students covered the debate between Senators Hillary Clinton and Sen. Barack Obama through early-morning hours and wrote stories on a variety of angles and published a four-page color edition the next day.  All editions this year were published on schedule, and stories were put on the online edition first before the subsequent publication in the print edition.  Since all writings are bylined, students ended up having their own portfolios that they could use in job applications later.  

In the middle of the year, the instructor experienced some difficulty with some students who lacked requisite skills in working for the laboratory newspaper.  This information had led to the division to revise prerequisites to this course to include two newswriting courses and the Editing and Graphics course.  The instructor also noticed that some students were not proficient in using the AP Style; based on this observation, the division has requested instructors teaching the basic newswriting course, COM 225, to pay a special attention to this problem in their teaching.

The capstone course for Public Relations and Advertising, COM 455, went beyond the previous stress of marketing campaigns to include public information and political campaigns.  Course contents and student group projects stressed the role of campaigns in shaping social, cultural and political agendas of social groups, often available in the Cleveland regional community.  This way, they experienced the multiple stages of campaign work from designing and executing to strategizing and assessment.  Though students engaged themselves primarily in pursuing their own group projects, they also learned about other approaches and plans through the classroom presentations of group projects, a showcasing experience in this course.  Their impressive-looking group portfolios deployed a wide range of communication skills from studying issues and conceiving plans to executing and assessing the outcomes by the use of various media—writings, graphs, news releases, memoranda, brochures and PowerPoint packages.

JPC’s service capstone course for the school’s general communication majors, COM 447, centers around students selecting their clients on whose behalf they create at least six public relations products during the semester.  They gain experience in writing and producing fliers, brochures, direct-appeal letters, fact sheets and news releases.  They produce these products in the context of need analysis, audience analysis, setting feasible objectives, effective message construction and use of relevant and effective media uses.  All these are put in group portfolios that they eventually could use in their employment applications later.  The clients they selected this semester ranged from on-campus programs like the university’s Career Services Center Link Program to Cleveland community groups such as the Vineyard Community Church of Wickliffe and the Elderly Service Program of the Office of Emergency Preparedness, a subsidiary of the Cleveland Department of Public Health.  A main feature of this approach was the experience of tackling real-life public-relations situations involving agencies and issues residing in the students’ regional community. This has clear applications to engaged learning.
A particularly notable accomplishment came from an idea conceived in the course that evolved into an entry project of the Cleveland State Advertising Association for the year’s national collegiate competition sponsored by the American Advertising Federation (AAF).  Students enrolled in course helped to shape the project’s orientation. Although the students did not place this year, they developed a fine theoretically interesting idea and a good project. 

Media Arts and Technology. Students enrolled in Media Arts and Technology Division capstones—COM 401, COM 470 and COM 414 -- demonstrated proficiency in applied communication skills through the conceptualization and production of completed films and DVDs.   A review of samples of finished products found no shortage of creativity, ingenuity, and the mastery of applied communication skills.  However, final grades across these courses revealed more “C” grades and incompletes than is desirable in capstone courses.  Discussions with faculty suggest that final projects are often too ambitious for the 15-weeks allowed for completion.  

Based on the review discussed above, most students in capstone courses are at the “satisfactory” level with a notable group at the “exemplary” level. However, one concern for all but the “exemplary” work is a weakness in writing skills, making it difficult, in some cases, to be certain of students’ level of knowledge. 
Communication Management. Satisfactory knowledge of applied communication skills needed for entry into relevant career fields was amply demonstrated by completion of the cover letters and resumes.  Constructing the letters and resumes assumed knowledge of an appropriate position of employment, methods of presenting one’s qualifications, and methods of persuasively presenting one’s overall talents and assets.  Of the 17 letters and resumes, a majority (nine) showed convincingly that students knew how to write and revise, with great attention to detailed information, neat appearance, and ability to stress relevant skills and achievements.  These exemplary levels of performance showed excellent  application of communication skills.  The remaining letters and resumes did not reveal exemplary levels of application of communication skills. However, even these samples displayed satisfactory efforts to communicate one’s qualifications and achievements, and an ability to make a persuasive case that the candidate merited a second look by a  prospective employer.   

Turning to comparisons from last year, we find that capstone evaluations continue to be strong both years in these applied courses. On the other hand, writing concerns, particularly in Communication 101, emerged over the course of both this and last year’s assessments. 
Findings from Student Survey


In this section we discuss results from a student survey conducted at the end of both academic semesters.  A sample of 40 graduating seniors, recruited by professors from classes, completed surveys.  Means from both fall and spring semesters were averaged and are presented below. Instructors asked graduating seniors to complete the exit survey and return them to the main office. (The sample was not randomly selected from the population. Instead, it reflected a subset of the population taken from a variety of classes. However, the spring sample was sizable, approximately a fourth of the population of students who graduated this term.)  The survey, the same as the one used last year, tapped perceptions of different aspects of undergraduate coursework. Perceptions were assessed on 1-5 scales, with 5 indicating the most positive response (see survey items listed in Appendix A).

Students perceived the program was effective in broadening their intellectual interests (M=4.55), helping them appreciate diverse points of view (M=4.63), and assisting them in respecting different points of view (4.68). This suggest that the first outcome – students demonstrating mastery of basic communication processes – was, at least in students’ eyes, attained over the course of last year. The second outcome concerned demonstrated knowledge and competence in research methods. Congenial with this outcome, respondents indicated they appreciated research methods (M=4.15). 

The third outcome is demonstrated theoretical understanding of communication processes. Students indicated the program is effective in helping them understand communication principles (M=4.55) and in understanding communication theories (M=4.46). The fourth outcome concerns demonstrated applied communication skills. Respondents indicated they felt more comfortable speaking in public (M=4.49), using communication technology effectively (M=4.45) and writing clearly (M=4..40), and gaining practical knowledge of communication careers (M=3.9). As noted earlier, one would hope students would be satisfied with the majority of their courses, even hard ones; the survey data must be taken in concert with the more objective analysis of student work to obtain a complete understanding of undergraduate student performance. 


Auxiliary survey questions probed other student beliefs about the undergraduate program. Students reported being highly satisfied with their communication classes (M=4.60), conversations with professors (M=4.50) and their overall education in the School (M=4.58). They gave above average scores to advising (M=3.74). They were less positive to internships (M=3.38), career counseling (M=3.18), middling on preparation for jobs (3.62), and bullish on classroom facilities (M=4.18). (For a table and graphs, see Appendix A.)

Making a longitudinal comparison with last year’s survey, one finds that scores were relatively high both years, with no substantial differences, in the main. Looking at key questions, we found the scores were higher on eight items this year (e.g., broadening intellectual interests, appreciating research methods. understanding communication theories) and lower on four (e.g., career counseling and advising). Caution is advised as one does not know if these comparisons are statistically significant. But the pattern is noteworthy: Students are very pleased with the academic side of the program, our stock in trade, and somewhat less satisfied with practical aspects, like job preparation and career counseling that, while important, are less central to the academic mission.. 
Open-ended responses. Although students praised professors and classes, they had suggestions. These included teaching business-related skills that reflected an integration of marketing and persuasion-related courses; more emphasis on cross-cultural communication and study abroad; a School of Communication-based television station; more personalized career-related advising; and offering required courses more frequently.
B. Addressing Reviewer Recommendations


Reviewer comments last year were positive and suggestions for improvement were considered. This year’s report provides more longitudinal information and examination of open-ended responses than last year’s.

VI. Review of Findings

The assessment procedure was systematic and broad-based. Division directors (who are elected by faculty in their respective divisions) coordinated assessment. Results of the student surveys and assessment were shared with the faculty at the annual faculty retreat, where assessment-based problems and suggestions were assigned a place in the agenda.  Students were consulted as participants in the annual survey. The School Steering Committee, with representatives from School divisions and the graduate program, actively participated in the process.

Assessment review occurred at the faculty retreat, held at the beginning of the fall semester, and proposals emanating from assessment were discussed, as appropriate, at faculty meetings. Materials were gathered throughout the year, discussed by Steering Committee, as relevant, and fed back to faculty.  Reviewer recommendations have been considered and recommendations addressed.





VII. Follow-Up Actions
A. Changes in Curriculum, Activities, and Services

This section summarizes actions taken in response to last year’s assessment and curricular reviews. Reviewers’ recommendations have been considered, as appropriate.


Last year’s report urged that action be taken to improve student writing. Although assessment was discussed at the retreat, no specific action was taken.  Faculty generally felt that writing problems should be addressed seriously by professors in classes. This was a difficult issue to address both because it is so pervasive and relates to particular courses, not all. It was difficult for faculty to get a handle on the issue, and to the degree it involves university-wide student issues (i.e., writing is a problem in many sectors of the university’s coursework), it was hard to come up with tangible recommendations. It came up again this year; thus, we will consider it at the retreat.
Second, the 2006-2007 report recommended that the School upgrade advising. The School attended to this recommendation, implementing the hiring (through the Dean’s Office) of a 32-week adviser. We worked to make sure the adviser was doing her job, helping students with scheduling, graduation, and related course concerns. The School Director and Division Directors helped coordinate her work, in response to suggestions in last year’s assessment. As a result, the adviser has been on hand four days a week, including one evening. She has reduced and virtually eliminated the problem of students seeking advising, but having no one to turn to. Upon the suggestion of the director, the adviser contacted at-risk students in the majors and, working with faculty, communicated with students on scholarships and internships. She has been very helpful in the area of transfer evaluation. (As an aside, working with the CLASS Dean’s Office, we hope to assist her in making improvements in several needed areas next year).
Third, in response to the recommendation that career counseling be upgraded, we attended to internships. A new internship director recruited students for career-related internships, obtaining a record number of interns (22) in the spring term. He worked with area companies to gain community engagement-oriented internships. Quality control was ensured by making certain that students could not enroll unless they satisfied prerequisites. The director promoted internships with faculty and communicated regularly with students. Although the survey data show lower ratings than expected (partly because the sample of senior responders was not the same as those who took internships), review of students’ exhaustive internships reports revealed high quality in terms of application, writing, consideration of community applications, and attention to detail.

Fourth, as a way to address career-issues based on last year’s assessment, students and faculty in the journalism major sponsored two events, both well-attended: a speech by WKYC anchor Tim White and a Students for Professional Journalists Q&A with two well-known women journalists.
B. Recommendations for Next Year

Based on this year’s assessment, there should be more attention paid to student writing. It is not an easy problem to fix, and it certainly transcends one academic unit. However, perhaps some structural or individual-level changes need to be considered to elevate its agenda in the curriculum. This will be presented to faculty as a discussion point in the fall semester or to the instructor of the course in which this problem particularly occurred, COM 101..
Second, we need to enhance advising and career-related assessment. While advising scores have improved over the past few years (they were lower before the School addressed advising and hired an adviser), they are not as high as we would like. While significant improvements were made last year (see above), we can stay the course and do better. Faculty will consider both these issues next year. In addition, we will continue to monitor career-based internships, addressing careers with a special program, funded by WKYC, designed to train students in online journalism and related issues.

Third, the Media Arts and Technology Division should attend to criticism that some of its capstone projects are too ambitious to permit adequate completion in a semester. The division will discuss this in the fall.

Fourth, in order to address student concern about careers, as noted in closed-ended questions in the survey, and open-ended comments about improving training in career-related communication skill acquisition, the faculty will consider curricular changes to majors next year that consider issues bearing on skills-related coursework. 
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Survey Results

	Assessment: Combined Fall 2007 and Spring 2008 Exit Surveys
	
	
	

	
	5
	4
	3
	2
	1
	n
	x
	Mean
	Standard Deviation

	
	Very Effective
	Somewhat Effective
	Neither Effective nor Ineffective
	Less than Effective
	Very Ineffective
	
	
	
	

	How effective has your program in Communication been in assisting you in:
	
	
	
	

	Broadening your intellectual interests
	24
	15
	 
	1
	 
	40
	182
	4.550
	0.639

	Appreciating diverse points of view
	28
	10
	1
	1
	 
	40
	185
	4.625
	0.667

	Understanding communication principles
	25
	12
	3
	 
	 
	40
	182
	4.550
	0.639

	Appreciating research methodologies
	17
	15
	6
	1
	1
	40
	166
	4.150
	0.949

	Understanding communication theories
	24
	12
	1
	1
	1
	39
	174
	4.462
	0.884

	Respecting different points of view
	29
	10
	 
	1
	 
	40
	187
	4.675
	0.616

	Speaking more comfortably in public
	24
	10
	5
	 
	 
	39
	175
	4.487
	0.721

	Using communication technology effectively
	22
	14
	4
	 
	 
	40
	178
	4.450
	0.677

	Writing clearly
	24
	9
	6
	1
	 
	40
	176
	4.400
	0.841

	Gaining practical knowledge of communication careers                                    
	22
	15
	24
	1
	 
	62
	244
	3.935
	0.903

	
	
	
	
	
	
	
	
	
	

	
	5
	4
	3
	2
	1
	n
	x
	Mean
	Standard Deviation

	
	Highly Satisfied
	Satisfied
	Neither Satisfied nor Dissatisfied
	Less than Satisfied
	Not at all Satisfied
	
	
	
	

	How satisfied are you with each of the following aspects of the School of Communication
	
	
	

	Your communication classes
	24
	16
	 
	 
	 
	40
	184
	4.600
	0.496

	Conversations with professors
	22
	16
	2
	 
	 
	40
	180
	4.500
	0.599

	Advising 
	11
	14
	8
	5
	1
	39
	146
	3.744
	1.093

	Internships 
	7
	8
	19
	5
	1
	40
	135
	3.375
	1.005

	Career counseling 
	7
	7
	16
	6
	4
	40
	127
	3.175
	1.196

	Preparation for jobs
	9
	15
	9
	3
	3
	39
	141
	3.615
	1.161

	Classroom facilities 
	16
	16
	7
	1
	 
	40
	167
	4.175
	0.813

	Your overall education in the School of Communication         
	23
	17
	 
	 
	 
	40
	183
	4.575
	0.501

	Major:
	
	
	
	
	
	Percentage of Total
	
	

	Communication
	24
	
	
	
	
	53.3%
	
	
	

	Communication Management
	5
	
	
	
	
	11.1%
	
	
	

	Film & Digital Media
	8
	
	
	
	
	17.8%
	
	
	

	Journalism & Promotional Communication
	8
	
	
	
	
	17.8%
	
	
	









Key Charts

Two key charts appear below.
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